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POST-APARTHEID AND THE ISSUE OF NATION BUILDING IN NADINE 

GORDIMER’S THE HOUSE GUN (1998)   

M’BRA Kouakou 

Université Alassane Ouattara Bouaké, Côte d’Ivoire 

Department of English 

mbramyteacher@yahoo.com 

 

Abstract  

Nadine Gordimer’s The House Gun portrays South Africa struggling to cast off the 

shackles of apartheid that still lingers despite its official repeal. The early years of the post-

apartheid period reveal the scars of the painful history of hatred, division and violence between 

Blacks and Whites. This article probes into Gordimer’s commitment to build a multiracial 

country despite the hindrances left by apartheid. Postcolonial theory operates as the framework 

of analysis to point out the stakes pertaining the compartmentalization of the social fabric. Black 

and white people are therefore faced with the challenge of resilience in order to build a more 

inclusive society. This analysis asserts that Gordimer’s narrative fiction unravels racial 

prejudices to advocate a pro-tolerance ideology as a lifeblood for the building of the rainbow 

nation.    

Key-words: Apartheid, Blacks, Nation, Post-apartheid, Violence, Whites 

Résumé 

The House Gun de Nadine Gordimer dépeint l’Afrique du Sud qui lutte pour se libérer 

des chaînes de l’apartheid qui persiste malgré son abrogation officielle. Les premières années 

de la période post-apartheid révèlent les stigmates de l’histoire douloureuse de la haine, de la 

division et de la violence entre Noirs et Blancs. Cet article se penche sur l’engagement de 

Gordimer à la construction d’un pays multiracial malgré les obstacles laissés par l’apartheid. 

La théorie postcoloniale sert de cadre d’analyse pour mettre en évidence les enjeux liés au 

cloisonnement du tissu social. Les Noirs et les Blancs sont donc confrontés au défi d’une 

résilience afin de construire une société plus inclusive. Cette analyse soutient que la fiction 

narrative de Gordimer démêle les préjugés raciaux pour défendre une idéologie pro-tolérance 

comme élément vital de la construction de la nation arc-en-ciel.     

Mots-clés : Apartheid, Noirs, Nation, Post-apartheid, Violence, Blancs. 
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INTRODUCTION  

Apartheid operates in South African literature as the lifeblood of creation. All literary 

genres are inspired by this socio-political reality. The literary institution used to be the 

replication of a divided society. On the one hand, there was an apartheid literature made of 

political speeches and laws led by the white political apparatus. That combined entity was 

committed to propagate and justify the ideas and the implementation of apartheid. On the other 

hand, there was a sparkling rise of an anti-apartheid literature made of white and black authors. 

They used their art to describe and denounce the flaws that undermine a compartmentalized 

South Africa. Anti-apartheid literature is chiefly a depiction of the lingering disaster caused by 

injustice, tension, violence, hatred, and hostility between Blacks and Whites. Post-apartheid 

literature, is also marked by the preeminence of that socio-political gap and violence despite 

the repeal of apartheid in 1990.  Anti and post-apartheid writers somehow concur to herald a 

South Africa rid of that evil of racial division, violence and loathing that hinder the rise of the 

rainbow nation.  

South African literature on the whole unveils violence and apartheid as two sides of the 

same coin. The issue of nation building is closely linked to both flaws. Narrative fictions, in 

that framework, expose a society profoundly divided that evolves on a Manichean logic basis: 

Blacks vs Whites, rich vs poor, ruler vs ruled etc. There is a power relation in which Blacks are 

the subaltern subjects, the downtrodden, the have-nots while the Whites represent the ruling 

class and the haves. A situation that still exacerbates the endeavor for the construction of a 

multiethnic nation. South African literature, by depicting the intermingling of apartheid and 

violence, lays bare, the intricacies of the reconciliation and democratization process.    

Nadine Gordimer’s The House Gun (1998) deals with the interaction of apartheid and 

violence in the post-apartheid period. If the gist of the story focuses on the murder committed 

by the white Duncan on a black person, and the trial that follows, the author, in reality, gives 

an insight of the post-apartheid society. She problematizes the endeavor to build South Africa 

as a multiracial, free, peaceful and prosperous nation. Ultimately, her novel depicts a South 

African society struggling for more justice, peace and equity between Blacks and Whites. 

 This article, based on the aforementioned novel explores, the long and complex way 

towards the construction of a multiracial, just, and prosperous South Africa. The evolvement of 

characters, the themes as well as the pertaining ideology of the novel operate as a framework 

of analysis to enlighten about the writers’ commitment for societal change. Therefore, what is 

the writer’s representation of societal decadence in South Africa? What are the economic and 

socio-political flaws that hinder the construction of the South African nation?  Does the 

narrative strategy infer the birth of the rainbow nation as forecast by Archbishop Desmon Tutu 

and later by president Nelson Mandela?    

Postcolonial theory is used in this analysis to point out the stakes pertaining the 

antagonistic relationship between the white ruling class and the black dominated class. Frantz 

Fanon’s commitment against alienation and dehumanization in a divided society operates as a 

background of analysis. Compartmentalization is used as concept to shed light, on all forms of 

injustice generated by the policy of apartheid. As to new humanism, it helps decipher the early 

signs of a reconciled nation. This article, therefore, asserts that despites the trauma of violence, 

division and hatred caused by apartheid, the prospect of building a multiracial, that is, the 

rainbow nation is possible.    
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The ideological stance of the novels serves as a framework of analysis of the issue of 

nation building project. That is why the first step deals with the resurgence of violence as a 

legacy of apartheid. It unveils the destructive effects of apartheid upon the project of nation 

building. The second step focuses on the societal malaise generated by Duncan’s trial and 

pinpoints the hindrances to achieve the construction of the nation. The third part analyses the 

possibility of the nation building projects despite the shadow of apartheid.    

I- The Legacy of Apartheid in the Project of the Nation building    

Nadine Gordimer’s commitment in literature expresses her determination to uncover the 

socio-political flaws that undermine South Africa. Her literary oeuvre is a strong and head-on 

advocacy against apartheid. Stephen Clingman (1986, p.1), asserts that through her “acute and 

sustained observation of the society she inhabits, Gordimer's novels give us an extraordinary 

and unique insight into historical experience in the period in which she has been writing”  

 The House Gun (1998), is about a South Africa in the dynamism of socio-economic 

transition; a watershed in the political history of the country. The shadow of apartheid therefore 

is perceptible in the figuration of characters, the evolvement of the plot and the ideological 

stance that irrigates the narrative. The legacy of apartheid means that even though apartheid 

was repealed, it still lingers in the newly free South Africa as depicted in The House Gun.  

 The remnant of apartheid is illustrated by the persistence of violence. In the narrative, the 

murder committed by Duncan and his accusation that follows represent the event that triggers 

the introspection of personal lives thereby, the self-questioning of the whole South African 

society. The sentence “something terrible happened” (Nadine Gordimer, 1998, p.1) at the very 

beginning of the story, sounds like a brutal awaking of a society that had been until then clinging 

to outdated vision, values and beliefs.  

 Gordimer depicts a society that is accustomed to violence in such a way that it appears 

obvious, natural. Violence has unconsciously molded their daily life, their acceptance of the 

racial compartmentalization of their society. The title of Gordimer’s novel, The House Gun, is 

illustrative of that collective integration of violence as part of their personal and collective 

identity. Every white family possesses a gun for protection against “the black enemies”. The 

gunfire is a weapon and a shield for the household. South Africa, in the narrative, is a country 

where guns are “lying around in the living-room like a house cat” (Nadine Gordimer, 1998, 

p.271). That comparison of an object of violence to a pet refers to the implicit taming of the 

risks that a gun can cause. David Medalie (1999, p.63.), in his article ‘The Context of the Awful 

Event': Nadine Gordimer's The House Gun, writes that “from the title of the novel we can 

understand that violence remains insidiously habitual in South Africa and that the gun was 

available in the house of the friends where the crime took place. Besides, the gun was a domestic 

item since it was needed in any house”    

 Frustration, contradiction and misunderstanding, etc. between Blacks and Whites, are 

likely to be resolved by gunshot as it used to be in the time of apartheid. Post-apartheid is 

supposed to be the period of democracy, the enforcement of the law of justice and equity no 

matter the race. Yet, the narrative shows that the prevailing law that governs the relation 

between Blacks and whites is the law of Retaliation, an eye for an eye and a tooth for a tooth. 

Violence therefore alters people’s conception of moral.  
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 There is almost no limit between self-defence and retaliation. Moral becomes subjective 

and biased. The “something terrible happened” is the outcome of that moral degeneration. Post-

apartheid violence is the continuation of the violence that occurred in apartheid period. The 

narration is more explicit about the deep-rootedness of violence: “In a society where violence 

is prevalent the moral taboos against violence are devaluated. Where it has become, for 

whatever historical reasons, the way to deal with frustration, despair or injury, natural 

abhorrence of violence is suspended. Everyone becomes accustomed to the solution of 

violence.” (Nadine Gordimer,1998, p.226). The narrative shows that nothing was actually done 

to enforce the regulation and control of guns in the post-apartheid period. So, South African 

society remained in the logical possession of firearms for self-protection, and unfortunately, it 

is one of these guns that kills the black Carl Jespersen.  

Post-apartheid compartmentalized social fabric is also the legacy of apartheid period. 

The narrator depicts a divided society on racial basis but also on economic one. F. Fanon (1963, 

pp.37.38) indicates that it is the result of Whites’ predatory policy that generates such a division. 

The Whites ideology of individualism opposes black people propensity at communal living. F. 

Fanon describes the configuration of a compartmentalized society as follows: 

 

The colonial world is a world divided into compartments. It is probably unnecessary to 

recall the existence of native quarters and European quarters, of schools for natives and 

schools for Europeans; in the same way we need not recall apartheid in South Africa. Yet, 

if we examine closely this system of compartments, we will at least be able to reveal the 

lines of force it implies. This approach to the colonial world, its ordering and its 

geographical layout will allow us to mark out the lines on which a decolonized society will 

be reorganized. (F. Fanon,1963, pp.37-38) 

  Black people are imposed apartheid which are at odds with the principles of a free and 

equal human community. Indeed, Blacks were destitute and lived on handouts and in unhealthy 

houses and milieu. Blacks were disenfranchised, pilled in suburbs where perspective to find a 

way out were scarce. The below extract from The House Gun indicates the putrefaction of 

Blacks’ living condition:     
 

A beggar sprawled against a shopfront is clawing bread from a half-loaf and stuffing it 

into his mouth. Mama traders call and argue among pyramids of tomatoes and onions. 

Rotting cabbage leaves adrift in the gutter; life pullulating in way or other” (…)  There 

is a face at the window. It’s the familiar face, the city’s face of a street boy: Harald has 

forgotten to give him his handout for having whistled and gestured the availability of 

this parking bay when he arrived (…)  The boy has his glue sniffer’s plastic bottle half-

stuffed under the neck of the garment he’s wearing, his black skin is yellowed, like a 

sick plant” (Nadine Gordimer, ,1998, p.180). 

 

The novel shows a gap between the two races. Blacks were victims of unemployment 

and unjust foreclosure of land by Whites. The failure of building a reconciled post-apartheid 

society as well as the country’s history of militarism and historical trauma cultivated by the 

apartheid legacy, contributed to worsen the poverty of black people. The precarity of their living 

condition maintained the old “ghosts” of prejudices and racism alive in a nation which was 

trying to reconcile its people and itself with new paradigms. 
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 In the meanwhile, the white community embodied by Harald and Claudia Lindgard, 

lived a comfortable and secured life, far from the commotion of violence. Harald is an executive 

director of an insurance company and Claudia, is a doctor. They are a white upper-middle class 

with apparently no problem. The plot emphasizes their progressive psychological awakening 

since the day they suddenly discovered that “something terrible happened”. The arrest and 

accusation of their unique son Duncan for crime upset their beliefs and values in the principles 

of sacredness of human life. The white couple, underwent the impacts of the crime committed 

by their son as they engaged in the search for truth. They had clutched at the law of racial 

separateness of apartheid. The past of apartheid governed their “secured life”. To them, the 

transition to a free South Africa where Blacks and Whites would be equal citizens in a country 

remained an illusion until their conviction collided with their son being arrested for crime. 

Discovering Hamilton Motsamai, a black lawyer, that was to defend their son, was for them, 

the icing on the cake.   

 The complicated web of love that gave rise to a passionate crime led to a trial. The trial 

itself revealed the porosity of a South African social fabric despite the demise of apartheid. 

Apartheid was implicitly identified as the ground for the societal malaise of which violence was 

the most significant plague. Even though it was a crime committed because of passion and love, 

it held together the personal and the public. The socio-political, economic and racial division 

of the country strongly played an important role in the evolvement and the outcome of the trial. 

That is why the responsibility of each side involved in the trial, was identified. The society for 

its inaction vis a vis violence in the society which somewhat explains Duncan’s resort to 

violence to settle a love disappointment. The lenient sentence he was convicted to, meant that 

the justice system admitted Duncan and the South African society’s co-responsibility.  

 

Nadine Gordimer manifestly, exposes a situation of transition. Characters unveil the 

sides of their life shaped by the long-established apartheid rules. Blacks and whites carried 

around the weight of that violent past and the logic of racial separation. Moving forward, getting 

rid of past habits and principles sounded like an enormous challenge. The transition, indeed, 

resonates in the narrative as a time of crisis where characters as well as society remained in 

constant search for bearings. The critique (Diana Stoica, 2017, p. 747) asserts that:   

 

Transition, by nature, implies entering a crisis, and every crisis, requires self-examination. 

Gordimer presents a family in crisis, a microcosm, to expose South Africa in state of transition 

and quandary: she is expressing the questions that trouble her people concerning their position 

within society and as a society, their beliefs and their acceptance of the past. 

 

 The period of transition, depicted in the narrative, shows the psychological impacts of 

apartheid on the characters. There is a close relation between the individual intimate life and 

the social. Past and present intertwine to bring about the questioning of beliefs so far admitted 

as normal. The socio-political paradigm is profoundly marked by the reality of division.  

 The shadow of apartheid overwhelms the strides towards a united nation. Division, 

violence and loathing, permeates the semblance of relationship between the two main races in 

South Africa. Even though, the murder of the black housemate, Carl Jespersen by the white 

Duncan had no apparent racial motives, the trial that follows unveiled the hostility between the 
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compartments of the post-apartheid society. The evolvement of the trial shows that each side 

of the divided society glares at each other and perspectives for a reconciled country is kept at 

bay.    

II- Broken People in a fractured Country   

The crime committed by Duncan and its aftermath represent the event that will trigger 

the evolvement of the narrative. That act of violence prompts a series of great upheaval. A love 

disappointment that ends up with a murder. Families, relationships and South African history 

of violence as well as government’s perception of a unified nation are investigated throughout 

Duncan’s trial.   

The Lindgard are used to watching the news on television about some catastrophes that 

happened in some faraway lands. They are used to watching and reading about violence in the 

media. Therefore, they consider violence as a faraway reality. The new society is getting 

moulded by media. Consequently, their thoughts and media define their reality which has 

become hyper real. They are not in connection with the reality around them because they are 

disconnected from the real. They only see the violence-ridden society in which they are living 

through the daily reports of violent acts in the newspapers and on TV. They do not feel 

themselves concerned with violence because they think it is on the other side.  

Harald and Claudia are not concerned with all the violence that is taking place in the 

new South African society because they live in security and have a cosy social status. They 

ignore that violence is not outside but inside the house. They are a liberal white couple who 

passively live their lives without any political commitment. The Lindgard and all the whites 

who were liberals opted for inaction, irresponsibility vis-à-vis the dehumanization policies of 

oppression and repression. One should observe that this way of behaving is proper to apartheid, 

proper to the bourgeoisie class. They do not consider that much has changed in the new South 

Africa because they continue to perpetuate and benefit from the social status of the whites 

inherited from the apartheid period.   

Harald is a business executive and Claudia is a medical doctor. Two social positions 

that put them on the pillar of tranquillity and needs. Obviously, their place and social status 

determine their consciousness and their personality. They belong to the elites so they do not 

feel concern with outside violence. They are even living in security for they move “into this 

townhouse complex with grounds maintained and security-monitored entrance” (Nadine 

Gordimer, 1998, p.3) with the specific purpose of escaping the outside world and its violence. 

Obviously the Lindgard family is upset by the murder committed by their son and the 

trial that follows. The family bonds until then united, shows signs of splits and weaknesses. The 

Lindgard have to face the challenge of having one’s intimacy exposed in the public arena. The 

narrative uncovers their confusion and their mental struggle in order to cope with the terrible 

situation. The white family has to snap out its genteel manners and effectively admit that kind 

of public disgrace. The trial reveals how a family relationship can be torn apart. The Lindgard 

are disenchanted because they fall off their pedestal.  

The Lindgard wonder if they are responsible for the failure in their child's education. 

They are in doubt and torment. Questioning their beliefs and values is a form of public 

humiliation that they hardly support. It results then into a kind of moral dilemma. They are two 

times broken. First, they are bitterly disappointed by the gap between their conviction, values 
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and the reality of the crime and the trial. Then, they are chocked by their son’s deviance from 

values they taught him. The Lindgard family’s hitherto security, education and values are 

contradicted by the murder committed by their son. The logical perception in the white people’s 

view is that a well-educated white person cannot commit such a despicable deed in a society 

where only the Blacks are due to commit unlawful acts. The spectre of prison that will later 

sanction the trial increases their fear and disorientation.  

Yet, the Lindgard couple is mostly affected by the choice of a black lawyer rather than 

the crime committed by their only son. When they realise that it is a black lawyer who is in 

charge of their son's case. They are dubious for Hamilton's ability to handle the case. That is 

why they ask themselves questions:"is he really a competent lawyer? We could get someone 

else. Anyone" (Nadine Gordimer,1998, p.9) 

 Nathalie, Duncan’s girlfriend is an example of somewhat mentally-disturb person. She 

is bewildered like the Lindgard family.  She has her life disrupted because she has always 

struggled for her self-determination. For her, life stability equates with love and job itinerancy. 

She is typically a youth-related behaviour in quest of identity and self-affirmation. In her work, 

she does not want to be committed to any employer. Natalie resents Duncan because he saves 

her life, he stops her from committing suicide making her dependent on him. She finds herself 

trapped in a situation she has always detested. Therefore, she decides to hit at him for cruelty 

by sleeping with his ex-lover. Her quest for independence is captured in her incessant ranting 

at Duncan: 

You dragged me back you made me puke my death out of my lungs you revived me 

after the mad house of psychopath doctors you planned to save me in the missionary 

position not only on my back good taste married your babies because I gave mine away 

...develop ‘careers’ you invent for me because that’s what a woman you’ve saved should 

have you took away from me my death for that for what you decide I live for said I must 

stop punishing myself but here’s news for you if I stay with you it’s because I choose 

the worst punishment I can find for myself I revel in it do you know that. (Gordimer, 

1998, p.53) 

 

 She argues that Duncan only saved her from death in order to have her as a lover and 

to control her life. Having told Duncan what he intended her to become, she tells him what she 

has become. She stays with Duncan because this is worse than dying. Natalie is unhappy in her 

relationship with Duncan because he manipulates her. During the interrogation in court, she 

says that since Duncan is an architect, he endeavours to fashion her life according to his 

specifications. Duncan’s over protectiveness offends Natalie’s dignity. Since she feels chained, 

she goes to Jespersen as an attempt to get off the chain. Natalie succeeds in getting her new 

identity in her independence when she conceives a child whose father is unknown. She decides 

that this is her own child.  

The individual crime by Duncan sheds life on the social political flaws.  The narrative 

shows that South African government has shirked its responsibilities to pacify the country. 

There is a proliferation of firearms; and their easy accessibility makes people more incline to 

settle matters by resorting to guns. Firearms are used by anyone to settle contradictions 

whatever the place or the reason. Firearms are available at the disposal of anyone who feels like 

using them. That denotes the fragility of the government to handle security issues.   
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That transition period depicted in the narrative, indicates that the country is in dire straits 

because there are no real bearings. The country tries to get out of a long and difficult history of 

violence. Blacks and whites have been enemies for years. Duncan’s trial unveils the decadence 

of a society.  Blacks and Whites have a contradictory interpretation of history; therefore, there 

is a divergent interest. History has it that retaliation against white apartheid and its aftermath is 

an open secret.  Violence permeates the project of the rainbow nation as it is deeply rooted in 

both races’ mores. So, what is implicitly at stake through Duncan’s trial, is to set up the pillars 

of a reconciled country.       

 

III- The Prospects of the Rainbow Nation   

 In the Apartheid period, black people were not allowed to frequent the same places as 

white people. This reality is also painted in The House Gun as follows: “I hear they’re going to 

make the beaches so only white people can go there” (Nadine Gordimer, 1998, p.9). This 

passage exemplifies the existence of the old demons of apartheid in the early post-apartheid era. 

Indeed, during apartheid, there were no formal interactions between the two races unless the 

white master allowed it. In addition, there was no justice for the Blacks and murderers were 

executed without any formal trial. 

The post-apartheid society and the characters in The House Gun, end up revealing the 

violent reality of a society permeated with violence. Writing about the South Africans in The 

House Gun, (David Medalie, 1999, p.638) affirms that the “seeds of violence have accompanied 

them”. Violence has remained habitual in South Africa and has become the new norm. 

Gordimer presents the issue of violence under the form of a murder committed by a white young 

man on a black man in a white- young- men’s collective house. A black lawyer is in charge of 

the defence of the white murderer.  

By so doing, Gordimer distinguishes herself from those South African white writers 

who most of the time depict violence as perpetrated by Blacks on Whites. She deconstructs the 

habitual dialectical idea of Black the murderer, and White the victim, into Black, the saviour, 

and White, the murderer. It is noteworthy to indicate that the preconceived idea of Black the 

murderer and White the victim, is a vestige of the apartheid time deriving from the idea of white 

supremacy. 

 The South Africa depicted by Nadine Gordimer faces ultimately, the issue of nation 

building. The prospect of a nation in which all races will reconcile and progress as one people 

is at stake in the novel. The project is problematic as each racial community evolved according 

to the apartheid judicial framework. Hate, violence and separateness orchestrated a kind of 

arranged cohabitation. Whereas a nation is fundamentally supposed to be united despite the 

diversity and oppositions.  According to E. Renan, (2018, pp.261-262) 

 

A nation is (…) a vast solidarity, constituted by the sentiment of the sacrifices one has made and 

of those one is yet prepared to make. It presupposes a past; it is, however, summarized in the 

present by a tangible fact: consent, the clearly expressed desire to continue a common life. A 

nation’s existence is (if you will pardon the metaphor) an everyday plebiscite, just as an 

individual’s existence is a perpetual affirmation of life.  
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 Nadine Gordimer’s novel forecasts nonetheless, the signs of a country that has the 

capacity to progress as a multiracial society. The prospects of a successful country are 

perceptible through the characters and the new types of relationship they build.  If the days of 

apartheid were characterized by a completely Manichean society, the coming up days are rather 

susceptible to bring about a unified and strong nation.  

 The white race is no more the only one at the centre of the racial relationships, black 

people have also a central place. In the post-apartheid period, the black race can thrive and 

prosper as well. Hamilton, the lawyer, does not need the Lindgards’ permission to call them 

using their first names because they are all equal now; no more master, no more nigger, no more 

slave. There is now a total reversal in power relations. It is no more a master-servant 

relationship, but a peer-to-peer relationship in which only intrinsic capacities are considered. 

Hamilton Motsamai is a typical example. 

    When the black lawyer met the Lindgards, for explaining his strategy during the trial, he 

took a dominating stance: “Motsamai was legs apart wide at the thighs, leaning out towards 

them in his body’s emphasis, as he did from behind the desk in his chambers, the glimpse of 

the days’ efforts shone on the obsidian of his face, his blackness was the stamp of authority in 

the room” (Nadine Gordimer, 1998, p.123). The Lindgards were compelled by authority to 

submit themselves to Hamilton’s authority when they accepted the invitation to his house. The 

narrative gives an account: 

Harald and Claudia had never been to a black man’s house before. This kind of gesture 

on both sides—the black man asking, the white man accepting—was that of the Left-

Wing circles to which they had not belonged during the old regime, and of the circles 

of hastily-formed new liberals of whose conversion they were sceptical. If they 

themselves in the past had not had the courage to act against the daily horrors of the 

time as the Left-Wing did beyond dinner parties, risking their professions and lives, at 

least neither he not she sought to disguise this luck of guts…by dining and wining it 

away (Gordimer,1998, pp.165-166). 

 

 With the Lindgards accepting Hamilton’s invitation, they, from then on, accept the fact 

that Black and White (not White and Black) have now engaged in a mutual interaction of 

equality, no more racial barriers. To Harald and Claudia, this active interaction with another 

world is beneficial insofar as it brings about the realisation that there is something in common 

with the Other Side. By so doing, the Lindgards offer the reader an analysis of the social changes 

South African people are going through. Claudia shows it when she takes Sechaba— 

Hamilton’s son —as an apprentice. Hamilton is defending Claudia’s son and Claudia is taking 

care of Hamilton’s son.  

 Gordimer’s creation of a multiracial society matches Fanon’s concept of new humanism. 

Instead of building a human relationship based on a Manichean mode, rich vs poor, Whites vs 

Blacks, oppressor vs oppressed, etc. Fanon advocates the principle of universal humanity that 

admits the value and dignity of everyone with no consideration of race and financial power.  

The objective is to eradicate the logic of centre vs Periphery in which Blacks are marginalised, 

dehumanized and excluded from the centre of decision.  Gordimer’s characters are ultimately 

engaged in a process of inclusion and interconnectedness. Both races develop solidarity and 

mutual recognition on the basis of their intrinsic worth. The novel shows a redefinition of the 

relationship between Blacks and Whites.  



