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Abstract 

Higher education is constantly evolving and reinventing itself to meet the current challenges, 

which have been amplified by the Covid-19 pandemic. In this context, the rise of digital 

technologies and pedagogical innovation are combining to enrich educational practices and 

guarantee sustainable progress in higher education. In Algeria, as elsewhere in the world, there 

is a pressing need to re-evaluate teaching practices and academic resources, calling for critical 

reflection on the part of teachers and learners, who are often perceived as imitators, to 

encourage them to become actively involved. The MOODLE digital platform is proving to be 

a life-saving tool for Algerian academics, redefining course design and interaction between 

teachers and students. In this changing dynamic, the teaching profession is reinventing itself, 

promoting innovative pedagogical approaches that combine pedagogical and digital cultures, 

transforming the classroom project into a collaborative contract where the transmission of 

knowledge fades into the background in favour of interactive cooperation based on negotiation. 

This contribution highlights the use of educational resources on the MOODLE platform to 

enrich online teaching and facilitate both the transmission and acquisition of knowledge and 

skills. 

Keywords: Digital technologies; Higher education; MOODLE platform, Online teaching; Teaching 

practices. 

1. Introduction 

The act of teaching is constantly evolving, with new tools, techniques, strategies and 

teaching practices being developed and perfected. Before the arrival and spread of the 

worldwide Covid-19 pandemic, many concerns were already beginning to be heard, in the form 

of pedagogical innovations and/or renovations to optimize teaching at higher education level, 

especially with the massive development of digital technologies and the multiplication of its 

tools, which are “seen as an integral of the educational landscape” (Selwyn, 2013, p. 2), and the 

starting point for sustainable teaching/learning progress (Boukhennoufa, 2023). 

In Algeria, as in many other countries proclaiming educational reforms, calls on all sides 

were echoed, and there was unanimous agreement on the regressive state of the Algerian 

university. The call for a serious overhaul of teaching practices and an urgent endowment of 

teaching and scientific resources was seen as a major challenge, revealing strong innovative 

ideas supported and defended by ministerial and academic bodies. The emphasis is now on 

getting teachers to adopt a reflective stance and focus on keeping learners on their toes - learners 
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who are now described as a generation with a “cut-an-paste mentality […] raised on editing 

tools rather than pen and paper.” (Beetham and Sharpe, 2013, p. 6), to turn them into specialists 

in ‘helping people learn’. 

In the wake of the health crisis, these pedagogical concerns have become even more 

pressing, and others have arisen as a result. The aim is to perfect the teaching act by promoting 

access to fast-track training for teachers to ensure effective, high-quality hybrid and/or online 

teaching. From now on, the focus will be on the MOODLE digital teaching platform, which 

will be made available to Algerian university teachers so that they can continue to practice their 

profession in line with the requirements of the new teaching/learning methods. The primary 

ambitions of this project were to enable teachers to learn how to design online courses, to be 

able to transform traditional ways of teaching and even to change the nature of the relationship 

that teachers have with learners. Following this logic, the teaching profession is being modified, 

and new pedagogical perspectives relating to the mastery of both a pedagogical and a digital 

culture placing both actors (teacher and learner) at a higher rank are beginning to be actualized 

in the field. From this perspective, a successful classroom project is no longer simply a 

transmission of knowledge, but a collaborative contract involving teacher and learners, based 

on the principles of sustained negotiation and cooperation in an interactive working 

environment. 

This contribution sheds light on the use of educational resources offered by the 

MOODLE digital teaching platform to improve and satisfy e-learning in the Algerian university 

context. More specifically, it deals with the application of different methods of integrating 

multimedia resources into the teaching of ‘French as a foreign language’ at university. The aim 

is to assist teachers in developing a high-quality course using the modules offered by the 

MOODLE e-learning platform. 