 

10 
 

 The White and the Black now share the same power, none is superior or inferior to the 

other. Gordimer investigates the changes in the social fabric engendered by the arrival of 

democracy along with its principles of liberty and freedom that have been brought about. She 

also portrays new social phenomena by putting a special emphasis on the private over the 

public.   

    Thus, one should consider the Lindgards family. They are a white, middle-class, liberal 

family with no racial inclinations. The narrator declares that: “The Lindgards were not 

fundamentally racists; not racist, if racist means having revulsion against skin colour, believing 

or wanting to believe that anyone who is not your own colour or religion or nationality is 

intellectually and morally inferior (Nadine Gordimer ,1998, p.86). 

  Contrary to the ideology of apartheid, the Lindgards do not set the Blacks apart and hate 

them. Claudia, as a medical doctor does not make any distinction in the feel of somebody’s 

skin, independent of its colour. Even though they have been passive to avoid conflicts with the 

establishment, the Lindgards’ jobs are beneficial for both Blacks and Whites in the post-

apartheid context. The narrator presents Claudia as a willing person who meets “the need in 

areas of the city and the once genteel white suburbs of the old time where in recent years there 

was an influx, a great rise in and variety of the population. She had regularly fulfilled this 

obligation” (Nadine Gordimer,1998, p.12).  

    Seemingly, Harald is actively involved in ameliorating the Blacks living conditions. 

Indeed, as the head of a big insurance company, he carries out a practical and reliable policy in 

order to improve black people’s life. These examples give an idea about South Africa becoming 

a country where equal opportunities are given to everybody whatever their skin colour. One can 

see the emergence of the middle-class blacks in the representation of Hamilton Motsamai.  

Indeed, the narrator describes the place where Hamilton lives as an impressive residence similar 

to these changes that occur in the country:  

 

A new generation of still newer money arrived, and these were no immigrants from 

another country. They were those who had always belonged, but only looked the pillars 

and balconies from the hovels and township yards they were confined to. It was one of 

these houses that Motsamai had brought…it provided a comfortable space for a 

successful man and his family and was now supplied with standard equipment, 

electrically-controlled gates for their security against those remained in townships yards 

and city squatters’ camps” (Nadine Gordimer,1998, p.167)  

 

 In post-Apartheid society, Blacks and Whites are on the same pedestal, and thanks to the 

liberalization of institutions, public services and business, Blacks are given the opportunity to 

contribute to the nation building. Changes in the new South Africa can also be perceived in the 

domain of business where black people have now the opportunity to own and run their own 

business.  

 When Khulu visits the Lindgards, he tells them about the changes that are going on in the 

country and he is pleased with those changes as the narrator describes: “Khulu ate with 

inattentive zest while talking about the changes in ownership of the newspaper with the 

acquisition of a group by blacks. He was proud of this” (Nadine Gordimer,1998 p.288). Racial 
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relations in post-apartheid South Africa have taken a step forward in the sense that the Whites 

do not look down on the black people any longer as they used to do in the old times.  

 The Lindgards’ perception of the relation between Blacks and Whites has changed and 

they are fully conscious of the need to live in a different way than before, for “out of something 

terrible something new, to be lived with in a different way, surely, than life was before? For 

Harald a new relation with God, the God of suffering he could not have had access to, before” 

(Nadine Gordimer,1998, p.279). They are behaving in a collaborative and supportive way.  

    The Lindgard couple incarnates, in a certain way, the image of a reconciled South Africa. 

The acceptance of their son’s crime as well as the lessons they learn from Hamilton Motsamai 

about the black and white worlds in the context of the new South Africa, “enforces the idea that 

there is still hope for a society trying to simultaneously come” (Catalin Tecucianu, 2014, p.149). 

   Additionally, the racial relationships and interactions between the Lindgards and 

Motsamai, can also be analysed from the perspective of Motsamai. Hamilton Motsamai, as a 

black man, is no more dependent on the white man. His relation with the white Lindgard family 

is free of any preconceived ideas of the old times. On the contrary, Hamilton embodies the 

“saviour” of the Lindgards. He guides them through the intricate juridical maze and saves 

Duncan from a lengthy and severe sentence, and by so doing, helps them to survive. In a certain 

way, he incarnates the renaissance of the black new generation who seeks to build their career 

according to the ethics of their trade without turning to the past to revenge. 

 

Conclusion  

 Nadine Gordimer’s The House Gun is an introspection of a South Africa at the crossroads 

of a historical change. The socio-political transition reveals a country that is moving slowly but 

surely towards the birth of a multiracial society. Gordimer remains close to history by depicting 

characters deeply influenced by the ideology and aftermath of apartheid. Her characters and 

their interactions progressively unveil her deep-rooted ideal of the rainbow nation. 

  The prospect of a unified and multiracial country is, indeed, perceptible in the 

psychological shift of the characters that were previously moulded according to the principles 

of apartheid ideology. Gordimer cogently works on beliefs and values that define and categorise 

characters according to their race. The binary opposition that derives from the racial prejudices 

and stereotypes are step by step deconstructed to ultimately unveil their futility. Violence, 

hatred, and exclusion for skin colour motives give way to peace, collaboration, and inclusion.  

  Nadine Gordimer shows that the intrinsic value of the individual notwithstanding race 

and wealth, represents the core of the nation building project. Her narrative is therefore an 

advocacy for tolerance, inclusion and solidarity. The Lindgard’s psychological transformation 

is an illustration of the possibility of racial reconciliation and cohabitation with the black 

people. The rainbow nation will take shape as people with time integrate in their mind and heart 

forgiveness and ability to forget wrongs of the past. 

 In this regard, Nadine Gordimer considers guilt and punishment important but not central 

in the nation building project. The priority is rather focused on the endeavour to create a 

multiracial community committed to walk together despite the many differences and wrongs. 

Her narrative is an apologia for forgiveness and forgetting. Ultimately, humanism operates, in 

the narrative, as the pillar to achieve the rainbow nation.   



 

12 
 

   

WORKS CITED  

BRESSLER, Charles E., (2007), Literary Criticism - An Introduction to Theory and Practice,  

                   4th Ed. New Jersey Pearson Education, Inc. Upper Saddle River. 

CLINGMAN, Stephen, (1986), The Novels of Nadine Gordimer: History From the Inside  

                   University of Massachusetts Press 

DIALLO, Khadidiatou,(2018), Nadine Gordimer’s The House Gun: A Postmodern text, Gaston 

                   Berger University, Africology: The Journal of Pan African Studies, vol.11, no.8,  

                   June 2018  

FANON Frantz, (1963), The wretch of the Earth, Grove Press, New York, Translated by   

                  Constance Farrington 

GORDIMER, Nadine, (1998), The House Gun, New York: Ferrar, Straus &Giroux Print. 

HUDIS, Peter, (2015), Frantz Fanon, Philosopher of the Barricades, London, Pluto Press, 

STOICA Diana, (2017), “Violent Transition in Nadine Gordimer The House Gun”, Journal of 

                Romanian Literary Studies, N°12/2017, pp, 747-751                                          

TECUCIANU, Catalin, (2014), "South Africa Reformed: Social Changes in Nadine Gordimer's  

               The House Gun” in International Journal of Communication Research Vol.  

               4,No3,July-September 2014. 

TEMPLE-THURSTON Barbara, (1999), Nadine Gordimer Revisited, New York :Twayne,  

MEDALIE David, (2010), “The Context of the Awful Event': Nadine Gordimer's The House  

Gun”, https://doi.org/10.1080/030570799108506, Pages 633-644  accessed October 15,2023 
 

RENAN Ernest, (2018), What is a nation? And other political Writings, Translated and edited       

               by M.N. Giglioli Columbia University Press, New York 

 

  



 

13 
 

Bilderbuch und Übersetzungsparadigma: Zum Bild und Text als Übersetzung 

 

Navigué Moïse SORO 

Université Félix Houphouët-Boigny d᾿Abidjan (Côte d’Ivoire) 

snmoise@gmail.com 

 

Zusammenfassung: Ob ein Bilderbuch Bilder unbedingt enthält, könnte auf den ersten Blick 

als „blöde“ Frage erscheinen. Je nachdem, was unter dem Begriff Bild verstanden wird, 

erscheint die Frage allerdings als nicht so „blöd“. Unter Berücksichtigung von Bild im engeren 

Sinne wird in diesem Aufsatz versucht zu zeigen, dass ein enger Zusammenhang zwischen ihm 

und Text besteht, wobei beide als Arten von Übersetzung verstanden werden. Dazu bezieht sich 

die vorliegende Analyse zum einen auf verschiedene Auffassungen der Übersetzung – 

Übersetzungsparadigma – und zum anderen auf Bilderbücher als Beispiele, nämlich Die 

schlaue Mama Sambona von Hermann Schulz und Ali & Anton von Ahmet Özdemir. 

Schlüsselwörter: Bilderbuch – Text – Übersetzung – Interpretation –Übersetzungsparadigma 

Abstract: The question whether a picture book necessarily contains images can at first seem to 

be “stupid”. However, depending on what we mean by image, the question does not sound so 

“stupid”. Taking the image in its strictest sense, this article attempts to show that there is a close 

link between image and text, insofar as both are considered to be kinds of translation. To this 

end, the analysis is based on the one hand on different meanings of translation – the paradigm 

of translation – and on the picture books Mama Sambona of Hermann Schulz and Ali & Anton 

of Ahmet Özdemir on the other hand. 

Keywords: Picture book – Text – Translation – Interpretation – Paradigm of translation 

Résumé : La question de savoir si un livre d’images contient nécessairement des images peut 

de prime abord sembler « stupide ». Cependant, selon le sens que l’on donne à l’image, la 

question peut paraitre « sensée ». Prenant l’image au sens propre du terme, cet article essaie de 

(dé)montrer qu’il existe un lien assez étroit entre celle-ci et le texte qui, tous deux, sont 

considérés comme des formes de traduction. Pour ce faire, la présente analyse s’appuie d’une 

part sur différentes acceptions de la traduction – paradigme de la traduction – et d’autre part sur 

des livres d’images à titre illustratif, à savoir Die schlaue Mama Sambona de Hermann Schulz 

et Ali & Anton de Ahmed Özdemir. 

Mots clés : Livre d’images – Texte – Traduction – Interprétation – Paradigme de la traduction 
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Einleitung 

Dass Bilderbücher Bilder beinhalten, versteht sich von selbst. Texte hat man ebenfalls in 

Bilderbüchern. Zwischen beiden Elementen existiert ein enger Zusammenhäng. Diesen findet 

man auf unterschiedlichen Ebenen des Bilderbuchs. Es kann sein, dass man so viele Bilder wie 

Textpassagen hat. Manchmal sind da mehr Bilder als Texte vorhanden oder umgekehrt. 

Textpassagen, die in einem angegebenen Bilderbuch vorkommen, kündigen an, beschreiben, 

explizieren oder noch ergänzen die darin enthaltenen Bilder. Ihrerseits illustrieren Bilder 

Textstellen, die im Bilderbuch zu finden sind. Indem textliche Elemente durch Bilder und vice 

versa einem Übertragungsverfahren folgen, kann von einer Art Übersetzung die Rede sein. In 

der folgenden Analyse geht es darum, uns mit dem Verhältnis von Bild, Text und Übersetzung 

im Bilderbuch auseinanderzusetzen. Dabei ist die zentrale Frage: Inwiefern lassen sich Bilder 

und Textpassagen, die in einem Bilderbuch kohabitieren, dem Übersetzungsparadigma 

zuordnen? Aus dieser Leitfrage ergeben sich weitere Fragen, und zwar: Was impliziert das 

Konzept von Übersetzungsparadigma? Wie lassen sich Bilder und Übersetzung miteinander 

verbinden? Wie hängen Textpassagen eines Bilderbuches mit dem Übersetzungsparadigma 

zusammen? Diese Fragestellung soll hier unter Berücksichtigung von Übersetzungstheorien 

und anhand von Bilderbüchern besprochen werden. Dafür wird die Analyse wie folgt 

artikuliert: Zum einen wird das Verhältnis von Bildern zur Übersetzung besprochen und zum 

andererseits das des Textes zur Übersetzung. Zuvor geht die Analyse der Frage nach, was das 

Konzept Übersetzungsparadigma impliziert. Und am Ende sollen noch die Beispielwerke 

untersucht werden, indem man die Prinzipien des Übersetzungsparadigmas in Betracht zieht. 

1. Zum Übersetzungsparadigma1 

Für Ulfried Reichardt erweise sich die Übersetzung als wahrscheinlich wichtigster Prozess 

im globalen literarischen Feld (vgl. Reichardt 2008, S. 33). Was ist allerdings Übersetzung? 

Diese Frage, die man legitim stellen darf, kann man mit Wolfram Wilss beantworten. Jener 

führt in der Tat aus: 

Nach heutigem Sprachgebrauch versteht man […] unter ‚Übersetzen‘ die schriftliche 

Wiedergabe eines Originaltextes in einer anderen Sprache (einer Fremdsprache oder der 

Muttersprache) […] (Wilss 2008, S. 50) 

                                                 
1 In diesem Teil bezieht sich die Arbeit hauptsächlich auf meine Dissertation, wo das Übersetzungsparadigma 

ebenfalls besprochen wurde (vgl. Soro 2022, S. 345ff). 
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Diesem Zitat von Wilss entnimmt man jene Auffassung der Übersetzung, die als engerer 

Übersetzungsbegriff zu bezeichnen ist. Neben diesem engeren Übersetzungsbegriff lässt sich 

ein weiterer Übersetzungsbegriff identifizieren bzw. nennen. Zu diesem zuletzt erwähnten 

Begriff, der zweifelsohne für die vorliegenden Überlegungen von Belang ist, lässt sich Bezug 

auf Roger Willemsen (2008) nehmen. Bei ihm findet man Aspekte wie das Fährtenlesen, die 

Diagnose einer Krankheit auf der Grundlage von Symptomen oder das Lesen von Indizien 

durch einen Detektiv, die die Übersetzung im weiteren Sinne aufweisen. Genauer führt 

Willemsen aus: 

[…] Gehen Sie ein paar Jahre zurück, ein paar Millionen Jahre, dann sehen Sie unsere 

Väter in der Grundhaltung des Übersetzers, als Fährtenleser: Von Aristoteles bis zu 

Voltaire, von Edgar Poe bis Conan Doyle, von Charles Peirce bis Umberto Eco war man 

sich einig, dass dieses Rekonstruieren eines Ganzen aus der Fährte ein Lesen im 

ursprünglichen Sinn ist. Aus dem spezifischen Abdruck dieser Hufe im Lehm kann man 

diesen spezifischen Gaul wieder zusammensetzen, seinen Körperbau, seine Belastung, 

seine vergangenen Krankheitsgeschichten sogar. Genauso liest der Arzt auf dem Körper 

die Symptome, die nicht die Krankheit sind, aber auf sie verweisen. Genauso liest der 

Detektiv die Indizien. Sie alle sind Übersetzer […] (Willemsen 2008, S. 16f.) 

Dass das Fährtenlesen als so alt wie die Menschheit selbst angesehen wird, führt dazu, 

dass Willemsen das Übersetzen als ältestes Gewerbe der Welt bezeichnet (vgl. Willemsen 2008, 

S. 16f.). Mit dieser Auffassung erinnert er bestätigend an Valery Larbauds Behauptung: „Le 

plus vieux métier du monde n’est pas celui qu’on pense, c’est celui de traducteur.“ (Larbaud 

zit. nach Wilss 2008, S. 44). 

Außer diesen erwähnten Aspekten impliziert der weite Übersetzungsbegriff ebenfalls 

verschiedene einzelne linguistische (vgl. Hainz 2009, S. 595f.) und soziokulturelle (vgl. 

Reichardt 2010, S. 136) Aspekte. Indem unterschiedliche Auffassungen in Frage kommen, 

wenn von Übersetzung die Rede ist, wird hier die Bezeichnung Übersetzungsparadigma 

bevorzugt (vgl. Reichardt 2008, S. 27). Diese Bezeichnung erscheint als umfassender und daher 

geeigneter für die folgende Untersuchung. Dieses Übersetzungsparadigma umfasst weitere 

Aspekte, die noch ausführlich dargestellt werden sollen. Bei Reichardt nämlich, dem dieser 

Begriff zu verdanken ist, geht es vor allem um die Tatsache, dass eine „Übersetzung auch als 

Interpretation verstanden werden kann und vice versa […]“ (Reichardt 2008, S. 27). Diese 

Meinung von Reichardt bestätigen ebenfalls die bisherigen Erläuterungen. Eine Übersetzung 

lässt sich nicht nur als die einfache Wiedergabe eines Textes in einer anderen Sprache verstehen 
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(vgl. Wilss 2008, S. 50). Übersetzung kann auch als Interpretation gelten und umgekehrt. 

Außerdem  

[…] ist Übersetzung ein kultureller Prozess, der bei jedem Kontakt abläuft, der 

Wechselseitigkeit erfordert und der sich daher als eine Form der Interpretation von 

Fremdem verstehen lässt. Übersetzung ist schon rein pragmatisch im globalen Maßstab 

notwendig, erweist sich jedoch gleichzeitig auch als ‚Form‘ interkulturellem 

Austauschs. (Reichardt 2008, S. 35) 

In diesem Zitat Reichardts erscheint Übersetzung besonders als kultureller Vorgang, 

von dem ausgehend interkulturell ausgetauscht werden kann. Dass Übersetzung den 

interkulturellen Austausch ermöglicht, erlaubt einem, sie weiter als eine kommunikative 

Aktivität bzw. Tätigkeit zu erfassen, durch die der Sprachkontakt an sich und der Kulturkontakt 

in einem weiteren Sinne erfolgen (vgl. Koller/Henjum 2020, S. 66). 

Aus diesem Sachverhalt ergibt sich, dass das Übersetzen mehr als sprachliche 

Kompetenzen voraussetzt. Es verlangt auch kulturelle Kompetenzen. Diese Auffassung scheint 

Wilss zu teilen, wenn er behauptet: „Die spezifische Funktion des Übersetzers besteht darin, 

dass er zwischen zwei Sprach- und Kulturgemeinschaften eine vermittelnde Tätigkeit ausübt.“ 

(Wilss 2008, S. 44). Bezogen auf die bisherigen Feststellungen von Reichardt und Wilss wird 

deutlich, dass durch eine Übersetzung sowohl eine Botschaft aus der anderen Sprache als auch 

kulturelle Aspekte vermittelt werden (vgl. Ülken 2009, S. 635). Beim Übersetzen erfolgt also 

ein Kulturtransfer, dessen Übermittlung auch durch einzelne Lexeme möglich ist (Ülken 2009, 

S. 635). Mit Ülken lässt sich betonen, dass kulturelle Blickwinkel in einer Übersetzung nicht 

nur in ganzen Sätzen oder Texten vorkommen, sondern auch allein durch einzelne Wörter 

erfolgen (vgl. Soro 2022, S. 347). Damit ein Kulturtransfer bei einer Übersetzung durch 

einzelne Lexeme bzw. Wörter erfolgt, müssen allerdings ein paar Bedingungen erfüllt werden. 

Die Voraussetzung für einen erfolgreichen Kulturtransfer durch einzelne Lexeme ist 

jedoch die ausreichende Kenntnis des Übersetzers über den inhaltlichen bzw. 

historischen-kulturellen (sic!) Hintergrund des zur Übersetzung stehenden Lexems. 

(Ülken 2009, S. 635) 

Bisher verdeutlicht die Analyse, dass Kultur allgemein und Kulturkompetenz insbesondere 

an einer bedeutenden Stelle in einer erfolgreichen kulturellen Kommunikation ankommt. Denn 

für sie bilden die kulturellen Unterschiede eine größere Barriere als die sprachlichen (vgl. 

Göhring 1977, S. 174). Angenommen wurde bereits, dass eine interkulturelle Kommunikation 
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durch das Übersetzen erfolgt. Umgekehrt scheint eine reibungslose Übersetzung auch die 

kulturelle Kompetenz vorauszusetzen (vgl. Soro 2022, S. 347). Das Übersetzen als Prozess 

erfordert daher nicht nur Sprach-, sondern auch Kulturkenntnisse (vgl. Kupsch-Losereit 2002, 

S. 97). Das führt Sigrid Kupsch-Losereit daher verständlicher aus, indem   „Übersetzen […] 

als bikulturelles Ereignis [erfasst wird], das umfangsreiches Wissen von AS- und ZS-Kultur 

und gegenseitige Einschätzung dieser Kulturen zur Vorraussetzung [sic!] hat.“ (Kupsch-

Losereit 1995, S. 2). 

2. Vom Text zum Bild und vice versa 

Bevor die oben erwähnten Beispielwerke analysiert werden, sollen im Folgenden 

theoretische Überlegungen erfolgen. Hierbei werden bereits vorhandene theoretische 

Blickwinkel in Bezug auf die Übersetzung um einen Schritt erweitert. In rein 

übersetzungswissenschaftlicher Hinsicht lässt sich Folgendes feststellen: 

Eine Übersetzung ist immer eine Reaktion auf einen vorausgegangenen Text (den 

Ausgangstext); dieser bildet die Grundlage, auf welcher der Übersetzer seine Tätigkeit 

aufbaut. Wo kein Originaltext, gibt es auch keine Übersetzung (den Zieltext). (Wilss 

2008, S. 44) 

Nach dieser Auffassung von Wilss ist von Übersetzung die Rede, nur wenn ein 

Originaltext in einen Zieltext umgewandelt wird, wobei eine Ausgangssprache in eine 

Zielsprache übertragen wird. Insofern gäbe es keine Übersetzung, wo ein Originaltext fehlt. 

Diese Meinung von Wills als Übersetzungswissenschaftler lässt sich vertreten, solange man im 

Bereich der Übersetzungswissenschaft bleibt. Wird die Perspektive allerdings auf die Kultur- 

und Literaturwissenschaft erweitert, dann erscheint dieser Standpunkt als relativ begrenzt. Hier 

soll man sich auf einen weiteren Übersetzungsbegriff beziehen. Dabei wird postuliert, dass der 

Schreibakt, aber auch das Illustrieren durch Bilder ebenfalls einem Übersetzungsvorgang folgt. 

Ausgehend vom Postulat, dass der Mensch seine Umgebung oder die Welt 

ausschließlich durch einen automatischen Interpretationsprozess wahrnimmt, wird hier der 

Schreibakt und darüber hinaus das Illustrieren durch Bilder als Interpretation angesehen (vgl. 

Soro 2022, S. 350f). Insofern gelten sowohl Schreiben als auch Illustrieren als Übersetzung, 

um sich an Iser (2000) anzuschließen. Beispielsweise kann folgende Szene geschildert werden. 

Eine Person ist in Europa geboren. Sie hat eine helle Hautfarbe. Wenn sie älter wird, 

erfährt sie von der Gesellschaft, dass Menschen wie sie als Weiße bzw. EuropaerInnen 

bezeichnet werden. Und so fängt schon der automatische Interpretationsprozess an, 
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denn jene Person wird alle Menschen, die wie sie aussehen, im Grunde genommen 

entweder als Weiße oder Europäer wahrnehmen bzw. interpretieren. Dieser 

Interpretationsprozess setzt sich ebenfalls in Gang, wenn diese Person einem anderen 

Menschen begegnet, der eine dunklere Haut hat. Ausgehend von ihren allgemeinen 

Kenntnissen von der Welt interpretiert sie diesen Menschen als eine Person, die eine 

schwarze Hautfarbe hat, oder sie sagt: dieser Mensch ist schwarz. Und am Ende ihrer 

Interpretation kommt sie zur Schlussfolgerung, dass jener Mensch aus Afrika (oder den 

USA oder Haiti etc.) komme, Afrikaner oder Amerikaner usw. Jener automatisierte 

Interpretationsvorgang, mit dem der Mensch eigentlich seine Umgebung wahrnimmt, 

darf auch als Übersetzen verstanden werden. (Soro 2022, S. 350f)2 

Zweifelsohne handelt es sich bei dieser Schilderung um einen Vorgang, bei dem etwas 

in etwas Anderes übertragen wird (vgl. Iser 2000, S. 5). Darüber hinaus wird hier in einem 

weiteren Sinne Interpretation als Übersetzung angenommen bzw. angesehen. Denn 

„Interpretation is an act of translation […]“ (Iser 2000, S. 145). 

Im Bilderbuch kommt das Übersetzungsparadigma auch auf bildlicher Ebene in Frage.  

Wozu dieses dort dient, darf hier als Frage unbeantwortet bleiben. Vielmehr soll gezeigt 

werden, wie Text und Bild in einem angegebenen Bilderbuch zusammenhängen. 

Im Fall des hier zu analysierenden Beispielwerks von Hermann Schulz hat er in seiner 

Rolle von Schriftsteller den Text verfasst. Die Bilder im Buch hingegen sind von Tobias 

Krejtschi. Diese kommen als Illustration vor und gelten als Abbildungen der geschilderten 

Handlung, insofern Krejtschi die Worte Schulzes in Bilder überträgt. Dabei gelten sie als 

Abbildungen der geschriebenen Handlung, denn Krejtschi überträgt die Worte von Schulz in 

Bilder. Dieser Übertragung- bzw. Übersetzungsprozess erlaubt einem, durch ein 

Interpretationsverfahren insbesondere, verschiedene Aspekte leicht zu verstehen oder diese 

wahrzunehmen. So erfährt man auf Textebene von einer Insel, um die sich die Handlung dreht. 

Und im untersten Teil der Seite befindet sich ein Bild, auf dem eine Insel zu sehen ist, also ein 

Bild, das die Wörter illustriert (vgl. Schulz/Krejtschi 2013, n.a.3). Die Reihe, nach der Bild und 

Text im Bilderbuch vorkommen, steht dem Schriftsteller und dem Illustrator offen. 

Verschiedene Möglichkeiten kommen in Frage. Entweder laufen Text und Bild parallel oder 

umgekehrt. Manchmal kommen auch Bilder eher hier und da im Buch vor und haben nur ein 

indirektes Verhältnis zum Text. Die Bücher von Schulz und Krejtschi weisen zum Teil die 

                                                 
2 Dieses Zitat befindet sich nicht im Haupttext des zitierten Buchs, sondern in einer Fußnote. 
3 Das Buch von Schulz hat keine Seitenangaben. Daher erfolgen hier die Zitate ohne Seitenangaben. Die Seitenzahl 

wird als „nicht angegeben“ (n.a.) eingetragen. 
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Formel Bild+Text auf. Man bekommt dadurch den Eindruck, dass erst die Bilder von Krejtschi 

gemacht wurden und dann die Texte von Schulz hinzugefügt wurden. Was das auch sein mag, 

gelten hier die Bilder als Illustration und daher als Übersetzung. Auf einem Bild auf den ersten 

Seiten im Buch kann man eine relativ alte Frau sehen und ein bisschen weit weg von ihr ist eine 

Art Schloss zu erkennen. Im Text auf der folgenden Seite erfährt der Leser vom Schriftsteller 

genauere Informationen über das, was der Illustrator durch sein Bild vermitteln wollte/will. In 

Bezug auf das eben genannte Bild wird auf Textebene Folgendes erwähnt: „Eines Tages stand 

Mama Sambona, die König der Insel […] Mama Sambona war schon alt […]“ 

(Schulz/Krejtschi 2013, n.a.). Durch diese Textstellen erfährt man, dass die alte Frau auf dem 

Bild Mama Sambona heißt und sie die Königin der Insel ist, die bereits oben erwähnt wurde. 

Gegenüber dieser Textpassage, d.h. auf der nächsten Seite lässt sich eine Art Mensch 

erkennen, der Knochenhände hat. Er hat eine Feder in der linken Hand und scheint etwas in 

eine Liste – die schon sehr lang ist – einzutragen. Neben diesem besonderen Menschen befindet 

sich ein Hase, vor dem ein Teller mit einer Karotte und einem Käsebrötchen ist. Genaueres über 

dieses Bild entnimmt man im Gegensatz zum vorigen nicht auf der nächsten, sondern auf der 

vorherigen Seite mit Text und zum Teil auf der allerersten Textseite. In der Tat schreibt Schulz:  

Auf der Insel Ukerewe im großen Ukerewe-See[] in Afrika ist alles schön geordnet. 

Sogar der Tod muss sich an bestimmte Regeln halten. Er darf zum Beispiel nur drei Mal 

bei einem Menschen anklopfen, wenn er ihn zu den Ahnen holen will. Trifft er diesen 

Menschen nicht an, oder hat er sich in der Adresse geirrt, muss der Tod jahrelang 

warten, bevor er wieder kommen darf. (Schulz/Krejtschi 2013, n.a.) 

Der Text auf der übernächsten Seite ergänzt die obigen Informationen und verdeutlicht 

dabei Aspekte bezüglich des Bilds, die noch nicht klar sind. Schulz schreibt weiter, indem er 

den vermenschlichten Tod schildert: „Um sich vergebliche Lauferei zu ersparen, hatte der Tod 

den Hasen verpflichtet, vor seinen Besuchen genaue Erkundigungen einzuholen.“ 

(Schulz/Krejtschi 2013, n.a.) Durch diese Textpassagen wird deutlich, dass der groteske 

Mensch auf dem Bild der Tod sein soll. Der Tod wird vermenschlicht, was auch Krejtschi ins 

Bild übertragen bzw. übersetzt hat. Dem vermenschlichten Tod steht ein Hase als Bote bei, 

dessen Aufgabe darin besteht, für den Tod Erkundigungen vor dem jeweiligen Besuch 

einzuholen. 

Man kann bereits - ausgehend von den deutlichen Beziehungen zwischen Text und Bild, 

die sich im Beispielwerk feststellen lassen -, darauf hinweisen, dass Bilder eine bedeutende 

Rolle im Bilderbuch spielen. Sie gelten als übersetzerische Elemente, die dazu dienen, 
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Textstellen, -passagen oder noch -aspekte in Bilder zu übertragen. Dieses Verfahren nennt man 

in der Regel Illustration. In diesen Überlegungen wird Illustration aber auch als Übersetzung 

angenommen. 

Angesichts der obigen Erläuterungen stellt sich weiterhin die Frage zu wissen, wie 

Bilder sich konkret als Übersetzung betrachten lassen. Um dieser Frage noch tiefer 

nachzugehen, stützt sich die Analyse auf ein weiteres Beispielbuch, und zwar das von Ahmet 

Özdemir verfasste und von Nadine Liesse illustrierte Buch Ali & Anton. Dieses Buch 

„illustriert das Übersetzungsparadigma im Bilderbuch sowohl in textlicher als auch in 

bildlicher Hinsicht. Özdemir verwendet Lexeme und Wörter, um die abstrakten Figuren, die er 

sich vorstellt, zustande kommen zu lassen.“ (Soro 2022, S. 350). Gedankliche Vorstellungen, 

also Bilder im Kopf bzw. im Gedächtnis in Text zu übertragen erscheint im weiten Sinn als 

Übersetzung. Dabei werden Übertragung und Übersetzung synonym verwendet. Tatsächlich 

erscheint der Schreibprozess an sich, wenn Bezug auf Julia Kristevas Auffassung von 

Intertextualität genommen wird, als ein Interpretationsakt. Sie führt aus: „Derjenige, der 

schreibt, ist auch derjenige, der liest […]“ (Kristeva 1972, S. 372). Dabei ist der Schreiber 

„selbst nur ein Text, der sich aufs neue liest, indem er sich wieder schreibt.“ (Kristeva 1972, 

S. 372).  

Wenn diese Feststellung Kristevas angenommen und erweitert wird, so lässt sich auch 

postulieren: 

Wer schreibt, der interpretiert bzw. überträgt. Beim Schreiben befinden sich AutorInnen 

sozusagen gleichzeitig in einem Interpretations- und Übertragungsprozess, denn sie 

setzen vor allem abstrakt im Kopf verschiedene Aspekte des alltäglichen Lebens 

zusammen, interpretieren diese und kommen so schließlich zu einer Schlussfolgerung, 

die sie dann in einen Text übertragen bzw. übersetzen. (Soro 2022, S. 350) 

Indem ein Schriftsteller/eine Schriftstellerin abstrakte Vorstellungen in einen 

geschriebenen Text überträgt, interpretiert er/sie ebenfalls (vgl. Soro 2022, S. 350f), wie Iser 

darauf hinweist: „Each intrepretation transposes something into something else.“ (Iser 2000, 

S. 5). Außerdem gilt die Übersetzung, besonders in einem globalen Kontext als Interpretation 

und umgekehrt (vgl. Reichardt 2008, S. 27). 

Schlussfolgerung 

Die Übersetzung erscheint als breites Feld. Je nachdem, in welchem Bereich man sich 

befindet, können unterschiedliche Auffassungen in Frage kommen. Gerade deshalb war in 
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diesem Aufsatz in Anlehnung an Ulfried Reichardt von einem Übersetzungsparadigma die 

Rede, statt einfach von Übersetzung zu sprechen. Der Begriff Übersetzungsparadigma umfasst 

Aspekte wie Interpretation, Übertragung und Ähnliches, die uns erlauben oder erlaubt haben, 

das Bild im Bilderbuch Die schlaue Mama Sambona als eine Art Übersetzung der textlichen 

Elemente anzusehen. Ebenfalls konnte man anhand des Buchs Ali & Anton insbesondere 

feststellen, dass Texte selbst auch als Übersetzung gelten können, denn abstrakte Vorstellungen 

im Kopf werden in Text übertragen bzw. übersetzt. Beide Beispielwerke verdeutlichen 

zusammenfassend den engen Zusammenhang, der zwischen Bild und Text in einem Bilderbuch 

existiert: Bild und Text im Allgemeinen und die des Bilderbuches erscheinen als Übersetzung, 

denn Bilder geben mal wieder, was auf textlicher Ebene zu finden ist, und mal geben umgekehrt 

textliche Elemente wieder, was auf Bildebene zu sehen ist. 
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Abstract 

This article aims at demonstrating that the contribution of black women helped many African 

Americans to overcome several obstacles in the segregationist American societies. Women’s 

roles in black families as well as their influence on the social life of African Americans were 

huge. The data of the study were collected, analyzed and interpreted from the approach of 

feminism and post-colonialism. Thus, outcomes of the study have demonstrated that African 

American women had actually played very important roles in the upbringing, the self-

realization and self-confidence of the generations of African Americans in post-slavery 

America. It means that black women acted as guides and counsellors for their progenies by 

instructing and inculcating in them senses of responsibility, self-confidence and others. Finally, 

the study has shown that the teachings and the instructions handed down to black Americans 

by black women had been beneficial, for many young Blacks of the South had contrived to 

overcome many obstacles and social barriers and realized their potentials.       

Keywords:  family, black women, feminism, post-colonialism, post-slavery America, roles,  

Résumé : 

Cet article vise à démontrer que la contribution des femmes noires américaines post-

esclavagistes a aidé de nombreux afro-américains à surmonter plusieurs obstacles dans les 

sociétés ségrégationnistes américaines. Les contributions des femmes dans les familles noires 

ainsi que dans la vie sociale des Afro-Américains ont été énormes. Les données de l'étude ont 

été collectées, analysées et interprétées à partir de l'approche du féminisme et du post-

colonialisme. Ainsi, les résultats de l’étude ont démontré que les femmes afro-américaines ont 

en réalité joué un rôle très important dans l’éducation, la réalisation de soi et la confiance en 

soi des générations d’Afro-Américains de l’Amérique ségrégationniste post-esclavagiste. Cela 

signifie que les femmes noires ont agi comme guides et conseillères pour leurs progénitures en 

leur instruisant et en leur inculquant le sens des responsabilités, la confiance en soi etc,. Enfin, 

l'étude a montré que les enseignements et les instructions transmises aux Noirs américains par 

leurs mères avaient été bénéfiques, car de nombreux jeunes Noirs du Sud avaient réussi à 

surmonter de nombreux obstacles et barrières sociales pour réaliser leurs potentiels. 

Mots-clés : famille, afro-américaines, Amérique post-esclavagiste, féminisme, 

postcolonialisme, rôles. 
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Introduction 

    Black Boy is an autobiographical book written by Richard Wright in 1945 about his 

experience, by extension the experience of all the African Americans living in the southern 

states of the United States in the Jim Crow4 America. In this book, the ordeals undergone by 

Blacks Americans in segregationist South are delineated. During slavery period, most of the 

black slaves in the South worked on plantations. That is, the economy of that part of the US 

was based mainly on slave labors. Hence, at the end of slavery, the former slaves and their 

descendants in the South faced harsher treatment than those residing in the North of the country. 

The former white masters found it hard to come to terms with their former slaves. Thus, they 

instated several laws in order to restrict the rights of African Americans.  

     Despite all the social difficulties and obstacles, some black Americans have been able to 

make their ways through under the supervision and the guidance of vertiginous black women. 

Thus, it is remarked in the autobiography of Richard Wright that black women played 

significant roles in guiding black American youth through the ordeals and the realization of 

their potentials. With regard to the foregoing, the objective of this study is to demonstrate that 

the contribution of black women of the post-slavery America helped many African Americans 

to overcome the multiple segregating obstacles in the American societies, southern parts in 

particular. Theoretically, the investigation leans on post-colonialism and feminism, based on 

the content analysis for the interpretation of the data.  

Structurally, this paper is split into three main parts. Firstly, the study accounts for the post-

slavery American black families and black women. Then, it seeks to demonstrate how the 

southern black Women served as Counsellors and Social Stabilizers in the family and in the 

society. Lastly, the study shows how some black Americans realized their potentials in the Jim 

Crow America. 

1. Families and black Women in Jim Crow South 

Most of the black families of the southern states of America lived a pitiful and harsh life. 

Firstly, because black people were living on the margin of the American society. That is, most 

of them were either jobless or exercising jobs that could not support them and their family. To 

substantiate the foregoing, Richard Wright relates that his family had undergone one of the 

most difficult situations during his childhood because his family was extremely poor just like 

many black families of that period. Things got even worse for Wright’s family when his father 

decided to abandon them and ran away with another woman. However, Wright’s mother did 

not leave her two children, Richard and his brother, despite the hostility of the American society 

towards her race, her femininity and her low incomes.    

     Indeed, the mother of the protagonist had been an industrious and a caring mother despite 

the loads of burden that were weighing upon her shoulders. Thus, she was ready to do anything 

for the well-being of her children. As displayed previously, Wright’s mother had been 

abandoned by her husband, leaving the responsibility of their children in her hands. In addition 

to that, she had to face the social ostracism of her race, which means that she had to undergo 

                                                 
4 Jim Crow law was a legal law established by the southern states of the United States. It made the practice of 

segregation against Blacks legal in the Southern States.   
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several harsh moments struggling to feed her children in the southern American society. The 

following conversation between the writer and his mother shows her sense of humanism and 

completeness: 

“But I’m hungry,” I whimpered, stomping my feet. “You’ll have to wait until I get a job and 

buy food,” she said. (….) My mother finally went to work as a cook and left me and my brother 

alone in the flat each day with a loaf of bread and a pot of tea. When she returned at evening she 

would be tired and dispirited and would cry a lot (Wright, 1980, pp.22-23). 

In the passage, we can see that when Ella Wright, the mother of Richard Wright, was 

abandoned by her partner, she was out of job. However, the cries of her children because of 

hunger have galvanized her to seek a job in the hope of supporting her two children. She even 

cried when she thought about the situation in which her family is. The same extract shows that 

Wright’s mother has a noble heart devoid of any feeling of selfishness or individualism contrary 

to her husband who was much more influenced by the American sense of selfishness derived 

from the American individualism. According to Christopher Ncube and Alice Dhliwayo (2021) 

this particular situation was very common in the midst of African Americans when the father 

was absent, all the family problems would be upon the shoulders of the mother: “This was in 

line with what Du Bois (1965) observed that the absent father over-burdened the wife as she 

became both father and mother to the child or children ….(p.39).” In this assertion, the two 

scholars put emphasis on the tremendous duty of the Jim Crow period black women. African 

American women were devoted to their children. As single mothers, like the mother of Richard, 

they went through many ordeals just to offer a good future to their progenies. According to Ms. 

Jacqueline Hodge (1995) these African American women have been instrumental in holding 

their families together through times of constant struggle from slavery period up to the post-

slavery one.    

Coming back to Wright’s autobiography, the narrator has displayed these particular 

attributes of his mother in order to draw the attention of the reader to the paramount role played 

by black women, in general, in the consolidation of black families. It also highlights the social 

injustice directed against Blacks, women in particular, and the pain they suffered from it, on 

the daily basis. All in all, it indicates that without the bravery, the determination and the 

humanity of African American women, the life of the generations of African American youth 

of the Jim Crow period would have been what the Jim Crow law enforcers had wished. It means 

that their life would have been disastrous. All was done in order to pervert the black people in 

the South, but thanks to black women’s wisdom and open-mindedness the preprogrammed 

white man’s plan had failed. Thus, the state of mind of Wright’s mother, by extension all the 

black women, implies that black people, like any human race, could feel love, emotion and 

sorrow.  

2. Black Women as Counsellors and Social Stabilizers 

In addition to their dedication in struggling to support their children, African American 

women of the post slavery America had served as guides for many black men who were in 

disarray. Once again, the mother of Wright has been very determining in making her children 

responsible men in the hostile society. It means that this woman has played a tremendous role 

in the upbringing of Wright and his brother. In relation to that, Wright unveils that despite all 

the problems, his mother taught him and his brother about what they should do so as to confront 
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the social hindrances or obstacles. She was both Wright’s caretaker and guide. The foregoing 

idea is delineated as follows: 

Sometimes, when she was in despair, she would call us to her and talk to us for hours, telling us (…) 

that we must learn as soon as possible to take care of ourselves, to dress ourselves, to prepare our 

own food; that we must take upon ourselves the responsibility of the flat while she worked (Wright, 

1980, p.23). 

The extract shows that the mother of the protagonist assisted him psychologically through 

several situations. She stimulated him and his brother to become strong and responsible in the 

hostile environment- the only way for a black man to survive in the south. The narrator recounts 

that she did not hesitate to scold or show firmness when her children misbehaved as an African 

born mother would do in traditional African society. 

    In addition, when the Wright’s mother decided to leave her house and move to live with her 

mother, the grandmother of the narrator, living in another American city as result of extreme 

poverty, she urged Wright to inform and make his farewells to his friends. The following words 

better sustain the firmness of Wright’s mother as far as the ethical behavior of her children is 

concerned: “I was so eager to be gone that when I stood in the front hallway, packed and ready, 

I did not even think of saying good-bye to the boys and girls with whom I had eaten and slept 

and lived for many weeks. My mother scolded me for my thoughtlessness and bade me say 

good-bye to them” (Wright, 1980, pp.44 - 45). It indicates that this woman paid attention to 

every action of her children, for she knew that it is important to be sociable and grateful to 

people with whom you shared some experience. This attribute is quite one of the social features 

of traditional society, and this social value was considered as of paramount importance, paving 

the way for a bright future for a child. In other words, if a child is properly raised, she/he would 

likely become a good person; thus, she/he would have a happy future. So, inferring from the 

foregoing qualities, one can sustain that Wright’s mother inherited these values from her 

African ancestors, who did not neglect children’s rearing. Inferring from the features 

decorticated by Wright about African Americans, it is without doubt that this autobiography 

establishes a clear connection between the black Americans and their brothers and sisters of 

Africa even if this is not clearly mentioned in the book. 

      On top of that, Wright was cultured by his mother to be a noble and good-hearted person. 

He was thus instructed that he had to work hard in order to be self-dependent. In spite of the 

poverty and the hunger of the protagonist, he reveals that the ethical upbringing he received 

form his mother prohibited him from begging. So, he was ashamed of begging food from his 

neighbors no matter how hungry he was: “When the neighbors offered me food I refused, 

already ashamed that so often in my life I had to be fed by strangers (….). It pained me to think 

that other children were wondering if I were hungry, and whenever they asked me if I wanted 

food, I would say no, even though I was starving” (Wright, 1980, p.97). This particular cultural 

feature relating to the child upbringing is also related to traditional Africa. As an illustration, 

Olaudah Equiano writes in his narrative in 1789 that precolonial Africans reared their children 

to become strong and self-dependent persons. The similar cultural value is immortalized by 

Wright’s mother. In this narrative, this black mother is the epitome of wisdom and love. Like 

any traditional African mother, Wright’s mother, born in America, had been able to keep these 

values and inculcate a sense of responsibility and self-reliance into her children. In short, this 

foregoing cultural aspect shown in the Black Boy proves that African Americans have 
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conserved some authentic African cultural values and principles as the result of their bond with 

mother Africa.   

    Furthermore, African American women’s roles as guides and counsellors is also epitomized 

through the character of his grandmother, a mixed-race woman. In spite of mixed race, the 

narrative shows that she regarded herself as a black woman since she had lived among the black 

people. She was docile and had remained neutral whenever race debate was raised. Spending 

some moments with the latter, Wright was instructed to adopt positive attitudes on race issues 

and had always been encouraged by the latter to be tolerant in the face of the racist American 

society. It is revealed that the writer’s granny did not like to see her relatives read novels or any 

document that contained stories about violence or racial issues. For instance, when she surprised 

Ella, a young schoolteacher, explaining the content of a novel to the little Wright, the 

grandmother became furious because she did not like her grandchildren to be affected 

emotionally by the horrors caused to African Americans: “When she was about to finish, when 

my interest was keenest, when I was lost to the world around me, Granny stepped briskly onto 

the porch. “You stop that, you devil gal!” she shouted. “I want none of that Devil stuff in my 

house!””(Wright, 1980, p. 47). This excerpt confirms that the narrator’s Granny was a peaceful 

person. She was opposed to any attempt that could promote hatred as it was the case in several 

novels of the epoch. That is why, in order to protect her family, she distanced herself from 

anything that could create racial conflict or hatred. She knew that the post slavery Blacks of the 

South were not appreciated by southern Whites for racial reasons. 

     Hence, in her view, in order to live a stable life, African Americans should not have the 

similar hatred or cruel behavior towards Whites as the latter had towards Blacks. It is in this 

line that Wright’s mother had beaten him when she heard that the narrator had been fighting 

with a white gang throughout which he got injured. The little Wright was a member of black 

gang who usually went out to face white gangs. So, as his mother heard that information, she 

was both worried and furious:  

Once in a battle with a gang of white boys, I was struck behind the ear with a piece of broken 

bottle; the cut was deep and bled profusely. I tried to stem the flow of blood by dabbing at the 

cut with a rag and when my mother came from work I was forced to tell her that I was hurt, for 

I needed medical attention. She rushed me to a doctor who stitched my scalp; but when she took 

me home she beat me, telling me that I must never fight white boys again, that I might be killed 

by them, that she had to work and had no time to worry about my fights (Wright,1980, pp.94-

95).  

The fears of the two women, Wright’s mother and grandmother, concerning the clashes 

between black boys and Whites, were motivated by the fact that black children could be 

murdered by their adversaries on the one hand. However, on the other hand, in case black boys 

happened to kill a white child, the consequences could be tragic for not only black children but 

also their parents or even black people in general. Wright’s mother knew that gang membership 

was synonymous with delinquency; that is why, she forbade her son from rubbing shoulders 

with those gang boys.  

      Besides, it is obvious that mixed-race individuals like the grandmother of the protagonist 

acted as middlepersons playing the role of de-escalation between the two antagonistic races. 

This attitude of his grandmother permitted Wright to get a new conception and perception of 

the world. Indeed, his grandmother was determined to preserve peace in her family and 
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inculcate tolerance in the heart of her surroundings. It is shown that Granny’s teachings had 

allowed the protagonist and the other members of the family to understand the conflicting 

situation between Blacks and Whites. Secondly, the teaching of his grandmother showed him 

the proper ways in which to behave in the society. That is why, Wright writes: “During my visit 

at Granny’s, a sense of the two races had been born in me with a sharp concreteness that would 

never die until I died” (p.55). This extract is the evidence that the teachings of Wright’s 

grandmother had a positive impact on him. It permitted him to see white Americans differently. 

Before his arrival to his grandmother’s house, he was bearing hatred towards Whites for all the 

social injustice suffered by Blacks. However, his granny’s teachings changed that opinion. All 

these situations are proofs of Black women’s maturity and clear-sightedness to protect their 

offspring. In relation to that, Camille Wilson Cooper and Shuntay Z. McCoy (N.D) uphold the 

following notes on the clairvoyance of African American women in the segregated American 

society: 

Feeling accountable for improving one’s life is not the same as feeling wholly 

responsible for one’s oppression. Historically, Black women have recognized that both personal 

decision-making and structural conditions influence an adult’s socioeconomic status (Collins, 

1990; James, 1999). Shadowboxing and mother work are just two resistance strategies that 

African American women have used to combat poverty and better their families (James, 1999; 

Collins, 1994; Cooper, 2007) (p.52). 

This assertion by the two scholars demonstrates that African American women were 

clairvoyant because they knew that they could not change the social situation by force, so they 

had to adopt useful methods of child upbringing in their families. These methods included, 

teaching their children how to behave, face different challenges in the American society and be 

self-confident. As a result, if children followed the useful tips and instructions of their mothers, 

the expected results could be attained. That is, the poverty among the segregated Blacks could 

be alleviated and many African American families could be better.       

  To further emphasize the significance of the role of his mother in his life, by extension 

all the southern black mothers in general, Wright says the following things: “Her life set the 

emotional tone of my life, colored the men and women I was to meet in the future, conditioned 

my relation to events that had not yet happened, determined my attitude to situations and 

circumstances I had yet to face” (Wright, 1980, p.111). These notes on Wright’s mother is the 

rejection of the claims, denigrating and qualifying Blacks as immature. She has been presented 

in the story as a good hearted person whose maturity and the wisdom had permitted her to make 

the protagonist a successful person in the midst of segregation and racism.    

3. Black Americans realizing themselves in the Southern Segregated America  

As discussed in the previous sections, post-slavery black women acted as the basements for 

their families and children. They were also very important in the self-realization of many black 

Americans in the Jim Crow South.  We dare affirm the foregoing because the careful upbringing 

and the guidance that many Southern Blacks received from their parents, mothers in particular, 

allowed them to overcome several obstacles and social hindrances. Whenever a black boy 

thought of the advice and instructions of their mothers, he was likely to face any situation with 

stamina and determination. So, the main concern of African American families, like in the 

traditional African families, was to ensure how their progenies could be successful persons both 
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for their families and their communities. In that, African Americans prepared their children at 

an early age to face different challenges that their race is subjected to.  

     In relation to that, Richard Wright reveals that one day when his mother sent him to buy 

something in a grocery store, he was aggressed by a black gang. Wright affirms that as soon as 

the latter saw him, they came toward him, so he broke into a wild run toward home. They 

overtook him and flung him to the pavement, wrenched his money out of his hand and yanked 

him to his feet. Then they gave him a few slaps, and sent him home. So, running home, he met 

his mother at the door; the following notes delineate what happens next:   

“ They b-beat m-me,” I gasped. “They t-took the m-money.”  I started up the steps, seeking the 

shelter of the house. “Don’t you come in here,” my mother warned me. I froze in my tracks and 

stared at her. “But they’re coming after me,” I said. “You just stay right where you are,” she 

said in a deadly tone. “I’m going to teach you this night to stand up and fight for yourself.” She 

went into the house and I waited, terrified, wondering what she was about. Presently she returned 

with more money and another note; she also had a long stick. “Take this money, this note, and 

this stick,” she said. “Go to the store and buy those groceries. If those boys bother you, then 

fight (Wright, 1980, p.24). 