2. Literature Review 

2.1. Online Teaching in Algeria: Which Opportunities? 

Online teaching and learning is a trend that has begun to be practiced in recent decades 

(O'Shea, Stone & Delahunty, 2015). Considered as global trend in higher education, it has been 

highlighted due to COVID-19 (Cong Pham et al., 2021). In fact, the idea of opening up to new 

and/or innovative horizons in teaching practices in higher education began before the arrival of 

the Coronavirus health crisis. Universities around the world, in both developed and developing 

countries, were already adopting new strategies to improve the teaching/learning process in 

higher education. However, it was only when faced with the health hazards and risks induced 

by the global pandemic that institutions imposed an urgency in changing the mode of teaching, 

moving from a classroom-based course to one delivered entirely online. 

It should be pointed out that the need for a change in teaching/learning practices in the 

university sector, to keep pace with technological advances, on the one hand, and the urgency 

of making these changes to deal with the health crisis, on the other, has been well received by 

teacher-researchers, who agree that online teaching provides many advantages such as 

accessibility, affordability, flexibility, and life-long learning (Dhawan, 2020). This ties in with 

the idea of (Cojocariu et al., 2014) who consider that the terms of online learning, open learning, 

blended learning provide the opportunity to learn from anywhere and anytime, with any means. 

The idea of flexibility induced by the technological aspect, on which this type of teaching is 

based, also applies to the interactive aspect, which guarantees learning experiences in both 

synchronous or asynchronous environments of online learning (Singh & Thurman, 2019). 
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Accepting the challenge of changing the way higher education is delivered is seen as a 

welcome step towards providing quality teaching. The concern, for institutions, is whether or 

not they can adopt online learning in such a massive manner (Carey, 2020) in order to adapt to 

sudden change, on the one hand, and to maintain the quality of teaching, on the other. In Algeria, 

the spread of the Covid-19 pandemic has given rise to a host of concerns and a state of health 

emergency. What will become of this already dying education system? The Algerian university 

is taking its very first steps in this new teaching method. It's worth noting that before the 

pandemic, courses were delivered entirely in the traditional way (in the classroom). 

The Algerian university is, therefore, faced with a major challenge, a turbulence in the 

university teaching environment in the face of this unprecedented and exceptional situation. On 

2 April 2020, the Ministry of Higher Education and Scientific Research sent an instruction to 

universities to proceed with online teaching as a pedagogical measure to cope with the spread 

of the Covid-19 pandemic. In its report entitled ‘Covid19- in Algeria: lessons learnt and shared 

views (initial thoughts)’, the Centre for Research in Social and Cultural Anthropology (2020) 

declares that the situation of covid-19 reveals “a teaching style that is totally out of step with 

the imperatives of the times”. And “a delay on the part of Algerian universities in the 

educational use of digital technology.” Indeed, this situation has forced the authorities to review 

and rethink university teaching methods, multiplying efforts and strategies to better prepare 

teachers and improve their essentially digital skills, which will enable them to guarantee a 

flexible transition to a new (online) teaching mode. The focus is now on online teaching, with 

its digital tools and platforms, which will be called upon to rescue what remains of the teaching 

furniture. All the efforts being made are focusing on one strategy: mastering digital university 

literacy to improve the quality of higher education in Algeria. 

In fact, the move towards online education in Algeria, even though it has revealed major 

shortcomings and challenges, as a number of studies have revealed (CRASC, 2020; Guemide 

& Maouche, 2020; Ghounane & Rabahi, 2022, etc.), it would have enabled the emergence of a 

major teaching activity which has managed to attract the members of the scientific community 

(teachers and students). In this regard, and as decided by the ministerial authorities, teaching 

has become an open combination of face-to-face and distance learning activities, in 

synchronous or asynchronous mode. This has led to the introduction of a number of teleworking 

practices. From their homes, the teachers who have been initiated and trained due to workshops 

offered by volunteers, are learning to digitise and exploit media to ensure continuity of distance 

learning with their students. It is interesting to note that what is even more encouraging is to 

see, at last, students who are more motivated to continue their learning thanks to the efforts 

made by their teachers, who combine face-to-face and online modes by exploiting the 

interactive teaching resources (video-conferencing, synchronous and asynchronous chat rooms, 

etc.) offered by the digital teaching platform MOODLE.  

2.2. The MOODLE platform 

The Covid-19 pandemic, which forced universities worldwide to move from a normal 

or a traditional teaching to a stopgap online teaching which was done in a record time and with 

no advance planning (Rajanen, 2021, p. 311), led to a rapid transition to the massive use of 

digital teaching platforms to ensure the continuity of teaching activities and to maintain the 

academic rigor of courses and to assist students who were facing an unprecedented period 

disrupting their college experience. (Cameron-Standerford et al., 2020, p.27). 

In the Algerian context, the medium chosen by the Ministry of Higher Education to 

offer students a meaningful and efficient learning was the platform MOODLE which hosted 

many beneficial learning resources. In order to ensure a seamless transition from traditional 
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classroom teaching to online teaching, the Ministry has enabled teachers who are not familiar 

with digital technologies to receive training in mastering and correctly using the MOODLE 

platform. 

Modular Object-Oriented Dynamic Learning Environment (MOODLE) is “a course 

management system, which has been widely applied to different school subjects, levels of 

institutions, and experimental instruments” (Tafazoli, Romero, 2017: 14). The use of this 

platform by the scientific community is due to its structure as an educational platform that 

provides free and open access to all teachers and students. It also allows courses to be deposited 

in various forms (files, videos, audio supports, books, etc.) and regular assessments to be carried 

out in synchronous or asynchronous mode. Several researchers have confirmed the usefulness 

and effectiveness of MOODLE in terms of the diversity of motivating tools it offers teachers 

and students, and the interactive exchanges between them (Al Naddabi, 2007; Suvorov, 2010; 

Krasnova et Ananjev, 2015; Jeong, 2017). Having been regularly used by Algerian teachers and 

students since the Covid-19 pandemic, MOODLE has gained a certain academic reputation 

among its users. One of its strengths is the ability to store courses using a rich and diverse range 

of resources, and the assessments carried out on this platform. In traditional classrooms, 

students have rarely access to paper versions of courses, and they generally rely on the 

technique of note-taking in class. 

In her study on the use of the MOODLE platform by Algerian academics to teach and/or 

learn during the Covid-19 pandemic, Ghounane (2022) states that Algerian teachers are 

relatively satisfied with the use of the MOODLE academic platform, as it enables them to 

provide students with lessons and monitor them through activities and assessments. As far as 

students are concerned, the author reveals that the MOODLE digital teaching platform has been 

able to make students more motivated and independent. However, the advantages of MOODLE 

do not exclude the fact that its proper use was not an easy task for many teachers, essentially 

those who had never benefited from training in the use of digital tools. They, therefore, had 

difficulty handling some of its functions, particularly those based on the purely interactive 

aspect of exchanges between teachers and learners, which required a variation in the resources 

and activities offered by the platform. For example, they only used the ‘file’ activity to upload 

their courses. The student had simply to open the file, read it and extract the required 

knowledge. This often created gaps in the continuity of the course. Hence, the student was faced 

with a written document, and inevitably with a huge number of questions on it. 

3. Method 

3.1. The aim of the study 

The present study falls within the scope of the methodology, and attempts to implement the 

particularly interactive aspect of the pedagogical functionalities offered by the MOODLE 

platform. Thus, in order to provide a description of one of the proposed resources, which makes 

it possible to strengthen both the acquisition of knowledge by students and the establishment 

and/or maintenance of strong relational links between teachers and learners during their 

exchanges in synchronous or asynchronous mode, we have opted for a descriptive analysis of 

the ‘H5P interactive tool’ and its best use. The aim is to provide university teachers with 

interesting possibilities for diversifying their strategies for transmitting knowledge, on the one 

hand, and stimulating students' desire to learn, on the other. In this study, therefore, we attempt 

to answer the following questions: 

 How can teachers make attractive use of the teaching resources offered by the 

MOODLE digital teaching platform? 
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 To what extent can the H5P teaching tool, offered by MOODLE, motivate students in 

their learning process? 