 The extract clearly shows that Wright’s mother wanted to make his son a man because 

one cannot always run from problems. Sometimes, you need to face tough situations alone. 

Therefore, she gave the narrator a stick to defend himself. She knew that she could not always 

be there to protect him, so he had to be taught how rely on himself. For that, his self-realization 

could be possible one day. An individual cannot realize his/her potentials without self-

confidence, so the narrator’s mother has shown him how to cope things for himself. Hence, 

when he went back the same black boys came toward him, hoping to repeat their beating, but 

Wright remembered his mother’s instruction and decided to fight back with the stick that his 

mother gave him. Then Wright puts as follows: “I hit again and again, dropping the money and 

the grocery list. The boys scattered, yelling, nursing their heads, staring at me in utter disbelief. 

They had never seen such a frenzy. (…) I ran after them and they tore out for their homes, 

screaming (p.25).” Inferring from the passage, we understand that the method of Richard 

Wright’s mother to show him self-confidence worked out the way she wished since her son had 

been able to take up the challenge. After this event, those gang boys had never bothered him 

again. Then, the narrator became aware of his potentials to manage things all alone for himself 

without the assistance of anybody else.      

       Another example that evidences that Wright had kept in mind the lessons of his mother 

about self-realization or self-confidence is presented in Wright’s autobiography. Wright unveils 

that due to his mother’s wise teachings and guidance, he had been able to earn respect in a new 

school where he was enrolled. He went on to say that when he had started his new school, he 

was intimidated by some boys of that institution. Despite this difficult situation, he remembered 

the instructions of his mother and then kept his head up and defended himself to show his new 

schoolmates that he was not a coward:  

This was my test. If I failed now, I would have failed at school, for the first trial came not in 

books, but in how one’s fellows took one, what value they placed upon one’s willingness to 

fight (…) Knowing that if I did not win or make a good showing I would have to fight a new 

boy each day, I fought tigerishly, trying to leave a scar (….) as a proof that I was not a coward, 

that I could take care of myself (Wright, 1980, pp.102-103).                 
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This reactive state of mind of Wright is the fruit of the education he received from his 

mother. This was actually intended to make him feel no inferiority complex in the anti-black 

American society that they were living in as presented in the narrative. In the teaching of the 

narrator’s mother, she had never pushed her children to transgress other children, but she 

inculcated in them that they should not be cowards; she meant that they had to fight for their 

dreams without feeling any inferiority complex as far as other boys are concerned. Without the 

physical and moral supports of his mother, it is clear that Wright would have never made it in 

American society. This is also true of many African Americans in the Jim Crow South. 

Conclusion 

    African American women have been the corner stones of the black American families in the 

post-slavery period, mainly in the southern states where Blacks’ basic human rights were 

hampered in the society with the enforcement of the Jim Crow laws. Many black families of 

the epoch were supported by black women, who acted both as mothers and fathers at the same 

time. These black women have struggled on the daily basis to provide their children with the 

basic human needs. Because of the social difficulty, many men left black women all alone with 

children. They had to sacrifice themselves for their children and guide them with virtuous 

upbringing so that they could have a better life and future.  Women’s active participation in the 

construction of the personality of their children paved the way for the self-realization and self-

confidence of many African Americans, like Richard Wright. In other words, black women 

played a paramount role in allowing their progenies to realize their potentials in a society which 

purported to deny their humanity.    
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Abstract 

Adrienne Rich's candid poetry in the 1950s and 60s elicited conflicting reactions from readers 

and critics. Because of the authentic way in which her poems delve into emotions, some critics 

had a positive opinion of her poetry. Nonetheless, some critics contended that this woman's 

poetry was compromised by her emotions rather than being poetry itself. Assuming that 

emotions lack a cerebral component, the critics in both instances pass judgment on the character 

of emotion in poetry and its importance. This paper starts from the premise that emotions have 

a cognitive component and play a crucial role in the cognitive shaping of Rich's poetry. There 

has not been much discussion of Rich's use of emotions to illuminate her poetry up until now. 

This article argues that Rich's poetry's portrayal of emotion reveals her cognitive responses to 

particular events. By dissecting the poetry of this female poet, one can observe how the 

individual emotions shaped the poetry's structure as well as the spirit and cognitive dimension 

of emotion. The aim of this paper is to shed light on the character and function of anger in Rich's 

poetry, specifically examining how it functions as a cognitive "shaping" mechanism that gives 

her poetry its logic and meaning. 

Keywords: Adrienne Rich; emotions; cognitive component; anger. 

 

1- Introduction 

       "As the twenty-first century begins, the ambiguous legacy of confessional poetry persists 

in its influence over many American poets and it inspires ambivalent responses from critics, 

readers, and sometimes the poets themselves," stated David Graham and Kate Sontag in a 2001 

article (p.2). Confessional poetry emerged as a result of significant public unrest in America in 

the 1950s and 1960s. This unease about what poetry ought to be was prevalent in the post-war 

era, particularly among female writers. Women like Adrienne Rich not only critiqued what they 

saw as a patriarchal society, but also connected deeply and sympathized with the victims of the 

Jewish people. Critics disagree because of the poet's infusion of her emotions into her poetry. 

Of course, political criticism of her poetry was not entirely unfounded. Society was alarmed by 

the animosity toward the suburban Jew at this time. Rich expressed her displeasure with the 

treatment of Jews in Germany during World War Two and in post-war America through her 

poetry. She asserted that she had a Jewish affinity. She also conveyed emotion regarding the 

treatment of Jews in her poems. Most of her poetry is based on her experiences as a woman, 

including the Holocaust. 

      Rich included a different set of contextual concerns, namely the dynamics between the 

sexes, in her poetry. The change in gender norms was arguably one of the most significant 

factors influencing post-war American cultural experiences. Many married white middle-class 
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women who were working during World War II were reluctant to give up their jobs and the 

financial independence that came with being employed after the war. Prominent personalities, 

with the support of state propaganda initiatives, encouraged these women to return to their 

traditional roles as wives and mothers. Broadly speaking, we could say that the general belief—

especially held by men—was that, in a nation impacted by war, technology, and cultural shift, 

normalcy would return if the wives and mothers stayed at home in the kitchen and baked 

cookies. During this period, psychoanalysis was also becoming more and more accepted in 

America. Misogynists within this professional community believed that a woman was 

incomplete if her role as a wife and mother did not complete her. Because of political 

propaganda that blamed career women for various social ills, including juvenile delinquency 

and homosexuality, women, especially working women, were blamed for everything that was 

considered unacceptable in post-World War II America (Friedan, 1965). In addition, Friedan 

(1965) compared the situation facing American women at this time to that of being in a 

"comfortable concentration camp"—one that was impoverished, mentally oppressive, and 

physically opulent. 

       Adrienne Rich's writings reveal the frustration and despair that women felt in the 1950s 

and 60s as they attempted to overcome the sense of powerlessness brought on by the 

predominately male discourse in a large portion of contemporary literature. Rich discussed 

similar concerns in "When We Dead Awaken: Writing as Revision" (1979), writing, "I have 

been taught that poetry should be universal, which meant of course, non-female" (p. 44). 

Additionally, Rich asserted that "for women, this drive to self-knowledge is part of our refusal 

of the self-destructiveness of male-dominated society: it is more than a search for identity" (p. 

35).  

       The early reviews of Rich's poetry were overwhelmingly positive. However, the critical 

response to her later, emotionally charged poetry shifted and took two different forms. Some 

critics asserted, on the one hand, that her poetry was just not poetry. It was implied that her 

feelings affected her poetry. However, there were also critics who gave Rich's poetry favorable 

reviews. Their positive reactions were predicated on the expressionist theory of poetry, which 

holds that her works are superior because they genuinely delve into feelings.   

2- Emotions and Poetry 

       New theories of emotions have been developed recently by a number of philosophers, 

partly as a result of rereading classical philosophy. They lend credence to the idea that emotions 

have a mental component. When we talk about emotions, we are talking about a response to a 

suitable evocative stimulus that involves cognitive appraisal (or perception), expressive motoric 

behavior, subjective experience (or feelings), physiological arousal, and goal-directed behavior, 

according to Plutchik (1984, p.3).  

       While acknowledging the cognitive component of emotion, various emotional theorists 

place emphasis on different interpretations. For instance, one school of thought contends that 

emotions have intentionality and are conscious, logical, purposeful judgments. By pointing out 

that emotions have intentionality and that they are the embodiment of cognitive preconditions, 

York Gunther (2002) distinguishes emotions from feelings. Marc Lewis and Isabel Granic 

(2000) distinguish emotions as a feature of intentional behavior by looking at the neuro-

dynamics of intentional behavior. They place a strong emphasis on the fundamentals of 

purposeful behavior, arguing that since all of our actions are motivated by emotion, they have 
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meaning and can be understood. Jesse Prinz (2004), who contends that intentionality causes 

emotions to be responsive to reasoned measurement, supports their positions. 

       Robert Solomon (2003) offers an explanation of the cognitive component of emotions, 

arguing that emotions are purposeful and logical while acknowledging that feelings are 

typically what connect them. He does, however, acknowledge that these emotions are not a 

necessary component of the emotions at the same time. Emotions are "rational and purposive, 

more like actions than occurrences that happen to us," according to Solomon (p.3). He also says 

that "we are told that emotions are urgent reactions to desperate situations" (p.1). Emotions can 

seem illogical and careless at times, but they are frequently intentional and serve a purpose. 

This essay focuses on anger because Rich frequently expresses it in her poetry, especially in 

her later works. 

3- Anger in Rich’s Poetry 

       One of the most widely recognized signs of the American women poets' movement in the 

middle of the 20th century was the release of the suppressed anger. According to Linda Grasso 

(2002), "most women experience anger as the emotion that accompanies their first steps 

towards liberation. By exercising your anger, you gain strength" (p.38). The claim that "every 

woman has a well-stocked arsenal of anger potentially useful against those oppressions, 

personal and institutional, which brought that anger into being" is comparable to that made by 

Audre Lorde (1986). When used precisely, it can become a potent energy source that promotes 

development and transformation (p.61). This energy has also been used as an inspiration for 

art; historically, women have created art by channeling their rage. "Anger must have been a 

source of creative energy for women writers; anger provided the impetus, the subject, and the 

inventiveness of their work," writes Patricia Meyer Spacks (1978). It is still true that many 

women have produced amazing works of writing out of rage (p.73). 

       According to Carol Tavris (1992), the exercise of power is inextricably linked to rage. If 

the ability to obtain something is power, then the means of exercising power in the face of 

intimidation or deprivation stemming from the potential loss of something owned is anger. 

Tavris goes on to say that feelings do not arise in the absence of logic. The violation of what 

the person perceives as their rights usually becomes evident when the idea of anger is present. 

Anger arises when we believe that something we rightfully own is about to be taken away from 

us. Rich voiced her ire at strained bonds between people. As depicted in "Tear Gas," Rich was 

upset about her husband Conrad's suicide and his incapacity to deal with the breakdown of their 

marriage. She also felt grief over his death. 

       Adrienne Rich expresses anger in her poetry, much of it directed toward her dislike of 

racism, sexism, anti-Semitism, political meddling, and the exploitation of oppressed 

communities. In "Blood, Bread, and Poetry" (1986), Rich makes references to the good things 

that can come from being angry. She is drawing a comparison between poetry and food, 

pointing out that life cannot exist without both bread and blood. Adrienne Rich asserts, "It is 

always what is under pressure in us, especially under pressure of concealment... that explodes 

in poetry," in her 1979 essay Vesuvius at Home: The Power of Emily Dickinson (p.162). Rich 

is using images of emotions under strain, emotions hidden, and how these emotions can 

eventually explode when they are released. Rich compares the lives of women to those of active 

volcanoes, which are occasionally dormant but can still erupt at any time. Women erupt like 
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volcanoes when their anger gets too much. The name "Vesuvius" is most likely derived from 

the fact that it is an active volcano that erupts regularly. 

       Adrienne Rich claims that she was often told as a child to control her anger and that this 

made her feel like an angry child. But Rich feels that there are benefits to expressing anger, and 

she cites William Blake's "A Poison Tree" (1789) from Songs of Innocence to bolster her 

claims: 

                I was angry with my friend, I told  

                my wrath, my wrath did end. I  

                was angry with my foe, I told it  

                not my wrath did grow. 

 

       Rich put in a lot of effort in the 1960s, according to Liz Yorke (1997), to communicate to 

her audience her desire for a fundamental revolution in writing and to express her passion 

through her prose and poetry. In "Tear Gas," a 1969 film, Rich writes: 

 

The will to change begins in the body not in the mind   

My politics is in my body, accruing and expanding with every act of resistance and 

each of my failures. Locked in the closet at 4 years old I beat the wall with my 

body. that act is in me still.   

 

       The way the imagery in this poem grows serves as an example of how anger can be 

expressed. Rich believes that this is true not just for herself but for all women. Because of their 

limited language, women's rage and enraged consciousness, she claims, have only been 

expressed in writing for the past fifty years. When Rich read A Room of One's Own (1929) 

again, she was able to connect with the suppressed fury of many other women as well as that 

of herself and Virginia Woolf: 

It is the tone of a woman almost in touch with her anger, who is determined not 

to appear angry, who is willing herself to be calm, detached and even charming 

in a roomful of men where things have been said which are attacks on her very 

integrity. (“When We Dead Awaken.” p. 37) 

In the excerpt above, the word "almost" is significant. Though she believes women have 

made great progress in this area, Rich says they still have a long way to go when it comes to 

using poetry to express their anger. Women must become accustomed to their circumstances 

before they can truly express their rage and make their voices heard. Rich was able to vent her 

rage in public only after a protracted struggle. She had spent a lot of time writing, just like 

Woolf, to try and win her father and husband over.          

       According to Rich, the contemporary poetry written by women reflects a significant 

amount of anger stemming from their conscious awakening. It goes without saying that the poet 

and her reader must communicate to some extent. Rich describes this exchange as "a kind of 

alchemy" ("On Lies Secrets and Silence," p. 193). It was not until later in her career that political 

rage and anger began to appear in her poems. Countless Americans opposed US involvement 

in the Vietnam War, including Rich. In "The Phenomenology of Anger" (1972), Rich 

experiences a dream in which she transforms into an acetylene torch. She becomes the torch 
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instead of just turning the acetylene torch on the opponent, maybe to emphasize her own 

commitment to the cause: 

                white acetylene  

                ripples from my  

                body effortlessly  

                released perfectly  

                trained on the true  

                 enemy.  

 

       Rich appears to be trying to immerse the reader in her very personal resolve to destroy the 

enemy and purge him of his deceit, based on her close involvement in the death of the "true 

enemy". Rich is not so much angry at any one soldier as he is at what the prevailing bureaucratic 

powers have made of him.         

      "The Phenomenology of Anger" was written after giving it a great deal of careful thought. 

When one considers the underlying structures Rich uses in this poem and how they relate to 

one another in the overall coherence of the poem, she makes a strong case for having intelligent 

control over her emotions. Her later poetry employs a structured use of anger that offers an 

alternative interpretation of the work's worth. She is critiquing the modern soldier for what he 

has turned into due to the conditioning of his superior officers. Rich uses the theme of "fakery" 

to structure the aforementioned images, giving them order and coherence. 

                I hate the mask you wear  

                 I hate your words they  

                make me think of fake  

                revolutionary bills crisp  

                imitation parchment they  

                sell at battlefields.   

The man has lost his sense of smell in the bedroom as well as the battle zone: 

                Last night, in this room, weeping I  

                asked you: “what are you feeling?  

                do you feel anything?”   

 

Rich is enraged by the way that war has reduced people's political and emotional 

sensitivity. The poet hates her consciousness because it makes her aware of the enemy's hold 

over her, and she is angry at herself for being powerless to break free. 

         According to "The Phenomenology of Anger," Rich's political aspirations for a positive 

resolution to the Vietnam War and her concern for peace have incited her fury. It appears as 

though Rich is highlighting the advantages of anger to raise awareness and elicit a reaction from 

people. This is similar to the belief that good men do nothing, and bad things happen. If people's 

ire is stoked by what is happening, political change may result. This is comparable to the 

feminist "consciousness raising" movement. Women in these groups want to support other 

women in becoming politically conscious as well as themselves. Rich is letting her political 

awareness-induced rage express itself in this and other poems in an effort to raise public 

awareness of the horrors of war and, in some small way, affect change in the world. Rich once 

asserted that poetry has a profound impact on change. Anger in these situations is very different 

from an irrational state. In “Tear Gas” (1969) Rich argues:  
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                The will to change begins  

                in the body not in the mind   

                My politics is in my body,  

 

       Like "The Phenomenology of Anger," "Tear Gas" pinpoints the moments in Rich's poetry 

where a major change is taking place. She worries that patriarchy still controls so much of 

society, stating, "Even the language in which we describe it." The poem is centered around a 

protest against the use of tear gas on demonstrators while US army privates were being treated 

as inmates. Rich's growing disenchantment with the radical promises of the New Left is 

highlighted in "Tear Gas," according to Liz Yorke (1997): "Their vision is too narrow - their 

political promises are too theoretical, too abstracted from experience" (p. 45). Rich desires 

change, but she does not want it in the Marxist revolutionary sense; instead, she wants it in the 

"Tear Gas" sense: 

                It wasn’t completeness I wanted   

                (the old ideas of revolution that could be foretold, and  

                once arrived at would give us ourselves and each other). I  

                stopped listening long ago to their descriptions   

                of the good society.   

 

"Tear Gas" is broken up into two sections. In the first two stanzas, Rich talks about the 

patriarchal nature of politics and war, as well as her growing disenchantment with governmental 

authority. But the speaker's voice is disengaged from the emotion of the poem; instead of 

speaking from personal experience, the speaker quotes a politician. For the duration of the 

poem, the metaphors enthrall us and draw the reader much closer to the poet. Speaking in a 

much more intimate tone, Rich appears to be talking to her husband about the dissolution of 

their marriage. Then, with the words "I needed to touch you / with a hand, a body," she moves 

from a political statement criticizing the failures of political bodies to a personal one. In this 

case as well, Rich is expressing her feelings via assessments and value judgments. We are prone 

to losing people who are important to us in our lives, claims Nussbaum (2001). It was inevitable 

that Rich's spouse would die for a variety of reasons unrelated to Rich's actions. There is also a 

slight reversal in the third stanza. In verse two, Rich seems to be emphasizing the need for 

physical change when he states, "The will to change begins in the body not in the mind." 

However, Rich appears to realize the need for words once more in the third stanza: 

                but also with words  

                I need a language to hear myself with  

                to see myself in a language like pigment  

                released on the board  

 

Although Rich's statements are frequently "veiled with contradictions," it is obvious that 

she wishes to see their effects "dyed in the wool." 

 

that I love you, that we are in danger that she wants to have your child, 

that I want us to have mercy on each other that I see you changing 

that it was change I loved in you when I thought I loved completeness.  
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This last line of the poem restates the first line: "No, not completeness." In the sense 

that two people should become one even if doing so means they lose their individual identities, 

Rich is saying that she would rather two people be allowed to develop and grow as individuals 

than completeness. "Tear Gas" was written in October 1969. Rich divorced Conrad in 1970. In 

"Tear Gas," the anger that was separating itself in the first part gives way to a more intimate 

and personal anger in the second half. Rich experienced more complex and rational emotions 

while penning "Tear Gas" than just basic feelings. Damasio asserts in Descartes' Error (1995): 

internal guides and they help us communicate to others signals 

that can also guide them. Feelings are neither intangible nor 

elusive. Contrary to the traditional scientific opinion, feelings 

are just as cognitive as other percepts. (p.xv) 

       From "Tear Gas," cognition is most evident. Rich is precisely articulating how she feels 

about her spouse. They do not have a sexual relationship, but she still loves him. "I" and "we" 

are used a lot in the lines above; some examples are "I love you," "I want us to have mercy on 

each other," and "I see you changing." But when the subject of having a child comes up, "she 

wants to have your child" replaces "I" and "we." Rich's preference for their breakup is 

emphasized by the skillful use of these pronouns, which means that she is replacing "we" with 

"I" even though she still loves her husband and wants them to stay friends. 

       "Nightbreak," penned in 1968 during the height of the Vietnam War, is a furious 

examination of the imposition of bureaucracy. The poem by Rich shows the development of 

anger through the use of imagery such as "sleep cracked and flaking" and "the rifts." The poem's 

speaker laments the crimes committed against defenseless Asian villagers. Rich captivates the 

reader with the agony of the Vietnamese people. She feels so sorry for them for she feels the 

same way: "My body is a list of wounds." Her slumber is impacted even more: 

                Sleep cracked and flaking sifts  

                over the shaken target.  

 

It would not be too difficult to defend Rich's rage in "Nightbreak" as rational and 

reasonable. Oatley and Johnson Laird (1993) assert that basic emotions support activities in a 

cerebral way, while Ronald De Sousa (2004) maintains that emotions are fundamentally 

rational. There is a conscious structure to Rich's emotional expression in "Nightbreak." She is 

making the same comparison between her marriage to Conrad and the Vietnam War here as she 

did in "Tear Gas." 

                  In the bed the pieces fly together, and  

                  the rifts fill or else   

 

One could argue that these lines are a reflection of her wartime fantasies. However, the 

lines might also allude to the discord in the poet's marriage. Rifts can indicate an emotional rift 

or split between people in addition to being physical rifts or fractures in a material surface. 

Rich's use of the theme of breaking and shattering gives her images a sculpting quality.         

       In her 1979 essay "When We Dead Awaken," Rich describes her childhood in America 

during the 1940s and 1950s, growing up under the guidance of male teachers. As a result, her 

poetry was "universal," or non-female. Formalism, like asbestos gloves, enabled Rich to handle 
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materials that she was unable to pick up with her bare hands during those years (pp. 40–41). 

Rich is putting her feelings aside in "Nightbreak" and "When We Dead Awaken" and is very 

careful about what she says about political and public events. The specific metaphors that are 

employed highlight Rich's rage and the constraints that formalism placed on her poetry, as well 

as the speaker's detached tone and lack of emotion. The lack of tactile sensation when wearing 

protective asbestos gloves emphasizes this lack of feeling. The mention of asbestos and the 

ensuing illness asbestosis in modern times would be even more unsettling as a symbol of the 

harm caused by male authority. According to Martha Nussbaum (2001), emotions are rational 

thoughts about significant issues rather than just stupid impulses. The only way to distinguish 

rage from other negative emotions is to make reference to these thoughts, which are composed 

of an injury or hurtful thought. Through her use of metaphors, Rich provides countless examples 

of how her thoughts influence her poetry. Rich's observations in "For the Record" (2004) are 

primarily ones of rage, as opposed to other emotions. She uses metaphors like "depths of vomit" 

and "slow soaking blood," which imply the emotion of anger, to allude to her specific anger 

and set it apart from other negative thoughts. She has expressed anger in the past in poems like 

"Hunger," "Tear Gas," "Nightbreak," and "The Phenomenology of Anger." Rich asserts in her 

discussion of "The Phenomenology of Anger" that, when channeled appropriately, anger can 

be a creative force.   

       The 1980 poem "Frame" by Rich focuses on the cultural politics of the US. This poem 

demonstrates how the phrases "just outside the frame," "there is no soundtrack," and "in silence 

that she cries out" are emphasized to create a coherent and understandable framework that 

evokes the feeling of rage in the poem "Frame." The poem's speaker, a white woman, is "not 

supposed to be there" when she witnesses an incident. The speaker witnesses two white men, a 

white security guard and a white police officer, intimidating and forcibly removing a black 

female student. The student's only transgression is that, while waiting for the bus, she sought 

shelter inside an abandoned university building from the harsh winter's night. The 

victim/witness to the incident, who doubles as the poem's speaker, is able to see but cannot hear 

what is being said; possibly as an added insult, the victim/student "is to be seen and not heard." 

The speaker in the poem is:  

 

                Just outside the frame of  

                the action.   

 

Rich feels that a marginalized person is being victimized and that no one is able to hear 

her because she is given no voice. This infuriates Rich. This is just another instance of "the 

history of the dispossessed," according to Rich. Though they do not seem to have color 

blindness, the fact that the policeman and the security guard are unable to see the witness 

implies that they are "blind" in both the literal and figurative sense. What will happen to the 

student in the future when no one is around to speak for her concerns enrages the speaker even 

more. From the speaker's perspective, the event is clearly secured in her consciousness. She is 

knowledgeable of what is happening because: 

 

                I can see from this position there is no sound  

                track to go with this and I understand at once it is  
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                meant to be in silence that this happens in silence  

                that he pushes her into the car banging her head  

                in silence that she cries out.   

 

The stillness in "Frame" organizes the pictures. "There is no soundtrack," "in silence 

that this happens," "in silence that he pushes her into the car," and "banging her head in silence 

that she cries out" are just a few of the lines above that make multiple references to "sound" and 

"non-sound." We are asked to picture something akin to a silent film, where we are able to "see" 

and comprehend the events even though we are unable to hear the "soundtrack." Rather than 

being a noiseless silence, this silence is one of suppression, one of stifling. Rich employs this 

series of pictures, which center on the idea of silence, to create a cohesive whole that makes 

sense throughout the poem.  