4. Results 

4.1. The H5P tool on MOODLE: a new opportunity for improved performance 

 It has already been mentioned that the MOODLE platform offers a diversity of activities 

proposed in a largely interactive way, which makes the teaching/learning process more 

attractive, effective and successful. In this respect, the new H5P tool made available to teachers 

on MOODLE seems to meet needs and expectations. It enables the creation of rich interactive 

content such as interactive videos, question sets, drag-and-drop questions, multiple choice 

questions, accordion and slide presentations and much more. H5P can import and export files 

for efficient content reuse and sharing. 

4.2. Course design with the H5P tool 

To deliver an online course on MOODLE to students, we proceed as follows: 

 We prepare it and put it on the desktop or save it on a USB key; 

 We prepare a video, images, sound sequence(s), textual content, etc.; 

 In the desired section, we click on the ‘Add an activity and resources’ option, then we 

go to the bottom of the list that appears and we click on H5P; 

 A form will appear, allowing us to write a brief description of the course or an 

instruction, in which case we tick the ‘Display description’ box (an optional option); 

 We click on ‘Select the type of activity’ to choose the one we want to build; 

 A drop-down list of all the available activities will appear, allowing us to scroll down 

and choose the activity we want;  

 We click on the ‘Details’ button to access a description and an example (Example: the 

‘Course presentation’ activity). 

The general settings allow us to decide what we want, and we don't forget to press the ‘print’ 

button so that students can print. 

4.3. H5P course creation 

Once the editing mode has been activated and a ‘section’ has been created on the e-learning 

platform to structure the course, the teacher must link the activities offered by MOODLE to it 

by clicking on the ‘Add an activity or resource’ link, which opens a selector (see figure below) 

to enable the resource or activity to be selected. Resources are different types of content (text 

document, image, audio, video, link, etc.) that can be included in the course sections. These 

resources include the H5P tool. 

 

Figure 1: Resource selector 
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Among the resources offered by MOODLE, we find the H5P tool. By clicking on this module, 

an interface appears (see figure below) 

 

 

Figure 2: Presentation of the H5P general interface 

 

By clicking on the H5P resource, an interface appears, including a page on which it is 

possible to describe the course (optional). Below, there is a drop-down menu with a number of 

activities (see figure below). 

 

 

Figure 3: Drop-down menu 

By scrolling down the menu, teachers can choose an activity from a range of activities. 

 

 

Figure 4: Content with different types of media 

 

There are numerous display settings for each activity. So, we can scroll through the 

‘Options and texts’ menu (see figure above). 
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Figure 5: Choice of activity (course presentation) 

 

‘Course Presentation’ content can be used to create an interactive online slideshow that can 

incorporate different types of media (video, image, text, URL, etc.) 

 

 

Figure 6: Presentation of the command editor on a ‘course presentation’ slide 

 

At this level, the teacher can navigate through the slides, adding quizzes, videos, images, 

hyperlinks, etc. 

Examples of some commands (see figure above): 

 Insert a text zone; 

 Insert an image; 

 Insert a video; 

 Insert an audio file; 

 Create a gap-fill text; 

 Create a multiple choice questionnaire ; 

 Create a True/False questionnaire. 

 



 

68 
 

 

Figure 7: General settings 

 

After copying and pasting or writing the lesson, the teacher goes to the general settings so 

that the lesson can be displayed in the section created on his space: 

 The ‘Activate “active surface” mode’ button is used to save the presentation. Learners 

will only be able to navigate using the navigation buttons; 

 The ‘Show or hide last slide’ button is used to hide the slide that summarises the results 

of the various questions; 

 The ‘Activate or deactivate buttons’ button is used to show the solution; 

 The teacher simply clicks on the ‘Activate print button’ at the bottom of the page to 

enable the learner to print the course. 