      Rich expresses rage once more in "Aunt Jennifer's Tigers" (1951), this time on behalf of a 

person she feels is suppressed. The antique ivory needle and the image of "uncle's wedding 

band" allude to discipline and control. Aunt Jennifer is helpless because she is confined to a 

marriage. She can only communicate her frustrations and aspirations through her needlework, 

which features fearless wild tigers. Rich shows her annoyance and unease about Aunt Jennifer's 

meek demeanor. She can no longer enjoy life's thrills and challenges due to the "massive 

weight" of "Uncle's wedding band." "Aunt Jennifer's Tigers" reminds us of the traditional roles 

that women played in society when their needlework served as a stand-in for meaningful labor. 

Following William the Conqueror's victory in the Battle of Hastings, the French needlewomen 

created the renowned Bayeaux Tapestry, which showed the events of the conflict. The tragic 

figure of the woman at the loom who has to weave by day and night appears in Tennyson's "The 

Lady of Shalott." She can only express her life experiences through her mirror image, which is 

reflected in her tapestry.  In “When We Dead Awaken,” Rich says of “Aunt Jennifer’s Tigers:” 

 

In writing this poem, composed and apparently cool as it is, I thought I was 

creating a portrait of an imaginary woman. But this woman suffers from the 

opposition of her imagination, worked out in tapestry, and her life-style, “ringed 

with ordeals she was mastered by.” It was important to me that Aunt Jennifer was 

a person as distinct from me as possible − distanced by the formalism of the poem, 

by the objective, observant tone − even by putting the woman in a different 

generation. (p.40) 

Rich disassociates herself from anger in the poem's opening lines by focusing only on 

the sewing process and the parallel imagery. But Rich's voice becomes more in tune with the 

poem's emotion toward the end. She seems to be realizing more and more that Aunt Jennifer's 

disobedience is meaningless, and perhaps this will also apply to Rich and other women who 

have attempted to challenge patriarchal norms in the future. "Uncle" restricts "Aunt Jennifer's 

activities, which makes her life more challenging. The poet's use of phrases like "the ivory 

needle," which is far more antiquated and difficult to pull off than "uncle's heavy wedding ring," 

gives us hints of this control. In order to convey her point that "Aunt Jennifer" has been 

suppressed as a result of her marriage, Rich has once again used contrasting imagery. The 

metaphorical references to "Aunt Jennifer's" movements—"Aunt Jennifer's fingers fluttering 

through her wool" and "find even the ivory needle hard to pull"—suggest hesitation and 

apprehension, in contrast to the tigers' fearlessness and confidence as they "prance" and "pace." 
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Aunt Jennifer says that "uncle's wedding band" is the cause of her trouble threading the needle. 

The wedding ring acts as a restraint rather than an ornament on her finger. Aunt's frightened 

hands will still be ringed with the shackles that kept her in check when she passes away. But 

the panel's tigers will continue to strut, confident and fearless. According to Thomas Byars 

(1990), Rich believes that poetry is a way to immortalize a person's ars longa, vita brevis: 

And a recurrent theme in much poetry I read was … the indestructibility 

of poetry, the poem as vehicle for personal immortality. (Blood Bread 

and Poetry p.168) 

In addition, Byars (1990) thinks Rich had a significant hand in "Aunt Jennifer's" 

situation and does not hide her rage even with the "asbestos gloves." Rich's emotional 

expression in "Aunt Jennifer's Tigers" aligns with Nussbaum's (2001) theory, which postulates 

that emotions cover more than just thought drives and involve rationality regarding important 

incidents.   

       The rage and worry Rich felt in her early years as a wife and mother are expressed in her 

1960 memoir "Snapshots of a Daughter-in-Law." Rich demonstrates how the images are 

presented in a way that produces a logical structure and advances the poem's angered emotion. 

Much criticism was directed towards this poem, primarily at its sharp tone and radical departure 

from her earlier, more formal, emotionally restrained writing. The daughter-in-law focuses her 

rage on herself out of anxiety:   

                Sometimes she’s let the tap stream scold her  

                arm a match burn to her thumbnail or held her  

                hand above the kettle snout right in the woolly  

                steam – a desperate self-mutilating act.   

 

The metaphors allude to the frustration and rage that could come from an American 

conventional marriage in the middle of the 1960s. Nowadays, there is so much dissatisfaction 

and monotony in many traditional marriages that some women start injuring themselves 

physically out of boredom or distraction. The poem's subject is certain that she is going insane, 

especially after she begins to hear voices: 

                Banging the coffee-pot into the sink she  

                hears the angels chiding, and looks out  

                past the raked gardens to the sloppy sky.   

 

The speaker longs to return to the natural, chaotic, and uncontrolled “sloppy sky” from 

the neat and orderly life that has been forced upon her in the man-made “raked gardens.” She 

desires to be free of this imposed directive. Most people can understand the anger shown in 

"Snapshots." Who among us hasn't experienced something similar at some point in their lives, 

after all? Through the use of metaphorical language and mental relocation, Rich was able to 

depict the exterior scene of the kitchen and garden in this poem, which requires cognitive 

abstraction. Poets frequently employ metaphors to draw the reader in and further their 

argument. In addition to helping the reader understand and interpret the poetry, metaphors can 

also draw them into the poem. Rich emphasizes in this poem that marriage can be a difficult 

burden by using metaphors: 
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                Your mind now, moldering like wedding cake, heavy  

                 with useless experience …  

 

The significance of marriage is similar to what "Aunt Jennifer's Tigers" suggests: 

                The massive weight of Uncle’s wedding band Sits  

                heavily upon Aunt Jennifer’s hand.  

 

In "After Dark" (1964), the speaker comes to terms with her conflicting feelings about 

her father's death, which occurred four years before it actually happened. The poem's image 

cluster, which includes lines like "sashcords of the world fly loose" and "A window 

crashes/suddenly down," gives the speaker's expression of rage structure. Rich characterizes 

her relationship with her father as "extremely adversarial" in an interview with David 

Montenegro (1993) (p. 263). Rich considers:  

                You are falling asleep and I sit looking at  

                you old tree of life old man whose death I  

                wanted I can’t stir you up now.   

 

Rich's rage over her father's years of oppressive control over her is depicted in "After 

Dark." Rich finds this equally hard to deal with now that his control and health are declining: 

                When your memory fails − no more to  

                scourge my inconsistencies − the  

                sashcords of the world fly loose.  

                A window crashes  

                suddenly down.   

 

It seems as though Rich's world is collapsing around her when she employs metaphors 

to highlight her father's failing health and lack of control over her. Rich refers to him as an "old 

man" and an "old tree of life." She can no longer be oppressed by the man she realizes she 

irritated with her inconsistent behavior. Rich shows conflicting feelings about her father now 

that he is no longer able to control her. Rich was particularly enraged by her father's assertion 

that he knew her better than she did. Likewise, his paternal concern for her academic 

improvement was simply an attempt to further his own ego and gain an advantage; as Blood 

Bread and Poetry puts it, "his investment in my intellect and talent was egotistical, tyrannical, 

opinionated, and terribly wearing." But Rich does think back on the things for which she was 

appreciative of her father. He imparted to her: 

to write and rewrite; to feel that I was a person of the book, even though a woman; to 

take ideas seriously. (Blood Bread and Poetry p.113) 

In her writings, Liz Yorke has hypothesized that Rich's feminism and anger were fueled 

by her antagonistic relationship with her father: 

Maybe the sometimes rage-filled urgency fueling Rich’s engagement with 

feminism finds its own deep source in this primary encounter with a man 

utterly determined to control and shape his daughter. (p.122-123)   
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Perhaps more than any other poem, "After Dark" highlights Rich's intimacy with the 

feeling it expresses. Anger is depicted in "After Dark" in some ways that are similar to those in 

Philip Fisher's 2002 book The Vehement Passions. Rich forgets that she has not always felt this 

way about her father and that perhaps at some point in the future, she will not feel quite so 

strongly about him because she so fully identifies with the fleeting state of her anger. Perhaps 

"After Dark" also reflects the author's emotional truth; through the use of metaphors and 

imagery, the author conveys her awareness of her love for her father.   

       In the 1983 film "Sources," Rich also has to deal with the death of her spouse, Conrad. 

Rich finally speaks about his death after several years of silence: 

                Ended isolate, who tried to move in the  

                floating world of the assimilated who  

                know and deny they will always be   

                aliens. Who drove to Vermont in a   

                rented car at dawn and shot himself. 

 

Rich is upset about what happened, but she also feels love, which makes her anger 

"threatened with love." Maybe Rich is saying that she did not want to be "threatened with love," 

which could make her angrier because it might make her anger lessen. Anger, along with 

feelings of bereavement and agony, are all evident in "Sources." Antonio Damasio (1995) 

argues in Descartes' Error that emotions like these are not very different from the faculties of 

reasoning; both are modes of thought, much like making an inference is a mode of thought. 

Rich explains how her husband committed suicide and how his life was wasted.  

     Rich makes us aware of the benefits of anger in a large number of her poems. She suggests 

that poetry has the power to drastically alter the world. Poems like "Sources" and "Nightbreak" 

show how anger is a necessary emotion to make sense of Rich's experiences. She gives these 

events a coherent sense through the use of metaphors and extended imagery. Adrienne Rich's 

anger is often expressed on behalf of marginalized members of society. "Aunt Jennifer's Tigers" 

and "Snapshots of a daughter-in-law" are two of Rich's works in which she vents her resentment 

towards people who, because of the institution of marriage, are suppressed and never fully 

realize their potential. In "The Phenomenology of Anger," Rich uses her rage—which is a result 

of her keen political awareness—to educate people about the horrors of war and, in doing so, 

to change the course of history. "Nightbreak" and "Tear Gas" are furious examinations of the 

pain inflicted upon innocent people by bureaucratic imposition. All in all, Rich uses her poetry 

to explain the horrors that are being committed.   

3- Conclusion  

       In conclusion, this paper has made the case that Adrienne Rich’s rage is extremely cerebral. 

Her anger has been shaped by long-term image patterns, which have helped her make sense of 

her experiences. In essence, Rich used her anger in all of its forms as a way to give her life a 

purpose. This study has revealed the various triggers that cause Rich to become angry as well 

as the ways that she expresses and interprets her anger. Rich gets upset all the time with other 

people. Maybe Rich is primarily angry over politics. Her anger was primarily directed towards 

the misfortunes that had befallen others, rather than her own experiences. 
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Resumen 

 La globalización de la economía se presenta hoy como el motor de la prosperidad y del 

crecimiento económico de cada país. Eso es debido, al menos en parte, a la calidad de los 

sistemas educativos tanto en los países industrializados como en los en vía de desarrollo como 

Gabón. Una buena calidad del sector educativo gabonés puede garantizar una participación 

provechosa del país en la economía internacional. Por ello, debe liberarse de la «dependencia 

continuidad respecto a la escuela implantada por la potencia colonizadora» (J. M. Hernández, 

2011:23) para apropiarse los programas escolares conforme a las exigencias socioeconómicas 

locales. La participación de Gabón en la economía globalizada debería respaldarse también en 

los saberes endógenos. Así, una contextualización del sistema educativo gabonés es 

imprescindible para que tenga más eficacia en el contexto económico interno e internacional. 

El impacto del cambio de paradigmas en el dominio académico determina el grado de inserción 

de Gabón en la economía globalizada que exige competencias, dinamismo y viabilidad del 

aparato productivo local. 

Palabras Clave: Educación, Gabón, Globalización, Economía internacional, endógenos.  

Abstract 

The globalization of the economy is presented today as the engine of prosperity and economic 

growth of each country. That is due, at least in part, to the quality of educational systems in 

both industrialized and developing countries like Gabon. A good quality of the Gabonese 

education sector can guarantee the country's profitable participation in the international 

economy. Therefore, it must be freed from the "continuous dependence on the school 

implemented by the colonizing power" (J. M. Hernández, 2011:23) to appropriate school 

programs in accordance with local socioeconomic demands. Gabon's participation in the 

globalized economy should also be supported by endogenous knowledge. Thus, a 

contextualization of the Gabonese educational system is essential for it to be more effective in 

the internal and international economic context. The impact of the change of paradigms in the 

academic domain determines the degree of insertion of Gabon in the globalized economy that 

requires skills, dynamism and viability of the local productive apparatus. 

Keywords: Education, Gabon, Globalization, International Economy, endogenous. 
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Introducción 

 El desarrollo socioeconómico de los países africanos a través de su inserción en la 

economía internacional queda, cada vez más, una necesidad que sigue siendo de actualidad. 

Pero, el cumplimiento de este objetivo respalda también en los sistemas educativos de calidad 

que desempeñan un papel importantísimo. Así, la búsqueda de la eficacia del capital humano 

es, hoy en día, una preocupación constante por ser uno de los pilares esenciales que participa 

mucho en el dinamismo de las economías de los países en vía de desarrollado del cual se 

encuentra Gabón. 

Conforme a esta constatación general, la presente investigación pretende poner de 

manifiesto la relación entre el crecimiento económico, la participación en la economía 

globalizada, la relevancia de la formación del capital humano y del avance tecnológico como 

aspectos fundamentales para alcanzar el desarrollo socioeconómico de Gabón.  

Es claro que, de manera general, existen contribuciones científicas que vinculan el 

desarrollo económico con la calidad de la escuela, proveedora de cualquier forma de desarrollo; 

de las cuales se puede destacar las de Ginet (2005); Feldman y Stawaet (2007); Susuf y 

Nabeshina (2005), etc. Aunque son importantes estos estudios para la comprensión global de 

esta problemática, estas reflexiones no se interesan específicamente por el impacto de la escuela 

gabonesa en las actuaciones de la economía local gabonesa y su inserción en el contexto 

internacional. Por ello, el objetivo aquí es relacionar las actividades didácticas en la enseñanza 

superior en Gabón con la producción de riquezas, la creación de empleos y la innovación 

tecnológica. Para alcanzar esta meta, resulta oportuno proporcionar respuestas a las siguientes 

preguntas fundamentales: ¿cuál es el impacto del sistema educativo gabonés en la economía 

nacional e internacional? ¿Impulsa la escuela gabonesa la innovación tecnológica 

imprescindible para competir con eficacia en la economía globalizada?  

Este cuestionamiento central, que constituye el hilo director de este artículo, sugiere las 

siguientes hipótesis: por desempeñar un papel fundamental en la formación de los recursos 

humanos, los vínculos entre las universidades gabonesas, la innovación tecnológica y las 

empresas permiten dinamizar e impulsar el auge económico nacional que favorece, con eficacia 

la participación del país en la globalización. La confirmación o no de esta aserción exige que 

estructuremos este estudio cuyos beneficios permitirán tanto a las autoridades académicas como 

políticas y administrativas gabonesas ajustar los contenidos de las clases con los proyectos de 

desarrollo local en tres ejes esenciales: la aproximación conceptual y metodológico, las 

aportaciones de la educación superior en la innovación tecnológica y el desarrollo económico 

de Gabón y, por último, las condiciones de su inserción en la economía internacional. 

1. Enfoques conceptual y metodológico 

1.1. Aproximación semántica de los conceptos 

Entre los diversos enfoques definicionales del término «globalización» identificamos, 

de acuerdo con M. Castells (1998), al menos tres que nos parecen relevantes en nuestro análisis 

por relacionarse con la economía, la sociedad y la cultura.  

El sector económico es el que más nos interesa. En efecto, para muchos investigadores, 

la globalización económica es fundamentalmente un nuevo orden económico, una « […] fuerza 

que está organizando la economía mundial […]» (M. Carnoy, D. Rhoten, 2002:1). Para unos, 
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la globalización no es más que la mundialización y se percibe como la interacción de las 

economías nacionales, de los mercados laborales y de los bienes y servicios, de los flujos 

financieros, etc.  En términos generales, « […] la mondialisation peut être définie comme un 

processus historique de longue durée de rapprochement des cultures à l’échelle planétaire, qui 

se présente essentiellement sous la forme d’un accroissement progressif des échanges 

internationaux de toutes sortes entre les diverses cultures du monde » (D. Parenteau, 2007 : 13).  

En la actualidad, se concibe la globalización económica como un fenómeno cuyas 

principales características son la gradual generalización del libre comercio, de la expansión y 

movilidad de las empresas transnacionales y de los capitales (A. Moussavou, 2023).  También 

se considera generalmente como el intercambio de las mercancías, las transacciones financieras, 

las innovaciones tecnológicas, la producción, etc., que tienen lugar a nivel global.  

Este concepto enfatiza crecientemente la competencia del mercado, conforme a las 

teorías y prácticas del liberalismo económico de los años setenta y ochenta que impulsa la 

hegemonía de nuevos discurso y filosofía pública (Wolin, 1981). En el campo de los negocios, 

este enfoque presenta la competencia y el mercado como elementos articuladores y reguladores 

de la actividad económica incluso social. Y, como lo reconoce justamente Marginson (1997), 

esta visión pretende ser «natural», y la única posible, homogénea y aceptada por todos.  

A partir de esta perspectiva, notamos que, aunque constituida por un conjunto de 

individuos independientes que toman decisiones racionales de manera autónoma, al margen de 

su entorno y de su comunidad, la sociedad tiende a universalizarse en cuanto a sus orientaciones 

económicas o mecanismos que posibilitan el desarrollo socioeconómico en el que la educación 

desempeña un papel importante. Así, existe una íntima relación interdependiente entre 

globalización y educación. Pero, ¿qué se entiende por educación?  

Según la Real Academia Española (2017), la educación es la acción y el efecto de 

educar, instruir, adoctrinar adiestrar, etc., a los niños y/o a los jóvenes. Nos referimos aquí a la 

instrucción por medio de la acción docente. Cabe recordar que la educación de una persona es 

algo que se hace no solo en la familia, la escuela, los institutos especializados sino también en 

la calle o en todos otros lugares. Pero la que nos interesa aquí es la educación formal, 

generalmente organizada por el Estado u otros organismos basada en programas específicos 

para alcanzar objetivos precisos. Así, la educación no es más que el conjunto de procedimientos 

y procesos que permiten al alumno: «d’accéder à l’état de culture, celle-ci étant ce qui distingue 

l’homme de l’animal » (O. Reboul, cité par J-C. Forquin, 2004:5). Dicha cultura, que procede 

de la educación, constituye una verdadera herramienta que permite al Hombre y a la sociedad 

entera desarrollar competencias necesarias para transformar su entorno con el objeto de 

asegurar su bienestar a nivel social, cultural y económico.  

1.2. Perspectiva metodológica 

Para llevar a cabo esta reflexión, el análisis cualitativo y cuantitativo de los datos 

recogidos en diversos documentos constituye un procedimiento de investigación adecuado aquí. 

Nuestro estudio respalda entonces en una investigación cualitativa de tipo no experimental cuya 

finalidad es tanto descriptiva como explicativa, según el enfoque sugerido por D.H. Dei (2006) 

sobre los medios de investigación cualitativa. Ésta nos parece necesaria aquí para entender e 

interpretar la realidad económica y social gabonés con un interés práctico. Pretendemos así 

llegar a comprender la singularidad de la economía gabonesa dentro del contexto internacional 
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en relación con su sistema educativo. Pues, interpretamos sus propios oportunidades y retos (M. 

Rodríguez, 2011). Por eso, nos incumbe por consiguiente consultar soportes documentales de 

tipo académico tales como artículos científicos de ciencias sociales, datos estadísticos oficiales, 

documentos provenientes de la sociedad civil, etc. La evaluación de los datos, de los cuales se 

destacan las aportaciones de la educación materializa la orientación descriptiva y explicativa de 

este trabajo para evidenciar los aportes del sistema económico gabonés en el plan 

socioeconómico local. 

2. Aportaciones de la educación en el desarrollo económico de Gabón 

No cabe duda de que la mayoría de los países subdesarrollados nutren el objetivo de 

industrializarse o desarrollarse. Lo que es cierto es que la existencia de las materias primas en 

un territorio determinado no lo convierte, de manera sistemática, en una nación industrializada 

o desarrollada. La industrialización no es posible sino a través de la acción humana. El Hombre 

por tanto representa el factor clave en todo proceso de desarrollo económico, político, social y 

cultural de un país. Y, para que desempeñe, por completo y con eficacia, este papel tiene que 

recibir o desarrollar conocimientos por el medio del aprendizaje. Eso sugiere que las 

instituciones académicas o de investigación, de manera general, sostengan el desarrollo 

económico de acuerdo con las formaciones que proponen. Sin estos conocimientos: «sería 

altamente improbable que […] se alcanzara el desarrollo económico» (J. C. Moreno Brid & P. 

R. Nápoles, 2009:2). 

Entonces, las universidades e instituciones de investigación son las que deben crear, 

conservar y difundir los conocimientos o saberes necesarios para impulsar el desarrollo 

económico. Obvio es que todo desarrollo empieza con el Hombre, quien representa el motor y 

la «herramienta » de suma importancia en este dominio. Existe pues una estrecha relación de 

causa a efecto entre la instrucción y el desarrollo económico de un país puesto que éste es 

posibilitado por los avances científico y tecnológico adquiridos en los centros de aprendizaje y, 

sin los cuales, resultaría difícil incluso imposible, para Gabón, pensar en formar parte de las 

naciones desarrolladas o industrializadas. Se pone por tanto la educación al servicio del 

desarrollo socioeconómico. Por ello, resulta imprescindible crear y refeccionar estructuras 

adecuadas destinadas al aprendizaje además de elaborar programas educativos que propiciarían 

el auge económico en Gabón.  

Eso significa que la ausencia de una educación de calidad en un país no conduce a un 

desarrollo socioeconómico verdadero y viable. La noción de calidad en la instrucción alude 

aquí no solo a la pertinencia de los conocimientos adquiridos sino también a la adecuación de 

éstos con los objetivos y las necesidades de desarrollo deseados Los conocimientos que no 

contribuyen al proceso de desarrollo socioeconómico no son útiles para la población si no 

participan en la mejora de su bienestar y de sus condiciones de vida. El objetivo central de todo 

progreso tecnológico y del crecimiento económico debe ser la satisfacción de las necesidades 

de los ciudadanos en cualquier sea el dominio. La participación, a través de la actividad 

comercial y diversas inversiones a nivel internacional, en la economía globalizada es el motor 

del crecimiento económico y, por ende, del desarrollo. Así, el porvenir económico de cada 

nación, hoy en día, se encuentra en su grado de apertura de sus fronteras económicas. En otros 

términos, la inserción internacional de las economías nacionales, como la de Gabón, depende 

del dinamismo y la viabilidad de su economía. Ahora bien, el mercado de bienes y servicios en 

el contexto de la globalización económica exige el incremento de la competitividad y el 
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fortalecimiento de las unidades de producción para acceder a un nivel de alta expansión 

económica a corto y largo plazo. Por ello: 

[…] es importante que las instituciones, a nivel superior, basen su educación en competencias 

ya que, de esta manera, el alumno se prepara para ser capaz de forma eficaz y eficiente, de 

aplicar los conocimientos adquiridos en la universidad de manera práctica en la construcción o 

el desempeño de algo que se relaciona o es parte del mundo de trabajo. (Yolanda Arguín 

Vázquez, 2018:7) 

La escuela asegura la formación del capital humano y la difusión de los saberes y 

diversos conocimientos científicos, técnicos, literarios, históricos, etc. Lo seguro es que la 

contribución de la escuela gabonesa en el proceso de desarrollo económico engloba una amplia 

gama de funciones de carácter social, cultural, artístico, etc. Además del peso de los productos 

clásicos como el petróleo, la madera, los minerales, etc., en la economía globalizada, se vende 

también el modo de vida, de vestirse, de comer, etc. Entonces, el modelo de desarrollo 

socioeconómico gabonés no es ni original ni novedoso al inspirarse del occidente y más 

precisamente francés. Por no ser una «innovación» aquel modelo, no parece atractivo ya que 

no es suyo. Eso significa que el sistema educativo francés no basta para posibilitar un verdadero 

desarrollo económico de Gabón si se excluye los saberes endógenos ya que Francia ella misma 

se ha apoyado en los suyos para impulsar su propio desarrollo. Claro que Gabón no puede 

industrializarse sin la ayuda y las experiencias de los demás países. Una transferencia de 

tecnología es necesaria para principiar su industrialización. Sin embargo, siendo específicos sus 

tipos de necesidades con respecto al reste del mundo, y principalmente a Francia, Gabón debe 

también tomar en cuenta sus saberes locales, integrándolos en su sistema educativo. En el sector 

turístico, por ejemplo, Gabón debe valorar su diversidad cultural exponiendo sus 

especificidades en todos los dominios. Así, podrá interesar a muchos individuos de las demás 

naciones que forman parte del mundo globalizado. En efecto:  

No se pretende, entonces, ni desde el desarrollo humano, ni desde el pluralismo cultural 

que pueda existir, o peor, que ya exista, una cultura universal o una manera específica de lograr 

la realización. Sólo es universal la capacidad de todos los seres humanos de desarrollarse en su 

propia cultura, de ser libre de elegir la vida que más la conviene. (Juan Francisco Gonzáles 

Bermúdez, 2011:7) 

En el encuentro internacional de los diferentes países, Gabón debe respaldar su 

economía en sus raíces culturales; lo que constituirá una forma de innovación que pueda 

impactar positivamente su economía. Esta reflexión sugiere que, abriéndose a la economía 

internacional, Gabón debería valorar su cultura en sus programas escolares. Fabricar sus propias 

tecnologías, por ejemplo, acelerará su proceso de industrialización en vez de seguir comprando 

casi lo todo al exterior. La dependencia tecnológica ante el occidente limita las oportunidades 

de desarrollo de Gabón. Verdad es que el progreso tecnológico depende de la calidad y de la 

importancia de la investigación científica que son las consecuencias de la formación de los 

científicos e ingenieros. De acuerdo con lo anterior, parece efectivamente conveniente pensar 

que: 

[…] la globalización plantea así un reto para el restablecimiento de las instituciones nacionales 

de investigación, que se integran al ámbito global a partir de su propia naturaleza y carácter 

distintivo, sin diluirse frente a los modelos hegemónicos y los lineamientos internacionales. 