5. Discussion 

To develop an activity of this complexity, it is important to select a type of interactive 

content that matches the objectives. The content entitled ‘Course Presentation’ offers the 

possibility of designing an interactive slideshow that can be accessed online. This can 

accommodate a variety of media, such as videos, images, text and URL links. Furthermore, the 

slides can include questions and feedback at the end of the presentation. The logic behind the 

use of this tool is similar to that of modules such as the Quiz or Interactive Video, providing an 

enriching and engaging learning experience. Far from being a simple tool for disseminating 

information content, the H5P is characterized by its ‘interactive’ aspect, which implies a 

diversity of choices for teaching and/or learning as well as motivating teacher-student 

exchanges. 

Integrating H5P content into online courses is proving to be a beneficial approach and 

a major asset.  By adding dynamic and engaging elements, H5P content stimulates learner 

involvement, making for a more immersive and participative learning experience, and much 

more, creating and editing H5P content is intuitive and accessible, enabling educators to design 

high-quality educational resources without encountering major obstacles. Adopting H5P 

content in Moodle courses is, therefore, a wise strategy for enhancing the educational 

experience. 

6. Conclusion 

Couldn't this pandemic have changed the world and reinvented teaching? Certainly, 

with the panoply of digital teaching resources offered by the Moodle platform, most teachers 

manage to get their learners working, to give them a taste for learning in a highly connected 

world. Today, we seem to have teachers with a sharp sense of pedagogy. Teachers who are even 
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more motivated and driven by a desire to pass on their knowledge, and who respond to their 

students' needs with greater compassion. Students can testify to this and say that they have 

developed autonomy by taking personal responsibility for their own learning. Our students 

benefited from the advantages of e-learning, in particular the diversity of digital resources and 

the time-space factor, as they were not forced to produce in a limited time. They claim to have 

benefited from collaborative working and collective assessment as well thanks to these digital 

tools. 
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Résumé 

Cette recherche vise à aborder la question de la reconnaissance comme modèle philosophique 

introduit par l’un des philosophes de l’école critique, pionnier de la troisième génération, Axel 

Honneth. Ce modèle cognitif ou paradigmatique cherche à investiguer les problèmes sociétaux 

à travers la réalité, en abordant notamment toutes les formes d’injustice sociale, qu’il considère 

comme principalement causées par la non-reconnaissance ou le manque de reconnaissance de 

l’autre. Dans cette perspective, il présente trois formes qui pourraient fonder une philosophie 

de la reconnaissance dans la société : l’amour, le droit et la solidarité. Ces formes sont 

contingentes au conflit, que nous tenterons de mettre en évidence dans cette étude. 

Mots-clés : autre, Axel Honneth, coexistence, reconnaissance, mépris social, soi. 

 

Abstract  

This research aims to address the issue of recognition as a philosophical model introduced by 

one of the philosophers of the critical school, a pioneer of the third generation, Axel Honneth. 

This cognitive or paradigmatic model seeks to investigate societal problems through reality, 

particularly addressing all forms of social injustice, which he sees as primarily caused by non-

recognition or lack of recognition of the other. From this perspective, he presents three forms 

that could establish a philosophy of recognition in society: love, law, and solidarity. These 

forms are contingent upon conflict, which we will try to highlight in this study. 

Keywords: self, Axel Honneth, coexistence, recognition, social contempt, other. 
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Introduction 

No society is devoid of linguistic, religious, ethnic, and national diversity. Minorities 

exist in most countries around the world, to the extent that one state can recognize multiple 

minorities. This diversity has often led these minorities to feel oppressed and racially 

discriminated against by the majority. This situation often leads to conflict and confrontation, 

sometimes even resulting in revolutions, as witnessed throughout contemporary world history. 