(Sacristán Imanol Ordorika, 2006:43) 
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El promedio de la educación y de la investigación se consideran como un indicador clave de 

los desarrollos humano y económico en un país. Por ello: 

[…] en los países que han estado o que están en ascenso en el camino del desarrollo, la 

educación tiene un papel crítico, tanto para mejorar las habilidades y capacidades 

productivas como para promover la integración y la movilidad social. (Juan Carlos 

Moreno Brid y Pablo Ruiz-Nápoles, 2009:4) 

Desde esta lógica, la búsqueda de un alto crecimiento económico basado en el comercio 

internacional de bienes y servicios depende significativamente de la capacidad de innovar y, 

por tanto, la de realizar investigaciones idóneas contextualizadas.  

La escuela gabonesa debe ser un pilar del sistema nacional de investigación e 

innovación. Pues, el crecimiento rápido de la productividad descansa en la capacidad que tiene 

un país de transformar la formación del capital humano y de la investigación en herramientas 

imprescindibles para el desarrollo económico. Los ingenieros y los científicos que sustentan la 

enseñanza superior habrían de trabajar en estrecha colaboración con las empresas privadas y 

públicas para que fueran eficaces y competentes en la fabricación y venta de las mercancías. 

Ya, en el mismo sentido, una de las conclusiones de la Conferencia Mundial sobre la Educación 

Superior (1998), sugirió la necesidad de propiciar el aprendizaje permanente y la construcción 

de las competencias adecuadas para contribuir al desarrollo cultural, social y económico de 

cada sociedad. En efecto: 

[…] la construcción de los saberes debe relacionarse con una comunidad específica, es decir 

desde los otros y con los otros (entorno social), respondiendo a las necesidades de los demás y 

de acuerdo con las metas; requerimientos y expectativas cambiantes de una sociedad abierta. 

(Yolanda Arguín Vázquez, 2018:6) 

La apertura de las fronteras económicas no debe hacerse en detrimento de la satisfacción 

del bienestar de los ciudadanos involucrados en la globalización. 

3- Inserción de Gabón en la economía internacional 

La escuela gabonesa contempla retos que obstaculizan el cumplimiento de sus funciones 

fundamentales. Debe conciliar la demanda de las empresas en mano de obra con la oferta de las 

formaciones en las universidades e institutos de investigación o sea, la capacidad de 

proporcionar las empresas en capital humano formado en escuelas especializadas. Eso 

favorecerá la rápida adaptación del personal recién contratado, por haber adquirido, de manera 

concomitante, los saberes teóricos en las universidades y los prácticos, en las empresas. Esta 

relación entre las universidades y escuelas superiores públicas o privadas y las empresas 

nacionales reforzarán la colaboración entre la capacitación de investigación e innovación y la 

mejora del funcionamiento de la economía nacional, por una parte, y su competitividad tanto 

en el mercado nacional como internacional, por otra. Pues, es evidente que: 

En la globalización, el carácter distintivo de los sistemas nacionales se pierde y se da lugar a 

sistemas universitarios desarraigados, de baja escala en los estándares internacionales y con 

poco impacto en las realidades nacionales a las que deberían de responder. (Sacristán Imanol 

Ordorika, 2006:43) 

Se desprende de esta reflexión que la educación es entonces una orientación que brinda 

soluciones en los diversos sectores de la sociedad. Conforme a ello, el aprendiz debe saber 
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manejar, con maestría, destrezas adquiridas en las industrias durante las prácticas. De acuerdo 

con esta exigencia, el sistema educativo gabonés necesita ahora una visión renovada para una 

planeación que sea congruente con las características de la economía globalizada como, por 

ejemplo, el desarrollo y la promoción de nuevas tecnologías para pretender aprovechar las 

oportunidades que ofrece la globalización. En Gabón, la educación debe proponer cambios 

internos radicales con respecto a la situación implosiva por las aulas masificadas, la 

insuficiencia del número de los docentes, administrativos, estructuras de acogida, laboratorios 

adecuados y funcionales, etc. El estudiante gabonés se enfrenta a los nuevos retos de oferta y 

de la demanda a nivel mundial. Hoy en día, la viabilidad económica depende del grado y 

pertinencia de conocimientos en dominios específicos, pero no en la abundancia de una mano 

de obra no calificada o especializada. El crecimiento económico en los países en vía de 

desarrollo como Gabón no sólo debería basarse en las ventajas comparativas sino también en 

una educación de calidad y adaptada a las necesidades del país. Éste ya no debe seguir apoyando 

su desarrollo económico en la exportación de enormes cantidades de materias primas y algunos 

minerales no transformados previamente en el país aunque su peso en la economía nacional es 

innegable. Sin embargo, debe invertir para abastecer la demanda en la investigación y la 

formación de recursos humanos de alto nivel en ciencia y tecnología de manera suficiente.  

El peso de los conocimientos técnicos, tecnológicos, científicos, culturales, etc., parece 

más fundamental que la presencia de los minerales en los países en desarrollo. Así, marginar 

una educación de calidad en un país es reducir oportunidades de desarrollo económico. Pues, 

invertir en la educación de alta calidad es posibilitar el fortalecimiento de la economía local 

preparando una mejor inserción en la internacional. Además del impacto directo de la educación 

en el desarrollo económico, los avances científico y tecnológico también tienen un efecto 

positivo directo en el incremento de los ingresos de los hogares. Y cada vez más aumentan 

éstos, más se vuelve competente el mercado interno que sustenta la demanda local. Para 

alcanzar tal resultado, se debe no sólo mejorar la oferta del personal altamente calificado y 

especializado sino también establecer un vínculo entre los centros de investigación y las 

unidades de producción.  

Otro reto que experimenta la realidad económica gabonesa es la desconexión del 

mercado interno e internacional. La debilidad del poder adquisitivo de la mayoría de los 

gaboneses es debida, al menos en parte, a la existencia poca elocuente de una mano de obra 

calificada en dominios técnicos y científicos. Fortalecer entonces el mercado interno 

posibilitando la oferta de competencias humanas en sectores específicos dinamiza la viabilidad 

económica local. Así, se crearán condiciones de una conexión verdadera entre la economía 

nacional gabonesa y la internacional. La escasez del capital humano especializado y la 

insuficiente capacidad tecnológica obstruyen competir con éxito a la escala internacional en 

productos manufacturados que exigen un alto nivel tecnológico en su proceso de producción. 

Por tanto, actualmente su inserción provechosa en la globalización queda superficial.  Por 

último, debe destacarse que, en Gabón, las empresas tiendan a usar perfectamente la tecnología 

que produce su propio sistema educativo, de investigación y de innovación para apropiarse los 

conocimientos que él mismo genera.  
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Conclusión 

Finalizando este análisis, resulta que es innegable que el desarrollo económico de Gabón 

y su inserción provechosa en la economía internacional, a través de la globalización, requiere 

saberes técnicos y científicos de alto nivel procedentes de los investigadores que tengan una 

buena formación. Pero, el sistema de formación académico actual, aunque desempeña un papel 

fundamental en la integración del país en el mundo económico globalizado, parece insuficiente 

e inefectivo para enfrentar exitosamente el reto de la globalización económica.  

Las instituciones académicas deben no sólo proponer contenidos educativos conforme 

a las exigencias de las empresas del mercado local para ofrecer carreras de gran demanda y 

generar ganancias de corto y largo plazo como sino que también tienen que investigar e impartir 

clases en disciplinas que son cruciales para el desarrollo y el crecimiento económico. Por ello, 

elaborar reformas profundas de los programas escolares de acuerdo con las necesidades 

socioeconómicas de Gabón nos parece imprescindible.  

El fortalecimiento de la economía gabonesa, que constituye una etapa previa para 

pretender aprovechar las oportunidades que ofrece la globalización económica, necesita 

cantidades específicas de técnicos, profesionales y científicos en áreas diferentes de la 

economía nacional y de la sociedad. Pues, la investigación y la educación son los ingredientes 

esenciales de una economía dinámica y competitiva nacional e internacionalmente. El sistema 

educativo gabonés debería fundamentarse también en los saberes y diversos conocimientos 

endógenos para que la población se los apropiase y los integrase en su proceso de desarrollo. 

Así es como podrá el país lograr su inserción en la economía globalizada. 
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Abstract 

In a globalized world, consumers embrace mutually conflicting cultural values rather than 

making exclusive choices. This study aims at showing how people experience multiple tensions, 

a phenomenon that can be identified as the consumer cultural paradox. We all develop in some 

type of culture. Our environment determines what we learn, how we learn it, and the rules for 

living with others. These rules are transmitted from one generation to the next and are often 

adapted to the times and places. The rules are absorbed by children as they develop, whether 

through word-of-mouth or just "osmosis." Culture is shared by people of the same or different 

ethnicity, language, nationality, or religion. Employing a qualitative method, this paper 

addresses the system of rules that shows what we are and how we express ourselves as part of 

a group and as individuals. In fact, multiculturalism permits us to have an innovation and 

creativity, business development and economic growth, community flair, etc. The findings 

show that nowadays, thanks to cultural diversity, many people from various countries and 

ethnic backgrounds live in the same city, either permanently or temporarily, with residents.  

Keywords : acculturation, consumer cultural paradox, culture, intercultural, multiculturation. 

Résumé 

 Dans un monde globalisé, les consommateurs adoptent des valeurs culturelles mutuellement 

contradictoires plutôt que de faire des choix exclusifs. Cet article vise à montrer comment les 

individus vivent de multiples tensions, un phénomène que l’on peut identifier comme le 

paradoxe culturel du consommateur. Nous évoluons tous dans un modèle de culture. Notre 

environnement détermine ce que nous apprenons, la manière dont nous l’apprenons et les règles 

de vie avec les autres. Ces règles se transmettent de génération en génération et sont souvent 

adaptées aux époques et aux lieux. Les règles sont assimilées par les enfants au fur et à mesure 

de leur développement, que ce soit de bouche-à-oreille ou simplement par « osmose ». La 

culture est partagée par des personnes de même origine ethnique, langue, nationalité ou religion. 

S’appuyant sur la méthode qualitative, cet article jette les bases de ce que nous sommes et la 

façon dont nous nous exprimons en tant que membre d'un groupe et en tant qu'individu. Les 

résultats ont montré que le multiculturalisme nous permet d'avoir de l'innovation et de la 

créativité, du développement des affaires et de la croissance économique, un esprit 

communautaire, etc. De nos jours, en raison de la diversité culturelle, de nombreuses personnes 

de différents pays et origines ethniques vivent dans la même ville, de façon permanente ou 

temporaire, avec des résidents.  

Mots-clés : acculturation, culture, interculturel, paradoxe culturel de consommation, multi-

culturation. 
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INTRODUCTION 

         Global consumers, exposed to product and service offerings from a variety of cultures, 

may experience multiple, even conflicting attitudes (Chiu and Cheng, 2007; Cleveland and 

Bartsch, 2019). When local/national and foreign/global cultures appear incompatible, 

consumers experience tensions (Westjohn and Magnusson, 2019) that they seek to resolve, 

whether by embracing elements of new cultures, rejecting others that seem incompatible (Sobol 

et al., 2018), or working to integrate elements into their existing cultural perspectives (Kipnis 

et al., 2019; Ozer et al., 2021). In service contexts in particular, resolving these tensions may 

determine service evaluations (Sharma et al., 2016), satisfaction (Tam et al., 2016), and loyalty 

(Paparoidamis et al., 2019). Uber’s failure in Southeast Asia could be attributed to Asian 

consumers’ inability to resolve the tension created by the novel combination of individual 

(private) and collective (ride-sharing) offerings (Labbrand Brand Innovations, 2017). 

Conversely, American yoga options have successfully combined “Indian” spiritual/wellness 

elements with “American” fitness/commercial elements (Ertimur and Coskuner-Balli, 2015).   

        Different streams of research explored how consumers negotiate divergent cultural 

influences, including research into intercultural service encounters (Sharma et al., 2009; Stauss 

and Mang, 1999), consumer culture theory (CCT) (Kjeldgaard and Ostberg, 2007; Thompson 

and Arsel, 2004), acculturation (Luedicke, 2015; Strizhakova and Coulter, 2019), and 

multiculturation (Kipnis et al., 2014; Lücke et al., 2014). While some studies have focused on 

the process of consumer negotiation between diverging values (Sandikci and Ger, 2010; 

Üstüner and Holt, 2007), the predominant focus in these studies is on outcomes, such as identity 

affiliations (Kipnis et al., 2019), consumer satisfaction (Sharma et al., 2009), perceptions of 

service quality (Sharma et al., 2015), or reactions to service failures (Wang and Matilla, 2010). 

Comparatively less attention centers on the processes consumers adopt to make sense of the 

tensions created by multicultural marketplaces.       

Studies of consumer behaviors across cultures take multiple perspectives though there 

is a general consensus that encounters of diverging cultural norms and values involve flows 

between “local” and “global” cultures (Kipnis et al., 2019). A local culture is usually defined 

as the unique cultural meanings and norms of a person’s home country (Steenkamp and De 

Jong, 2010), including the shared beliefs, lifestyles, and symbols that distinguish it from others 

(Kipnis et al., 2019). Global culture instead is interpreted as a shared cultural entity, unbound 

by geography (Cleveland and Laroche, 2007), such that global consumers connect through their 

shared consumption patterns (Holt et al., 2004). A middle ground is hybridization, a blending 

of local and global cultural influences, which can result in new co-created service offerings at 

global levels, such as K-pop (BBC, 2019), “Nollywood” (Kipnis et al., 2019), and American 

yoga (Ertimur and Coskuner-Balli, 2015). 

The objective of the paper is to explore how people experience multiple tensions, a 

phenomenon that can be identified as the consumer cultural paradox. Specific objectives 

includes:  

- to identify different types of culture; 

- to provide characteristics of Culture 
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- to describe the positive and negative aspects of cultural opening. 

In this study, we used documentary resources to tackle the issue of a consumer cultural 

paradox:  the types of culture in the multilingual context. 

1. A consumer cultural paradox lens 

To identify the process of negotiation among mutually conflicting cultural values and 

norms, we use a paradox lens (Calabretta et al., 2016; Smith and Lewis, 2011). A paradox is 

“some ‘thing’ that is constructed by individuals when oppositional tendencies are brought into 

recognizable proximity through reflection or interaction” (Ford and Backoff, 1988, p. 89) and 

it persists over time (Smith and Lewis, 2011). Paradoxes imply that “polar, opposite conditions 

can simultaneously exist, or at least can be potentiated, in the same thing” (Mick and Fournier, 

1998, p. 124). As such, paradoxes should be distinguished from other forms of either-or 

problems, such as puzzles which imply a challenging problem with an optimal solution; 

dilemmas which are problems with two possible solutions, neither of which is logically the best, 

and trade-offs which suggest there are many possible solutions, each of which strikes a different 

balance between two conflicting pressures (de Wit and Meyer, 2014; Smith and Lewis, 2011). 

Individuals experience paradoxes as tensions between “contradictory yet interrelated elements 

that seem logical in isolation but absurd and irrational when appearing simultaneously” (Lewis, 

2000, p. 760). For consumers, a paradox might arise because they both like and dislike 

something or find it advantageous and disadvantageous at the same time (Johnson et al., 2008). 

A paradox lens should be distinguished from the dialectical approach often used in CCT 

and acculturation studies (Holt, 2002; Kjeldgaard and Askergaard, 2006; Peñaloza and Gilly, 

1999). A dialectical approach assumes that conflicting and independent cultural values compete 

with each other for domination and control (Van de Ven and Poole, 1995). Such a struggle 

results in a synthesis which temporarily eliminates the tensions between the conflicting values. 

Rather than interpreting opposing attributes as conflicting and independent, a paradox lens 

acknowledges the “persistent contradiction between interdependent elements” (Schad et al., 

2016, p. 6). As such a paradox lens does not offer solutions to the tensions between opposing 

values, but rather proposes that tensions can only be coped with as best as possible (De Wit and 

Meyer, 2014). Using a paradox lens, it is possible to minimize stereotyping to gain a better 

understanding of changes due to globalization (Gannon, 2007), whereas a dialectical synthesis 

is likely to oversimplify some issues or ignore some pre-existing tensions (Poole and Van de 

Ven, 1989). 

2. The different types of culture 

        Culture is one of the important concepts in language and sociology. No human society can 

exist and develop without its culture. The main difference between the animal and human 

societies is of culture only. Animal societies have no culture because they do not have systems 

of learning and transmitting social experiences. Sociologists are keenly interested in the study 

of culture because the study of human society is incomplete without it. 

3.Material Culture: From material culture we understand material and physical objects. For 

instance, house, road, vehicles, pen, table, radio set, book etc. these are the products of human 

efforts to control his environment and make his life conformable and safe. 
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3.1. Non-material culture: In non-material culture we include non-material objects. For 

example, religion, art, ideas, customs, values system, attitudes, knowledge etc. it does not have 

physical shape. It is very important in determining human behaviour and has strong hold on an 

individual. Both parts are inter-related with each other. 

3.2. Real Culture: Real culture is that which can be observed in our social life. The culture on 

which we act upon in our daily life is real culture. It is that parts of culture, which the people 

adopt in their social life, for example. If a person/ says that he/she is Muslim, will be, when 

followed all the principles of Islam is the real and when doesn’t follow, is not a real one.  

3.3. Ideal Culture: It is the culture which is presented as a pattern to the people is called ideal 

culture. It is the goal of society and never achieved fully because some parts remain out of 

practice. This culture is explained in books, speeches etc.  

3.4. Characteristics of Culture: From the definitions it becomes clear that sociologically 

culture has specific meaning and characteristics. It is the product of human behaviour and 

gaining knowledge through group. It is a system of learned behaviour and set procedure. Some 

of the salient characteristics of culture are as under: Culture is learned, Culture is shared, Culture 

is transmitted, and Culture is changing.  

3.4.1 Culture is learned: It is acquired through education, training and experience. Culture is 

socially transmitted through language. It is transmitted from one generation to another through 

the medium of language, verbal or non-verbal through the gestures or signs, orally or in writing. 

Most of the behaviour is learned in society. This learning might be conscious or unconscious 

but no-body can deny the process of learning. Culture is something learnt and acquired e.g. 

wearing clothes or dancing. It is not something natural to the person. Culture is shared: All the 

traits, attitudes, ideas, knowledge and material objects like radio, television and automobiles 

etc. is actually shared by members of society.  

3.4.2. Culture is transmitted: All the culture traits and objects are transmitted among the 

members of society continually. Most of the cultural traits and material objects are transmitted 

to the members of the society from their forefathers. We learn new fashion, how to move in 

society and how to behave in a particular social situation. 

3.4.3. Culture is changing: Culture never remains static but changing. It is changing in every 

society, but with different speed and causes. It constantly under goes change and adapts itself 

to the environments.  

4.  The positive aspect of cultural opening 

      Having a culturally diverse workforce can result in a competitive advantage for 

organizations operating on foreign soil.  Alder (2008) listed better understanding of national 

employees, local clients and customers, as well as the local social, political and economic 

environment as being the specific external advantages for these organizations.  However, 

having a better understanding of other cultures is only an advantage if it results in better 

interpersonal communication. Alder (2008) also listed several internal advantages of having a 

diverse workforce in organizations that operate on foreign soil.  The primary advantages she 

listed expand the bounds of organizational rationality through the increase of new ideas, new 

perspectives, and new interpretations.  As she noted, the resulting expansion increases problem-

solving skills, flexibility, and creativity within the organization.  Again it should be noted that 
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the exchange of ideas, perspectives, and interpretations requires free and open interpersonal 

communication if expanded problem-solving, flexibility, and creativity are to result.  

4.1. Cultural transmission 

     What exactly does culture mean? Is it something material you can touch? Or is it something 

immaterial, such as values and beliefs? Or is it our customs and traditions, our festivals and 

celebrations? While anthropologists have vacillated between material and nonmaterial 

definitions of culture, today most would agree with a more inclusive definition of culture: the 

thoughts, behaviours, languages, customs, the things we produce and the methods we use to 

produce them. It is this, the human ability to create and transmit culture, which differentiates 

us as humans from the rest of the animal world.  

       The essential feature of culture, that it is learned and transmitted from one generation to 

the next, rests on the human capacity to think symbolically. Language, perhaps the most 

important feature, is a symbolic form of communication. The word table, for example, is 

nothing other than a symbol for the actual thing, a table. Language is a form of communication. 

Without language, culture could not be transmitted, people could not learn from one another 

across generations, and there would be no cultural continuity.  

        Simply because culture is transmitted through symbols whose meanings remain more or 

less constant doesn't mean that cultures are static and don't change. On the contrary, cultures 

are never truly static. Which of us does not remember a grandparent comparing life today with 

the one s/he grew up in? The changes that took place between his/her lifetime and ours represent 

subtle cultural shifts in values, the things we use, and the way we use language.  

       What causes cultural change? Outside influences, through a process known as cultural 

diffusion, may stimulate cultural change. An example of this is commercial or cross-cultural 

contacts like the Silk Road, which brought silk to the West and Buddhism into China. 

Inventions and technological developments from within a society, such as the steam engine or 

the automobile, can also have an impact on culture. "Car culture," for example, is a term 

describing people's dependence on the automobile. This dependence gave birth to the concept 

of "fast-food restaurants" such as McDonald's, where people get inexpensive hot food delivered 

to eat on the go. "Fast-food restaurants" have spread through cultural diffusion to many parts 

of the world. 

4.2. Cultural formation 

        How do cultures form in the first place? Groups of people living in specific ecological 

niches interacted with their environments over long periods of time. Given a certain degree of 

isolation, they developed adaptations to their environment, methods of survival, and ways of 

organizing themselves socially, and came to share beliefs and symbols that explained their 

world. They also developed a language they used to communicate with each other that enabled 

them to transmit learning to future generations.  

Over time, increasing communication between early human groups broke down 

geographic isolation. Gradually, through cultural diffusion, linkages were formed and many 

different specific cultures evolved into larger groupings called culture areas - regions with 

shared cultural traits. An example of a culture area is sub-Saharan Africa. While there are many 

different tribal groups speaking many different languages, and today many nation-states, there 
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are features such as social structures that most of the tribes share. Another example is East Asia: 

China, Korea, Japan, and Vietnam. While speaking different languages and having very 

differently organized societies, these four nation-states, each with its own specific culture, share 

such features as patriarchal social organization, Confucian values, the Buddhist religion, an 

emphasis on the family, and ancient Chinese as the classical language. Other culture areas 

include Latin America, northern Europe, southern Europe, South Asia, etc. 

5. The negative aspect of cultural opening 

         Having a culturally diverse workforce can also result in several disadvantages for 

organizations.  Alder (2008) stated that overgeneralization and ethnocentrism is the cause of 

many culturally specific disadvantages.  Increasing intercultural skills and intercultural 

competency can decrease the incidence of overgeneralization and ethnocentrism.  Intercultural 

skill is defined as the ability to understand and appreciate those from other cultures.  Yu (2012) 

suggested that multicultural organizations should focus on the issues of cultural sensitivity, 

cultural awareness, and behavioral skills as the first step toward increasing general intercultural 

competency.  Again in should be noted that intercultural skills and intercultural competency are 

based on the acquisition of intercultural communication skills (Varner & Beamer 2011).  Alder 

(2008) added specific communication-related disadvantages of cultural diversity in the 

workplace.  Among those disadvantages were increased ambiguity, complexity, and confusion 

due to miscommunication.  She noted the impacts of cultural diversity on problem-solving, 

decision-making, and consensus-building each of which stands or falls on the quality of the 

communication process. 

5.1. Negative socio-cultural impacts of tourism  

        Culture Clashes, because tourism involves movement of people to different geographical 

locations, and establishment of social relations between people who would otherwise not meet, 

cultural clashes can take place as a result of differences in cultures, ethnicity, religion, values, 

lifestyles, languages, and levels of prosperity.  The result can be an overexploitation of the 

social carrying capacity (limits of acceptable change in the social system inside or around the 

destination) and cultural carrying capacity (limits of acceptable change in the culture of the host 

population) of the local community. The attitude of local residents towards tourism 

development may unfold through the stages of euphoria, where visitors are very welcome, 

through apathy, irritation and potentially antagonism, when anti-tourist attitudes begin growing 

among local people. 

5.2. Acculturation.  

         Acculturation theory states that when two cultures come into contact for any length of 

time, an exchange of ideas and products will take place that, through time, produce varying 

levels of convergence between the cultures; that is they become similar. Acculturation may 

occur when the contact is for a longer period and is deeper. (Williams, 1998) However, this 

process will not necessarily be balanced, as one culture is likely to be stronger than the other. 

One of the perceived negative effects of this acculturation process is the reduction in the 

diversity of global cultures. Ex: ‘McDonaldization’, ‘Coca-Localization’ 
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6. Discussion 

      Discussion and reading about other cultures definitely helps build cultural awareness, but 

opinions presented must be carefully measured. Sometimes they may represent unwarranted 

stereotypes, an assessment of only a subgroup of a particular group of people, or a situation that 

has since undergone drastic changes. It is always a good idea to get varied viewpoints about the 

same culture. 

      Clustering cultures is key to better living: Some countries may share many attributes that 

help mold their cultures (the modifiers may be language, religion, geographical location, etc.). 

Based on this data obtained from past cross-cultural studies, countries may be grouped by 

similarities in values and attitudes. Fewer differences may be expected when moving within a 

cluster than when moving from one cluster to another. 

        Determining the extent of global involvement, all enterprises operating globally need not 

have the same degree of cultural awareness. The further a company moves out from the sole 

role of doing domestic business, the more it needs to understand cultural differences. Moving 

outward on more than one axis simultaneously makes the need for building cultural awareness 

even more essential.  

CONCLUSION 

Therefore, it simply means that you just can't throw people from different cultures 

together and expect it to be all hunky-dory. It takes deliberate effort to help people navigate 

differences in order to get to those optimal outcomes like innovation, community connection, 

and attraction/retention. It doesn't always happen automatically or naturally. This is why the 

diversity and inclusion field exists. Companies like mine, TMI Consulting, help communities 

and companies learn the skills and tools necessary to work well across differences.  

        Advantages include increased innovation, and in the workplace, faster time to market. 

More ideas can spur a greater range of services as well. In other words, diversity in its many 

forms is a competitive advantage provided companies are inclusive of their diverse workforce. 

       Disadvantages include communication issues if people have not been schooled in the 

primary differences among cultures, which by default also lead to increased educational costs. 

There is also the potential for disrespect if people have not fostered curiosity about differences 

among people. 
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Résumé 

La société en participation étant un mode de collaboration économique par création d’un 

groupement juridique sans personnalité morale demeure non soumise à une publicité et pouvant 

demeurer occulte5. Son exclusion du champ de la responsabilité des sociétés commerciales a 

pour motif, le caractère facultatif des statuts, de sa publicité et surtout l’absence totale de son 

immatriculation au RCCM. L’étude suscite une problématique tant sur le plan de sa 

qualification en tant que société que sur la question de sa responsabilité. Il est donc impératif 

de situer la responsabilité des gérants et des associés. L’objectif général de cette étude conduit 

à s’intéresser aux conditions de sa formation, à la responsabilité des gérants et des associés et 

non à celle de la société. Le cadre théorique de cette étude tient au fait que le droit OHADA 

l’admet comme société, mais la décision de ne pas l’immatriculer est prise par les associés. 

Pour mener cette étude, les recherches documentaires sont les ouvrages généraux, les textes 

législatifs et communautaires, les sources internet et les interviews. L’étude a abouti à des 

résultats car ; comme dans les autres sociétés, exceptées les conditions de forme, celles de fond 

sont obligatoires. Puisque sa responsabilité fait défaut, les gérants et associés répondent de leurs 

actes accomplis pour son compte. Elle est soumise aux obligatoires fiscales. 

Mots-clés : Droit OHADA, Personnalité morale, Responsabilité, Société en participation, 

Sociétés commerciales.  

Abstract 

The joint venture, being a mode of economic collaboration through the creation of a legal group 

without legal personality, remains not subject to publicity and may remain hidden. Its exclusion 

from the scope of liability of commercial companies is due to the optional nature of the statutes, 

its advertising and above all the total absence of its registration with the RCCM. The study 

raises issues both in terms of its qualification as a company and the question of its responsibility. 

It is therefore imperative to situate the responsibility of managers and partners. The objective 

of this study leads to an interest in the conditions of its formation, in the responsibility of 

managers and partners and not in that of the company. The theoretical framework of this study 

is due to the fact that OHADA law admits it as a company, but the decision not to register it is 

taken by the partners. To carry out this study, the documentary research is used based on the 

exploitation of general works, legislative and community texts, internet sources and interviews. 

The results of the study indicate that, as in other companies except for the formal conditions, 

the substantive ones are obligatory. Since their responsibility is lacking, the managers and 

partners are responsible for their actions carried out on their behalf. It is subject to tax 

requirements. 

Keywords: OHADA law, Legal personality, Liability, Joint venture, Commercial companies. 

                                                 
5 Lexique des termes juridiques, édition DALLOZ 2017, 24ème édition, 1163 pages, p. 1021. 
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INTRODUCTION 

Les entreprises sont des espèces commerciales, des individus du monde des affaires qui, 

à l’instar de ce qu’on a coutume d’appeler le destin de l’Homme, naissent, vivent et meurent6. 

Lesdites entreprises peuvent être individuelles ou unipersonnelles, pluripersonnelles ou 

sociétaires. Les sociétés sont dans cette dynamique. 

Historiquement, la création de la société en participation dans l’espace OHADA est 

prévue par le traité relatif à l’harmonisation du droit des affaires en Afrique, signé à Port Louis 

le 17 octobre 1993 et révisé au Québec le 17 octobre 2008. L’acte Uniforme révisé relatif au 

Droit des Sociétés commerciales et du Groupement d’Intérêt Economiques la prévoit dans ses 

dispositions (articles 854 à 870). Après le rapport du Secrétariat Permanent et les observations 

des Etats parties et l’avis N°02/2012/AU en date du 9 novembre 2012 de la cour commune de 

Justice et d’Arbitrage et l’adoption à l’unanimité et délibération par les Etats parties présents et 

votants, l’acte uniforme révisé relatif au droit des sociétés commerciales et du groupement 

d’intérêt économique a été adopté le 30/01/2014 à Ouagadougou au Burkina Faso et publié au 

journal officiel n° spécial du 04/02/2014. 

La notion d’entreprise nous permettra de comprendre ce qu’est la responsabilité ou la 

non-responsabilité de la société car cette dernière étant une entreprise, l’existence ou l’absence 

de sa responsabilité déprendra du respect des conditions ou dispositions prévues par l’AURDSC 

et du GIE et celles relatifs à l’immatriculation au Registre de Commerce et du Crédit Mobilier 

(RCCM). 

Le droit commercial définit l’entreprise comme étant une unité économique qui 

implique la mise en œuvre de moyens humains et matériels  de production ou de distribution 

des richesses reposant sur une organisation préalable7. Le droit du travail quant-à-lui, définit 

l’entreprise comme étant un ensemble organisé de personnes et d’éléments corporels et/ou 

incorporels permettant l’exercice d’une activité économique qui poursuit un objectif propre. 

Plusieurs sociétés juridiquement distinctes peuvent au regard du droit du travail, constituer une 

seule entreprise. Cette dernière est le plus souvent, considérée en droit du travail, comme une 

catégorie juridique qui fournit un cadre à la mise en œuvre d’un certain nombre de règles 

(représentation du personnel, transferts des contrats de travail…)8. 

Les sociétés, étant des entreprises, peuvent être civiles ou commerciales ; si 

généralement, les premières ont un objet civil et les deuxièmes, un objet commercial, cette 

distinction n’est pas absolue, car d’autant que la loi considère une société ayant un objet 

purement civil de commerciale chaque fois qu’elle adopterait la forme commerciale. Donc, il 

est important ici de définir ce qu’est la société selon l’OHADA. 

Pour définir la société commerciale, il faut se référer aux articles 4 et 5 de l’acte 

uniforme relatif au droit des sociétés commerciales et GIE. Selon l’article 4 de ce texte : « La 

société commerciale est créée par deux ou plusieurs personnes qui conviennent par un contrat 

                                                 
6 J. DJOGBENOU, agrégé des facultés de droit privé et des sciences criminelles, avocat au barreau du Bénin : 

Procédures collectives d’apurement du passif, Programme DESS, droit des affaires et fiscalité, Université 

Catholique d’Afrique de l’Ouest, République de Côte d’Ivoire, Abidjan, année universitaire 2010, 40 pages, p. 2. 
7 Lexique des termes juridiques, édition 2017, 4ème édition, DALLOZ, 1163 pages, p. 457. 
8 Lexique des termes juridiques, édition DALLOZ, Paris 2017, 1163 pages, p. 457 et suivant. 
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d’affecter à une activité des biens en numéraire ou en nature dans le but de partager le bénéfice 

ou de profiter de l’économie qui pourra en résulter. Les associés s’engagent à contribuer aux 

pertes dans les conditions prévues par le présent acte uniforme. La société commerciale doit 

être créée dans l’intérêt commun des associés. »9. 

L’article 5 du même texte, quant-à-lui, dispose que : « La société commerciale peut être 

également créée dans les cas prévus par le présent acte uniforme, par une seule personne 

dénommée associé unique par un acte écrit. »10. 

La société en participation s’inscrit parfaitement dans la définition donnée par l’article 

4, car, on retrouve dans cette dernière, toutes les conditions de fond imposées par cet article 

pour la création d’une société pluripersonnelle. La société en participation est définie par 

l’article 854 et complétée par l’article 855 de l’acte uniforme de l’OHADA relatif aux sociétés 

commerciales et le GIE. Selon l’article 854 : « La société en participation est celle dans laquelle 

les associés conviennent qu’elle n’est pas immatriculée au Registre de Commerce et du Crédit 

Mobilier. Elle n’a pas la personnalité morale et n’est pas soumise à publicité. L’existence de la 

société en participation peut être prouvée par tous moyens. »11. 

L’article 855 quant-à-lui, dispose que : « Les associés conviennent librement de l’objet, 

de la durée, des conditions de fonctionnement, des droits des associés, de la fin de la société en 

participation sous réserve de ne pas déroger aux règles impératives des dispositions générales 

communes aux sociétés, exception faite de celles qui sont relatives à la personnalité morale. »12. 

La responsabilité est une notion très vaste, mais peut être définie comme étant une 

obligation de réparer le dommage causé à autrui (personne physique ou morale de droit privé 

ou public), par soi-même, par une personne qui dépend de soi, ou par un animal ou une chose 

qu’on a sous sa garde. Cette responsabilité, qu’elle soit pénale ou civile tant aujourd’hui 

progressivement aux personnes morales en général et aux sociétés en particulier. Elle est une 

situation juridique dans laquelle, les actions en réparation de dommages causés par le, soit au 

tire de la responsabilité contractuelle, soit au titre de la responsabilité extractible, soit pénale, 

dans laquelle résulte en général des conséquences dommageables d’un acte illégal13. A l’instar 

du droit français, le droit OHADA qui est un traité relatif à l’harmonisation du droit des affaires 

en Afrique reconnait la non-responsabilité de la société en participation.  

                                                 
9 L’Acte uniforme révisé Relatif au Droit des Sociétés Commerciales et du Groupement d’Intérêt Economique, 

adopté le 30/01/2014 à Ouagadougou (Burkina Faso), publié dans le Journal Officiel n° spécial du 04/02/2014. 

2014 pages, p.3. Article 4. 
10 L’Acte uniforme révisé Relatif au Droit des Sociétés Commerciales et du Groupement d’Intérêt Economique, 

adopté le 30/01/2014 à Ouagadougou (Burkina Faso), publié dans le Journal Officiel n° spécial du 04/02/2014. 

2014 pages, p.3. Art. 5. 

 
11 L’Acte uniforme révisé Relatif au Droit des Sociétés Commerciales et du Groupement d’Intérêt Economique, 

adopté le 30/01/2014 à Ouagadougou (Burkina Faso), publié dans le Journal Officiel n° spécial du 04/02/2014. 

2014 pages, p.3. Art. 854. 

 
12 L’Acte uniforme révisé Relatif au Droit des Sociétés Commerciales et du Groupement d’Intérêt Economique, 

adopté le 30/01/2014 à Ouagadougou (Burkina Faso), publié dans le Journal Officiel n° spécial du 04/02/2014. 

2014 pages, p. 204. Art. 854 
13 Lexique des termes juridiques, édition DALLOZ, Paris 2017, 1163 pages, p. 955. 
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Cette étude présente un intérêt à la fois théorique et pratique. Dans le cadre, ses conditions de 

fond de sa création, ses modalités de son fonctionnement sont semblables à de véritables 

contrats. En pratique, l’absence de son immatriculation et de sa publicité entraine sa non-

responsabilité, mais elle n’empêche pas sa reconnaissance par le droit OHADA. 

Pour mener cette étude, nous avons adopté une méthodologie. Les objectifs à atteindre 

nous recommandent une collecte des données pour une analyse juridique assez pertinente. En 

ce qui concerne la collecte de données, nous avons procédé à des recherches documentaires, la 

recherche a visé essentiellement les ouvrages généraux, les ouvrages spécialisés sans oublier 

les textes législatifs et règlementaires. Dans le cadre des recherches documentaires, ont été 

également utilisées les possibilités offertes par les nouvelles technologies de l’information et 

de la communication, particulièrement l’internet (la webographie). Les interviews ont aussi 

contribué à réaliser ce travail. En ce qui concerne l’analyse des données obtenues suite aux 

différentes recherches documentaires, nous avons mis à profit l’approche comparative en tenant 

compte des circonstances dans lesquelles est compris le système juridique OHADA face à cette 

forme de société. Sur ce plan, nous avons fait appel au droit comparé en faisant recours au droit 

français afin de comprendre pourquoi la responsabilité de la société en participation ne peut 

être engagée. 

 La société en participation n’est pas la seule société de pourvue de la personnalité morale 

ou exempte de responsabilité, le groupe de sociétés, la société en formation, la société créée de 

fait et la société de fait le sont aussi.  

Dans cette étude il est important de préciser pourquoi et comment la société en participation est 

exclue du champ de la responsabilité :  

 S’il est impossible d’engager la responsabilité d’une telle société, qui portera ladite 

responsabilité ?  

 La non-responsabilité d’une telle société, depuis sa constitution, s’étend-t-elle à son 

fonctionnement et à sa dissolution ? 

 Quels sont les motifs retenus par le droit OHADA pour retenir la non-responsabilité 

d’une société en participation malgré son acceptation parmi les formes de sociétés ? 

Pour comprendre la non-responsabilité de la société en participation retenue par le droit 

OHADA, il est important de comprendre les conditions de création de la SP (I) et la 

responsabilité personnelle du gérant et des associés pour défaut de responsabilité de la SP (II). 

I- La société en participation, plus un véritable contrat qu’une institution 

Le contrat passé entre les associés de la SP n’a d’effet qu’à leur égard et non à l’égard 

des tiers. La société en participation est donc l’expression de la liberté contractuelle 

conformément au principe du droit des contrats selon le Régime General des Obligations : « les 

conventions légalement formées tiennent lieu de lois à ceux qui les ont faites »14. Certes, elle 

répond nettement à la définition de la société (art. 4 de l’AU/RDSCGIE), mais, est dépourvue 

des conditions de forme (A) des autres sociétés (SA, SAS, SARL, SNC et SCS) ; cependant, 

                                                 
14 Le Régime Général des Obligations du Mali, art. 77.  
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elle obéit aux conditions de fond du contrat en général et de celles du contrat de société en 

particulier (B).  

A- L’absence du respect des conditions de forme de la société en participation 

En principe, les sociétés, à l’image des personnes physiques sont appelées à jouer un 

rôle actif dans la vie juridique. Pour ce faire, elles doivent être dotées de la personnalité morale, 

mais la société en participation est une exception. Le fondement légal de l’exclusion de la SP 

du champ de la responsabilité repose essentiellement sur l’absence de sa publicité (1) et surtout 

la non immatriculation décidée volontairement par les associés après la rédaction des statuts 

(2)15. 

1- L’absence ou le caractère facultatif de la publicité de la société en participation 

Aucune condition de forme n’est prescrite pour la validité de la société en participation, 

elle n’est soumise à aucune formalité de publicité. Dans cette forme de société, qu’est la SP, les 

associés ne passent ni par un acte authentique, ni par un acte sous seing privé pour informer les 

tiers de la création de leur entreprise sociétaire. Donc, c’est l’absence d’une procédure ou 

condition de publicité. 

Dans les autres sociétés (SA, SAS, SARL, SNC et SCS) dont les associés ou 

actionnaires décident de sa publicité imposée par l’acte uniforme ; les formalités de 

constitution, une fois accomplies, les représentants de la société doivent procéder aux formalités 

de publicité. Sa révélation aux tiers peut susciter de nouvelles adhésions ou des oppositions. 

L’insertion se fait à travers un journal d’annonces légales (art. 257 de l’AU/OHADA relatif aux 

sociétés commerciales et le GIE).  

Dans la SP, puisque les associés refusent volontairement son immatriculation dans le 

Registre de Commerce et du Crédit Mobilier, il n’y aura pas lieu de la révéler aux tiers.  La 

société en participation, étant un contrat par le respect des conditions générales de fond que 

sont le consentement des associés, leur capacité, l’objet er la cause et celles de conditions 

spécifiques (le nombre d’associés, les apports, la participation aux bénéfices ou aux économies 

et contributions aux pertes et l’affection societatis) ; la nullité, entant que sanction pour 

inobservation desdites conditions s’applique à cette forme sociétaire. 

La non-responsabilité de la société en participation n’est pas liée exclusivement à sa 

publicité, mais elle est surtout fondée sur le refus volontaire des associés de son immatriculation 

au RCCM qui est la condition indispensable pour la jouissance ou l’acquisition de la 

personnalité morale (2). 

2- L’absence d’immatriculation au RCCM découlant de la volonté des associés 

Parmi les conditions de forme, l’écrit comme acte authentique ou sous seing privé qui 

est leur contrat est la première condition. Il se matérialise par la rédaction des statuts, appelée 

encore contrat ou acte constitutif. En principe, lesdits statuts doivent comporter la forme 

juridique, l’objet social, la dénomination sociale, le siège, l’identité des associés et le montant 

ou la valeur de leurs apports, le capital social, la durée de la société et les modalités de son 

fonctionnellement.  

                                                 
15 https://.lecoindesentrepreneurs.fr: « La société en participation : définition et fonctionnement », consulté le 17 

septembre 2023 à 14heures 58 minutes. 
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Après la rédaction des statuts, les associés de la société en participation refusent 

d’immatriculer leur société, alors que c’est cette immatriculation qui entraine l’acquisition de 

la personnalité morale après un numéro matricule et le récépissé. Elle est donc constituée 

rapidement sans aucune condition de forme exigée par la loi, car l’écrit n’est pas nécessaire à 

sa validité et la preuve de son existence peut être apportée par tous moyens.  L’immatriculation 

de la société qui est l’une des conditions essentielles de l’obtention de la personnalité morale 

avec comme conséquence la responsabilité, n’existe pas pour la société en participation. Donc, 

aucune déclaration n’est faite par les associés a fortori l’obtention d’un récépissé.  

Dans la création ou formation d’une société, le droit OHADA a accordé la liberté de 

choix entre les sociétés commerciales (SA, SAS, SARL, SNC, SCS) ayant la personnalité 

morale par le fait de leur immatriculation et celles dépourvues de cette personnalité à cause de 

l’absence de l’immatriculation. Parmi ces dernières se trouve la société en participation16. 

L’absence de certaines conditions de forme (la publicité au JAL et l’immatriculation au RCCM) 

de la formation ou constitution de la société en participation (SP) et surtout celle de son 

immatriculation entraine de facto celle de sa personnalité morale. Mais, cette situation ne met 

pas en branle sa conformité ou son respect aux conditions de validité du contrat et celles qui 

sont spécifiques au contrat de société (B). 

B-Le respect des conditions constitutives de fond  

La création de la société en participation entant qu’entreprise et évoluant dans le monde 

des affaires ou dans la vie économique n’échappe pas aux conditions de fond de la formation 

du contrat en général (1) et surtout celles des sociétés en particulier (2). 

1-Les conditions générales de fond de la formation du contrat 

En principe, pour que le contrat de société soit valablement formé, ledit contrat doit être 

soumis à certaines règles ou conditions de constitution, surtout de fond dans le cas d’espèce. La 

société en participation est toujours créée par au moins deux personnes. Les conditions 

générales constitutives de fond sont le consentement des associés et la capacité des associés, 

l’objet et la cause licites. Toutes ces quatre conditions sont valables pour tout contrat. 

Le consentement est le fait que les associés doivent donner leur accord personnel à la 

conclusion du contrat en toute connaissance de cause. Ce consentement doit être exempt de 

vices qui sont l’erreur (la représentation inexacte de la réalité), le dol (le mensonge ou le dol 

dans le contrat) et la violence (une pression, contrainte ou force physique ou morale). L’erreur 

qui est la représentation inexacte de la réalité n’est une cause de nullité que si elle porte sur 

l’objet du contrat ou sur une personne déterminante dans la formation dudit contrat. Le dol est 

une manœuvre frauduleuse dont une personne use pour en tromper une autre. La violence quant 

à elle, est le fait d’exercer une pression sur une personne de manière à l’obliger à donner son 

accord contre son gré. 

La capacité est la seconde condition de formation du contrat en général, elle est 

l’aptitude à pouvoir exercer tout seul un acte juridique. Donc, le défaut de capacité d’un associé 

entraine la nullité de ladite société sauf dans les sociétés à responsabilité limitée et les sociétés 

                                                 
16 https://bpifrance-creation.fr: « La société en participation », consulté le 20 août 2023 à17 heures 21 minutes. 
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par actions. Les mineurs non émancipés, les majeurs incapables ou protégés, les interdictions, 

les personnes dont les professions sont incompatibles ne peuvent pas créer certaines sociétés.  

L’objet qui est l’activité que les associés envisagent de mener doit être conforme aux 

textes législatifs et règlementaires en vigueur et aux bonnes mœurs. Donc, il doit être légal ou 

licite, c’est-à-dire, être dans le commerce juridique. Comme les autres conditions générales de 

fond, si cet objet licite fait défaut, ledit contrat doit être frappé de nullité. 

Les irrégularités entachant les règles de formation de la société en participation sont de 

nature à entrainer sa nullité0 La question reste cependant de savoir dans quel cas et précisément, 

cette nullité est encourue. Il convient  à cet égard de se référer aux dispositions générales de 

l’AURSC qui ont vocation à s’appliquer à toutes les sociétés17. Une société peut donc être 

annulée pour violation de dispositions générales relatives aux éléments constitutifs de la société 

ou pour violation des règles générales de validé des contrats. Son régime de la nullité peut 

suivre soit celui de la nullité des contrats, puisque la société en participation n’est qu’un simple 

contrat, soit le régime des sociétés en général, dans ce dernier cas, on retrouve des 

représentations ou des controverses doctrinales différentes. Certains auteurs proposent de 

limiter les dispositions générales relatives au régime de nullité d’une société aux seules sociétés 

dotées de la personnalité morale, au motif que dans la société en participation les intérêts des 

tiers sont préservés en ca s de nullité. D’autres s’opposent au contraire de transposer les règles 

relatives aux sociétés18. Pour au moins deux raisons, cette dernière interprétation semble être 

plus convaincante. Tout d’abord, ces textes relatifs aux sociétés sont d’application générale et 

leur application n’est pas incohérente. Ensuite, un argument de texte justifie l’application des 

règles générales. L’article 253 de l’AUSC qui dispose que la nullité met fin, sans rétroactivité, 

à l’exécution du contrat de société19. 

La cause, comme l’objet, la cause aussi doit être licite. Elle est le but poursuivi par la 

société, c’est-à-dire le motif qui a déterminé les personnes à s’associer. Rappelons qu’en droit 

français, la cause a été supprimée depuis la réforme de 2016. Mais en droit OHADA, non 

seulement doit exister, elle doit aussi être conforme aux textes en vigueur. A défaut, le contrat 

est nul. La création de la société en participation ne se limite pas aux seules conditions générales 

de fond du contrat, elle s’étend à celles dites spécifiques aux sociétés (2). 

2- Les conditions constitutives de fond spécifiques au contrat de société 

Le contrat de société de la société, après avoir respecté les conditions générales de 

formation, réunit cependant les conditions spécifiques de fond de la création des sociétés. Les 

seules conditions spécifiques ne confèrent pas à cette forme de société, le statut de personnalité 

morale. Il s’agit des apports, de la participation aux bénéfices ou aux économies et contributions 

aux pertes et de l’affectio societatis. 

                                                 
17 Cass civile, 13 nov. 1980, p. 541, note J. CANN ? Cass commerciale du 15 nov. 1994 RIDA.4/1995, n° 437. 
18 VOY. J DERRUP. Jurisclasseur sociétés. Fasc 44-B, n°60 ET 61. 
19 L’Acte uniforme révisé Relatif au Droit des Sociétés Commerciales et du Groupement d’Intérêt Economique, 

adopté le 30/01/2014 à Ouagadougou (Burkina Faso), publié dans le Journal Officiel n° spécial du 04/02/2014. 

2014 pages, p. 53. Art. 854 : « Lorsque la nullité de la société est prononcée, elle met fin, sans rétroactivité, à 

l’exécution du contrat. Il est procédé à sa dissolution et, pour ce qui concerne les sociétés pluripersonnelles, à leur 

liquidation ». 
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Les apports se définissent comme étant une contribution que l’associé apporte pour la création 

de la société. En contrepartie, ledit associé reçoit des droits sociaux appelés parts sociales ou 

actions selon le type de société. Les apports peuvent être en numéraire (somme d’argent), en 

nature (biens meubles ou immeubles) ou en industrie (connaissances techniques ou 

professionnelles ou de services, le travail, le talent, l’expérience…). Ce dernier est interdit dans 

les sociétés anonymes (SA) et ne fait pas partie du capital social parce qu’il n’est pas évaluable.  

Si aucune société ne peut être constituée sans apport, ce dernier n’est pas la seule 

condition spécifique, s’y ajoutent la participation aux bénéfices ou aux économies et 

contribution aux pertes. Chaque associé doit avoir vocation aux bénéfices ou à l’économie 

réalisée et contribuer aux pertes. La part des associés dans le bénéfice et les pertes est le plus 

souvent organisée par les statuts et proportionnelle aux apports. Mais la loi prohibe toute clause 

léonine (convention par laquelle, deux ou plusieurs associés ou actionnaires conviennent 

d’exclure un ou plusieurs autres, soit du partage des bénéfices, soit de la contribution aux 

pertes).  

L’affectio societatis est la troisième condition spécifique et est la commune volonté de 

s’associer et de collaborer à l’entreprise sociétaire de manière égalitaire. C’est un élément 

intentionnel qui doit se manifester tout au long de la vie sociale. Cet élément démontre l’absence 

du lien de subordination qui distingue le contrat de société du contrat de travail. Ces conditions 

de fond ne peuvent pas permettre à la société en participation d’acquérir la personnalité morale. 

Donc, malgré sa conformité aux conditions générales de fond de  la formation du contrat et à 

celles qui sont spécifiques au contrat de société, elle est victime d’une exclusion totale et 

absolue du champ de la responsabilité (II). 