It is from this backdrop that this research paper emerges to address the theme of recognition as 

a culture in contemporary societies through a cognitive model in contemporary social 

philosophy, represented by the German philosopher Axel Honneth. It delves into the theories 

he has proposed in the philosophy of recognition, stemming from issues of cultural diversity 

and ethnic, racial, and religious identities, and the forms of violence and oppression they have 

endured from the majority. Achieving peace and coexistence between minorities and the 

majority necessitates recognition of the other. 

Honneth established the foundational principles of the theory of recognition, 

considering it sufficient to put an end to social conflicts based on domination and social 

injustice. These principles are embodied in love, rights, and solidarity. However, the question 

arises: Can this theory achieve the social justice sought by these marginalized groups in society? 

1-Conceptual Introduction 

Despite humanity's significant scientific and intellectual progress, which has elevated it 

to a position of mastery over nature, this very achievement has engendered a profound sense of 

alienation. Rather than experiencing satisfaction and realizing the perpetual pursuit of 

happiness, individuals find themselves increasingly estranged from themselves, their 

communities, families, religions, and life itself. Initially identified in industrial societies, this 

alienation has now permeated various other communities. However, before delving further into 

this discussion, it is crucial to establish clear definitions of the concepts of alienation and 

estrangement. This foundation will enable us to explore associated ideas more 

comprehensively. 

1.1- Concept of Alienation 

Alienation, or "al-Ghorb" in Arabic, is derived from the root word "Gharaba," which 

means to go away or to distance oneself from others. "Al-Ghorb" signifies exile, estrangement, 

and displacement. The term "al-Ghareeb" refers to someone who is far from their homeland 

(Ibn Manzoor, 2007, p.32). Alienation (Aliénation) can be understood as a state of loss or 

estrangement. According to this definition, when an individual loses their freedom within the 



 

73 
 

society they inhabit, they inevitably experience a form of alienation, characterized by a sense 

of spiritual or psychological estrangement. This is what is meant by "Estilab," which denotes 

the deprivation of the self of its essential elements, rendering it subservient to others. This 

submission represents one of the forms of alienation experienced by contemporary individuals. 

Additionally, alienation is synonymous with surrender. Rousseau considered relinquishing 

freedom as a form of surrender to the social partner, albeit a voluntary surrender that loses its 

reciprocity (Ahmed Khalil, 1984). 

The theme of alienation has known significant attention from philosophers, 

psychologists, and sociologists. Despite this interest, it remains one of those elusive concepts 

that have not been precisely defined and agreed upon by thinkers. The American sociologist 

Merton introduced multiple concepts of alienation in 1959, each different yet interconnected: 

Powerlessness, Normlessness, Meaninglessness, Isolation, and finally, Self-estrangement 

(Barakat Halim, 2006, p. 36). Moreover, alienation conveys connotations of isolation and 

estrangement. Its effects are prominently manifested in human behavior, often leading to local 

and sectarian conflicts. Additionally, it spawns various extremist movements and violence, 

propelled by social movements whose members feel disconnected from the communities to 

which they belong. 

1-2-The concept of reification: 

"Tashyuh" in Arabic, became associated with post-Hegelian philosophical thought, 

particularly through the Hungarian philosopher Georg Lukács. He was the first to delve into 

this topic, primarily through his interest in contemporary Marxist thought, which he extensively 

explored in his book "History and Class Consciousness." In a dedicated chapter of 

approximately eighty pages, Lukács analyzed this phenomenon as it manifested in Western 

European society, drawing from Marx's economic ideas, particularly the notion that 

commodities are the primary basis of human labor. According to Lukács, reification entails the 

independence of inanimate objects from the human world. He acknowledges that objects 

associated with human labor will either reflect or invert the issue. Instead of humans controlling 

them, as would be the case if humans were masters in factories, banks, and other workplaces, 

these objects come to control humans. While in ancient times, humans sought to adapt nature 

to meet their material and biological needs, today, the situation has reversed. People now strive 

to align themselves with objects because they shape human life. This reification is evident in 

the lives of contemporary humans (Lukács, Georg, 1979, p.77). 
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Furthermore, reification is seen as a transformation of humans into objects, with their 

dreams revolving solely around material possessions and the world of things. Human 

relationships then become akin to relationships between objects. When a person experiences 

reification, they view their society and history, which are the products of their efforts, labor, 

and creativity, as forces alien to them. Human relationships become things beyond human 

control, rendering the individual a mere object, acted upon rather than acting. Thus, they have 

no control over their own affairs. 