II-La non-responsabilité de la société en participation et la responsabilité des fondateurs 

L’absence de publicité et d’immatriculation de la société en participation ou sa non-

conformité aux conditions de forme (absence de publicité et de d’immatriculation) de la 

création décidée volontairement par les associés entraine sa non-responsabilité. D’où, dans 

l’ordre interne, comme dans l’ordre externe, la responsabilité personnelle du gérant (A) et celle 

des associés doivent être engagées selon les cas (B). 

A-La responsabilité personnelle ou individuelle du gérant dans le fonctionnement de la 

société en participation. 

Le principe fondamental qui gouverne le fonctionnement de la société en participation 

est l’absence de la personnalité morale de ce groupement. Il s’ensuit que cette société ne peut 

devenir propriétaire, ni créancière, ni débitrice. Le fonctionnement 20de cette société repose sur 

la désignation d’un ou de plusieurs gérants qui rendent compte de leur gestion aux associés. 

Dans la gérance de la société en participation, le gérant a des pouvoirs les plus étendus, dans 

ses rapports internes (1) comme externes (2)21. 

  

                                                 
20 https://.lecoindesentrepreneurs.fr: « La société en participation : définition et fonctionnement », consulté le 14 

septembre 2023 à 09heures 58 minutes. 

 
21 https://susherbroo.ca: « Les situations de fait en droit des sociétés de l’OHADA », 40 pages, consulté le 03 

octobre 2023 à 11 heures 38 minutes.  
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1-La responsabilité du gérant de la société en participation dans l’ordre interne 

Le contrat (les statuts de cette société ou l’acte constitutif) détermine librement le 

nombre de gérants (sous réserve des dispositions légales et réglementaires) et les pouvoirs et 

conditions de nomination, de révocation et de démission, ainsi que leur rémunération puisque 

le principe en l’espèce est la liberté contractuelle.  

Dans ses rapports avec les associés, le gérant est en droit d’exiger de ceux-ci la 

réalisation de leurs apports selon les modalités définies au pacte social, ainsi que leur 

contribution aux pertes. Le gérant est tenu de respecter le pacte social, considéré comme étant 

« la loi des associés », d’agir dans l’intérêt social et de rendre compte de sa gestion. 

Les décisions sont prises en commun par les associés conformément au contrat et les 

bénéfices distribués selon ce même contrat. Le gérant est tenu de respecter les limitations de 

ses pouvoirs qui peuvent lui avoir été imposées par les statuts. Ainsi, les actes qu’il passerait 

sans tenir compte de ces restrictions, instructions ou consignes, seraient inopposables aux 

associés, lesquels n’auraient pas à en supporter les conséquences et pourraient donc les écarter 

des comptes de la participation. Le gérant est tenu d’agir dans l’intérêt exclusif de la société et 

non dans son intérêt personnel et toute faute de gestion portant préjudice aux intérêts des 

associés engagent sa responsabilité à l’égard de ceux-ci. 

En l’absence de clause statutaire déterminant les pouvoirs du gérant dans ses rapports 

avec les associés, les règles à respecter sont celles prévues par les sociétés en nom collectif si 

la société a un objet commercial. Dans la gérance de la société, si le gérant engage sa 

responsabilité dans ses rapports avec les associés, cette responsabilité peut s’étendre aussi dans 

ses rapports externes (2). 

2-La responsabilité du gérant de la société en participation dans l’ordre externe. 

Le gérant traite en son nom personnel et non pas au nom et pour le compte de la société 

qui, n’ayant pas la personnalité morale. Il peut engager les biens dont, il a la libre disposition à 

l’exception de ceux en nature qui restent propriétés des associés vis-à-vis des tiers. Ces derniers 

ne connaissent que le gérant et ne poursuivent que lui dans cette forme d’entreprise sociétaire 

qui est en général occulte. Seul le gérant peut poursuivre les tiers. Dans cette société, la mission 

du gérant désigné n’a d’effet qu’entre ou à l’égard des associés, et elle est en principe 

inopposable aux tiers de bonne foi. Le gérant désigné n’agit pas en effet en effet en tant qu’un 

gérant classique, il n’agit n’ont pas en tant qu’associé ; il agit à son propre nom. Il résulte que 

les tiers agissant viennent en concours avec les créanciers personnels du gérant dont le droit est 

né d’une opération étrangère à la participation. De la même façon, le coparticipant non gérant 

qui conclut lui-même un contrat pour le compte de la participation reste personnellement 

responsable ou engagé. Avec son statut de société occulte, la situation s’explique qu’à l’égard 

des tiers, la situation se dénoue comme s’il n’y a pas eu de société. La situation contractuelle 

tissée entre le gérant et les tiers n’a d’effets obligatoires à son égard et relatifs à l’égard des 

autres. 

Dans le cadre des relations qu’entretient le gérant de la société en participation avec les 

tiers, le principe est celui de la responsabilité personnelle. En effet, le gérant n’agit pas comme 

un gérant classique d’une société, ni entant qu’associé. Les tiers agissants, viennent ainsi en 

concours avec les autres créanciers personnels du gérant, dont le droit est né d’une opération 

étrangère à la participation. De la même manière, l’associé non gérant qui signe un contrat pour 
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le compte de la SP, demeure personnellement engagé, dans la mesure où il a accompli des actes 

positifs révélant indiscutablement aux yeux des tiers sa qualité d’associé. Cette entreprise 

société n’a donc pas de « couverture juridique ». D’où, elle ne peut ni avoir des avantages, ni 

de subventions ou encore moins d’exonérations, mais est soumise aux obligations fiscales ou 

administratives. Donc, le gérant de la SP n’est pas le seul responsable, compte tenu de la 

situation juridique des associés, ces deniers peuvent voir leur responsabilité engagée (B). 

B- La responsabilité des associés de la société en participation à cause de leur situation 

juridique 

En vertu des dispositions de l’acte uniforme, lorsque les associés agissent expressément 

en cette qualité auprès des tiers, ils sont responsables des obligations souscrites à ce titre. La 

même solution vaut pour l’associé qui, par son immixtion laisse croire au cocontractant qu’il 

entendait s’engager à son égard et dont, il est prouvé que l’engagement a tourné à son profit. 

La situation juridique des associés de la société en participation (1) entraine leur responsabilité 

illimitée (2). 

1-La situation juridique des associés 

En général, les associés de la société en participation sont régis par les dispositions 

applicables aux sociétés en nom collectif art. 856 de l’AU/DSCGIE). Les droits et obligations 

des associés sont fixés par le contrat de société, appelé statuts. 

Comme tout associé, les associés de la SP ont le droit de collaborer à la vie de la société, 

d’une part, en statuant sur les modifications du pacte social, d’autre part, en contrôlant la gestion 

du gérant et en statuant sur les comptes sociaux. Ils ont aussi vocation aux distributions des 

bénéfices, ceux-ci devant être répartis entre les associés selon les modalités convenues entre 

eux, sous réserve de l’interdiction des clauses léonines. 

Les droits que les associés tiennent du contrat de société peuvent être cédés comme toute 

créance née d’un contrat. Cette cession doit être constatée par écrit et notifiée aux autres 

associés. Elle est subordonnée à l’agrément de tous les associés, sauf clause contraire des 

statuts. 

Lorsqu’un associé exerce un droit de retrait dans les conditions prévues par les statuts 

et qu’une contestation se produit quant à la valeur de ses parts, ledit associé est en droit de 

demander au juge des référés, la désignation d’un expert aux fins de déterminer cette valeur. 

Les associés peuvent aussi prévoir dans les statuts les conséquences du décès de l’un des 

associés et la transmission éventuelle des droits du défunt à ses héritiers. En l’absence d’une 

clause statutaire contraire, le décès d’un associé de la société en participation entraine sa 

dissolution si elle a un objet commercial. 

Les associés sont tenus d’effectuer les apports qu’ils ont promis, ils doivent contribuer 

aux pertes selon les mêmes règles que celles qui déterminent leurs droits aux bénéfices. Avant 

la dissolution de la SP, aucun associé n’a le droit demander le partage des biens indivis sauf 

clause contraire des statuts (art. 860 de l’AU/DCSGIE). La société en participation, étant 

généralement une société occulte, à cause de leur situation juridique, les associés encourent une 

responsabilité illimitée (2). 

  



 

71 
 

 

2- La responsabilité indéfinie et solidaire des associés de la société en participation 

Chaque associé qui contracte, il le fait en principe en son nom personnel et est seul 

engagé à l’égard des tiers car il peut arriver qu’un acte soit accompli ponctuellement par un 

associé autre que le gérant. Les autres associés peuvent donc être à l’abri des poursuites des 

tiers. Ce principe s’applique même lorsque le gérant a révélé aux tiers l’identité des autres 

associés sans leur accord. Si chaque associé est personnellement responsable des actes qu’il 

pose, le droit OHADA envisage des situations dans lesquelles les associés peuvent être 

indéfiniment et solidairement engagés à l’égard des tiers alors même qu’ils n’ont pas 

personnellement contracté avec ces tiers. Lorsque les associés agissent en qualité d’associés au 

vu et au su des tiers, chacun d’eux est tenu à l’égard de ceux-ci des obligations résultant des 

engagements accomplis par l’un d’eux. Cette responsabilité est solidaire si ladite société a une 

activité commerciale et conjointe si l’activité est civile. Cela suppose donc la révélation 

volontaire de l’existence de la société aux tiers, alors, il s’agit de la société en participation 

ostensible22. 

L’action des participants en qualité d’associés auprès des tiers suscite un problème qui 

est de savoir, à quelle condition, les coparticipants peuvent être considérés comme agissant en 

qualité d’associés auprès des tiers et engager ainsi leur responsabilité. A propos, une parfaite 

illustration nous est donnée dans la jurisprudence française, par un arrêt de la cour de cassation 

rendu le 15 juillet 1987. Les faits de l’espèce se présentent comme suit : pour obtenir un crédit, 

un gérant avait communiqué à une les statas de la société en participation pour le compte de 

laquelle, il agissait. La banque, avait, par la suite, informe les coassociés de l’existence du crédit 

sans recevoir une réponse de leur part. Par ailleurs, le gérant avait fait paraitre dans un journal 

d’annonces légales, une convocation des coassociés à une assemblée. Le juge d’appel, prenant 

en considération ces éléments de fait, avait considéré que la société s’était révélée à la banque 

et condamné tous les coassociés au remboursement du crédit. Cette décision fut cassée par la 

cour de cassation au motif que le juge d’appel « n’avait pas suffisamment caractérisé les actes 

personnels des participants permettant de considérer qu’ils avaient agi en qualité d’associés au 

vu et au su de la banque ». En s »inspirant de cette jurisprudence, il y a lieu de retenir que 

l’action des participants en qualité d’associés auprès des tiers n’engage leur responsabilité que 

s’ils ont effectué des actes positifs démontrant de façon claire et indiscutable, leur volonté de 

s’engager23.  

Lorsqu’un associé, par son immixtion, a laissé croire au cocontractant qu’il entendait 

s’engager à son égard, il sera alors personnellement engagé même s’il n’a pas personnellement 

passé ledit acte (art. 861 de l’AU/DSCGIE). 

S’il s’avère que l’acte accompli tourne au profit d’un associé non contractant, celui-ci sera 

également personnellement engagé bien que n'ayant pas lui-même conclu l’acte. Donc la 

responsabilité illimitée des associés de la société en participation se matérialise par le caractère 

                                                 
22 FENEON, CHARTIER (Y) , https://www: « droit des sociétés en Afrique OHADA », LGDJ du 10aaout 2015, 

p. 787, 24, consulté le 07 septembre 2023 à 12 heures 20 minutes. 
23 ANOUKAHA (F), CISSE (A), DIOUF (N), TOUKAM (J. N), POUGOUE (P G), SAMB (M) : droit des 

sociétés commerciales, Collection droit uniforme africain, édition BRUYANT Bruxelles UNIDA, JURISCOPE, 

584 pages. P. 516. 
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indéfini et solidaire s’il s’agit d’une activité commerciale et indéfini et conjoint s’il s’agit d’une 

activité civile.  

CONCLUSION 

L’acte uniforme relatif aux sociétés commerciales et au groupement d’intérêt 

économique consacre l’essentiel de ses dispositions aux différentes sociétés commerciales 

immatricules jouissant de la personnalité morale. Mais, côté desdites sociétés, il est prévu des 

structures originales, dont la place dans le mécanisme des affaires n’est plus à démontrer : il 

s’agit des groupements d’affaires. Ces structures qui empruntent l’essentiel de leur 

réglementions au droit commun des sociétés sont nombreuses et parmi elles et à l’instar desdites 

sociétés sans personnalité morale, notre étude à porter sur la société en participation. 

La qualification juridique de la société en participation en tant que société, relève d’une 

question doctrino-jurisprudentielle, car, si pour certains, elle est une société, pour d’autre, par 

contre, elle est et demeure un simple contrat. Pour sa constitution, certaines conditions de forme 

sont facultatives, mais pas interdites (la nécessité d’un écrit et sa publicité dans un journal 

d’annonces légales), celle de l’immatriculation relève d’une interdiction absolue et toute clause 

contraire est réputée non écrite. C’est l’absence de cette dernière condition de forme qui ne lui 

octroi pas la personnalité et par analogie, son exclusion du champ de la responsabilité des 

commerciales. Cependant, elle remplit toutes les conditions générales et spécifiques de fond 

pour ne pas faire l’objet de nullité comme sanction. Elle peut avoir un objet commercial ou 

civil.  

Dans l’ordre interne comme externe, cette société ne peut pas engager sa responsabilité ; 

donc, celles de son gérant ou des associés peuvent être engagées selon le cas. Les actes posés 

par ces derniers engagent leur responsabilité entre eux ou à l’égard des tiers et ladite 

responsabilité est illimitée (personnelle) indéfinie ou solidaire.  
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Abstract 

This article analyzes the reasons why Blacks’ place is denied by Whites in Maya Angelou’s 

autobiography I Know Why the Caged Bird Sings. It demonstrates how racism in the literary 

work under study prevents Blacks from being accepted by Whites as full citizens. It clearly 

shows that Whites’ desire to monopolize social resources leads them to use racial difference as 

an argument to exclude colored people from society. Such a situation results in the placelessness 

of the latter ones. This placelessness can be summed up to the denial of their rights in the 

political, social and economic spheres. They are victims of racial prejudices that lead to their 

social and economic marginalization. It also sheds light on the importance of place in the 

construction of a person’s identity. Thanks to sociocriticism, our analyses reveal that Blacks’ 

inferiorization and marginalization during segregation hampered their development and 

integration in society. From the author’s success in reconstructing her identity to negotiate a 

place in a society hostile to Blacks, the article finally shows the extent to which determination 

and resilience are of paramount importance during adversity and hardship. 

Keywords: alienation, identity, placelessness, segregation, racism. 

Résumé 

Cet article analyse les raisons du refus des Blancs d’accorder de la place aux Noirs dans I Know 

Why the Caged Bird Sings de Maya Angelou. Il démontre comment le racisme empêche les 

Blancs d’accepter les Noirs comme des citoyens américains en soulignant le fait que le désir de 

suprématie raciale les amène à utiliser la différence raciale comme argument pour exclure les 

personnes de couleur de la société. Cette exclusion peut se résumer au déni de droits dans les 

sphères politique, sociale et économique. Les Noirs sont donc victimes des préjugés raciaux qui 

entraînent leur marginalisation. Il met aussi en lumière l’importance de la place dans la 

construction de l’identité d’un individu. En prenant appui sur la sociocritique, nos analyses ont 

révélé que l’infériorisation et la marginalisation des Noirs pendant les années de ségrégation 

raciale les ont empêchés de s’épanouir et de s’intégrer dans la société. À partir du succès de 

l’auteure à reconstruire son identité et à négocier sa place dans cette société hostile aux Noirs, 

l’article montre à quel point la détermination et la résilience ont une importance capitale en 

période d’adversité et de difficultés. 

Mots-clés : aliénation, identité, marginalisation, ségrégation, racisme. 
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Introduction 

 Racism is of paramount importance when discussing the historical evolution of the 

American society. In its limited precise and original sense, racism is the doctrine that a man’s 

behavior is determined by stable inherited characters deriving from separate stocks and usually 

considered to stand to one another in relations of superiority and inferiority (Huggins et al., 

1971, p. 240). This social problem that paved the way for hatred between Blacks and Whites 

originated from the idea of Whites’ superiority over Blacks. The latter ones suffered from 

segregation, which was the overt materialization of racism. Indeed, people with a black skin 

colour were victims of institutionalized discrimination. All the institutions of the American 

society enforced racism through racist laws and arbitrary social norms to marginalize Blacks 

during segregation. Even today, the racial problem is still embedded in multiracial societies and 

causes social gaps between Whites and Blacks. In the American society, many colored people 

realize that despite the fight for racial equality between the races initiated many years ago by 

prominent black leaders such as Martin Luther King, Rosa Parks and Marcus Garvey, Blacks 

are still victims of discrimination and violence. This situation shows that Blacks’ place in the 

American society is still denied by Whites. As a matter of fact, Black Lives Matter, an 

organization of activists founded in 2013, is daily fighting for the recognition of Blacks as full 

American citizens by Whites.  

          Maya Angelou portrays this placelessness that colored people are victims of in her 

autobiography I Know Why the Caged Bird Sings. In this literary work, she sheds light on the 

contrast between Whites and Blacks’ lives. In all the social spheres of the American society 

that she introduces to the reader, black characters have no place. They are mere second class 

citizens whose rights are denied. Whites are the ones who benefit from social privileges and 

exercise an unquestionable hegemony in society. Given that place is very significant in the 

construction of a person’s social identity, it is clear that a lack of place in society leads to 

alienation. For example, philosopher Martin Heidegger states: “place places man in such a way 

that it reveals the external bonds of his existence and at the same time the depths of his freedom 

and reality” (1958, p. 19). In this context, placelessness results in a breadth of social problems 

that hinder people’s integration in society. Thus, through the notion of placelessness, we intend 

via this article to analyze blacks’ condition during segregation in order to understand the 

mechanism of racism and its ideology. How do Whites deny Blacks’ place in I Know Why the 

Caged Bird Sings? How does Maya Angelou succeed in earning a place and reconstruct her 

identity in a society hostile to Blacks? The objective of this article is to give clear-cut answers 

to these questions.  

         To achieve our objective, we will adopt sociocriticism as literary analysis method. It is 

worth noting that this literary theory will be used in Pierre Zima’s perspective. It will permit us 

to bring out the relation existing between the text of our corpus and society. Such an approach 

calls for a deep and critical analysis of social classes, sociolects, ideologies and dynamic facts 

of society portrayed in I Know Why the Caged Bird Sings. These concepts that help shed light 

on disparities between social groups will enable us to perceive how black characters suffer from 

the social meaning of race in their social universe. Our study will be focused on two main 

points. On the one hand, we will analyze Blacks’ placelessness in the political, social and 

economic spheres. On the other hand, we will show how Maya Angelou strove to negotiate and 

earn a place in order to reconstruct her identity in a racist society. 
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1-Placelessness: Symbolism of Blacks’ Political, Social and Economic Alienation 

            In I Know Why the Caged Bird Sings, black characters are all placeless in society. They 

are not considered as American citizens because of their black skin colour. They are 

marginalized and rejected by Whites. On political, social and economic levels, there are overt 

differences between Blacks and Whites due to segregation. These differences are noticeable in 

public places such as schools, factories, supermarkets, restaurants, and public transportation.  

In these places, there is no contact between Blacks and Whites. Such a situation is an obstacle 

to social interaction between Whites and Blacks. Through segregation, Whites not only refuse 

to accept Blacks in society, but they also reveal their desire to set up “racial barriers” between 

them and colored people in order to inform the latter ones that they do not want to live in the 

same place with them. Maya describes this segregation when she declares:  

In Stamps the segregation was so complete that most Black children didn’t really, 

absolutely know what Whites looked like. We knew only that they were different to be 

feared and in that fear was included the hostility of the powerless against the powerful, 

the poor against the rich, the worker against the employer, and the poorly dressed against 

the well-dressed.  (pp. 11-12)  

From the words used by Maya to describe segregation in Stamps, it is clear that there is 

a contrast between Blacks and Whites in society. Indeed, Maya uses words such as “powerful”, 

“employer”, “rich” and “well dressed” to refer to Whites. However, when she talks about 

Blacks, she uses pejorative words like “powerless”, “worker” and “poorly dressed”. The 

different words used by Maya to recall segregation can be classified into antagonist couples 

such as “powerful / powerless”, “employer / worker”, “rich / poor”, and “poorly dressed / well 

dressed”.  The opposite terms Maya uses to refer to Whites and Blacks are lexical units, which 

show that there is social inequality in the American society. In other words, Whites are 

“privileged” and Blacks are “underprivileged”. In the American racial context that prevails in I 

Know Why the Caged Bird Sing, Blacks are underprivileged because having a black skin colour 

is inconvenient in society. Consequently, Blacks’ identity is associated with an etiquette of 

inferiority. They do not have the “racial badge” that confers full citizenship to a person and this 

prevents them from having the same place in society as Whites. Therefore, they cannot have 

access to social privileges, which are only reserved for Whites.  In this society, the “pass code” 

to enter any place of quality is also the white skin colour. This is the reason why Leslie Vincent 

Tischauer portrays segregation as a system whose primary objective was to exclude Blacks 

from the American society. She writes: “Though not always enforced, the segregation laws 

stood as reminders to Blacks that the white community did not want them in their 

neighborhoods, cities, and towns.” (2012, p. 4) 

  The meaning of race in Maya’s autobiography shows that Blacks’ placelessness is 

caused by their black skin colour, a physical trait that cannot be removed. Thus, Blacks cannot 

escape from their dire social conditions. They are condemned to remain in their second class 

citizens’ status and accept their inferiority in the American segregated environment. Their lack 

of place does not allow them to affirm themselves to have an identity constructed with positive 

markers. Mariam Wright Elderman corroborates this idea when she writes: “It is utterly 

exhausting being Black in America, physically, mentally and emotionally [. . .] there is no 

respite or escape from your badge of colour” (1992, p.57. This explains why all the black 

characters are victims of discrimination in all the corners where White people live. From 

Stamps to San Francisco, White characters deprive black characters of their rights because of 

their black skin colour. Blacks are powerless about their marginalization since they cannot 
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“erase” their black skin colour. They just bemoan the fact that they are victims of arbitrary 

racial considerations that compel them to be social outcasts. Consequently, it is very difficult 

for them to escape from their placelessness. This is the reason why characters such as Uncle 

Willie and Momma content themselves with their social conditions even if they long for social 

change. 

         Maya Angelou, through her own experience and that of other colored people, makes visual 

Blacks’ placelessness in her autobiography. First of all, she reveals that Black students face 

discrimination in schools. Places of education are not simply segregated, but they stand as 

spaces that make obvious the difference between Blacks and Whites. Indeed, in white schools, 

students are given all the books that can enable them to be well educated. On the contrary, black 

schools lack equipment. This contrast shows that Whites reluctantly accept to build schools for 

Blacks. Refusing to treat Whites and Blacks equally in the educational realm aims at allowing 

Whites to be better educated than Blacks. Maya illustrates such a reality when she alludes to 

the speech of Mr. Edward Donleavy during her graduation ceremony. She writes: 

He [Mr. Edward Donleavy] told us of the wonderful changes we children in Stamps 

would see. The central school (naturally, the white school was central) had already been 

granted improvements that would be in use in the fall. A well-known artist was coming 

from Little Rock to teach art to them. They were going to have the newest equipment in 

their science laboratory. (p.61) 

           Mr. Edward Donleavy’s speech at the graduation ceremony is perceived by Maya as a 

speech to belittle black students. Indeed, Maya and her fellow black students who performed 

well at school were expecting the guest of the graduation ceremony to praise their academic 

performance. However, the speaker did not say any words to congratulate them; he rather talked 

about education projects for white students. From the attitude of Mr. Edward Donleavy, we can 

conclude that in the American society, Blacks are not worthy of quality because of their skin 

colour. Thus, the value of a person in society does not depend on his/her intellectual skills. But, 

it rather depends on race and the white skin colour is the prototype of quality. Maya bitterly 

notices that being Black amounts to be worthless of qualities since it is difficult for a black 

student to rely on his/her skills to negotiate a place in society. Therefore, behind the idea of 

discrimination in schools, Whites conceal their desire to maintain colored people in the lowest 

class of society. The education system can be perceived as an institutional machine that 

functions just to widen the gap between Whites and Blacks. Maya reflects upon the ideology of 

segregation in schools as follows: 

We were servants, farmers, and washer-women. Anything higher that we dreamed about 

was ridiculous. It was awful to be a Negro and have no control over my life. It was 

terrible to be young and already trained to sit quietly and listen to charges brought 

against my color with no chance of defense. We should all be dead. (p. 62) 

          Moreover, Blacks’ placelessness is perceptible through their incapacity to get jobs. In I 

Know Why the Caged Bird Sings, many Blacks are jobless because Whites refuse to give them 

opportunities that can contribute to make them independent. They rather live in a capitalist 

society that strives to make them economically dependent on Whites. Thus, in the American 

society, there are no places where Blacks can get a job that would permit them to earn a good 

life. Those who are lucky enough just content themselves with menial jobs. But, when doing 

these jobs, they are submissive to Whites. They are victims of arbitrary social norms that cause 

their economic exploitation. Maya illustrates the miserable condition of Blacks when she talks 

about the economic alienation of her uncle. She states: “In our society, where two-legged, two-

armed strong Black were able at best to earn enough for only the necessities of life, Uncle Willie 

was the subject of jokes of the underemployed and underpaid” (p. 4). In the description of her 