Herbert Marcuse, in his discussion of the reifying tendency of humans, observes that the 

self becomes estranged and stripped of its known roles. Its moral, political, and even aesthetic 

aspects fade away, giving precedence to one aspect. In other words, these roles disappear, 

leaving room for the self to be solely an observer and calculator. 

From this perspective, Lukács concludes that reification's impact extends beyond the 

individual self to influence the entire system of social relations among individuals, governing 

and directing life itself. In this sense, humans become like machines, embodying and 

performing labor, and they must adhere to its conditions and laws without expressing refusal or 

opposition. This phenomenon, according to Lukács, is imposed by specific economic and social 

conditions inherent in capitalism, and overcoming it requires the role of the proletariat. This is 

because the proletariat is the oppressed class in society and has the potential to create liberation 

movements by changing the situation. Lukács argues: "The objective economic development 

could not fail to create a situation in the process of production that defined the standpoint of the 

proletariat; it could not fail to place in the hands of the proletariat the possibility and necessity 

of transforming society, recognizing that this transformation could only be the free activity of 

the proletariat itself" (Lukács, Georg, 1979, p.181). 

1-3-Recognition concept  

The French philosopher Paul Ricoeur presented various meanings of recognition based 

on the verb "reconnaitre," which can be outlined as follows: 

-Recognition as remembering or acknowledging the existence of something or someone. For 

example, "recognizing a signature or a stamp" or recognizing a person by their voice tone. In 

this case, recognition serves as a reminder to oneself about a specific idea or person. 

-  Recognition as identifying based on specific characteristics. 

- Recognition as reaching knowledge, understanding, or discovering the truth about something. 

For instance, "acknowledging their innocence" implies recognizing the truth. 
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-Recognition with refusal or denial, as in the phrase "he only recognizes his own will." Here, 

recognition can also imply agreement or acceptance. In French, recognition is associated with 

three words: "avouer" (to confess or acknowledge), "confesser" (to confess), and "approuver" 

(to approve or endorse). However, these words can all be translated into a single term 

"recognition" (Boghra Al-Zuwai, 2012, p.23). 

2- Historical and intellectual reference of the recognition philosophy:  

The philosophy of recognition emerged as part of social philosophy in German 

universities, led by a group of contemporary philosophers and sociologists interested in 

researching social conflicts and issues related to marginalized classes and groups in society. 

They studied racial and religious minorities, as well as disadvantaged classes striving for a 

dignified life within the community they inhabit. In his book "Manifesto for Social 

Philosophy," philosopher Frank Fischbach outlined the key characteristics that distinguish this 

new type of intellectual study. 

The first characteristic entails recognizing that society and individuals, in their social 

lives as a whole, exhibit independence. However, despite this independence, there are numerous 

constraints and social rules that govern both individuals and society. The second characteristic 

relates to the nature of social philosophy as one of the contemporary intellectual studies. It does 

not engage solely in abstract thinking but rather serves as practical philosophy due to its 

connection to the overall transformations and ongoing social changes experienced by peoples 

and communities. Regarding the role entrusted to this new philosophical field, it involves a 

thorough critique of everything related to this domain, whether accepted, rejected, or distorted. 

This critique draws on Kantian thought, specifically as articulated in his essay "What is 

Enlightenment?" (Boumenir, Kamal, 2013, p. 81). 

The ideas of Hegel, particularly his work "Phenomenology of Spirit," serve as the 

theoretical foundation and initial framework for the concept of recognition in general. The 

intellectual background of this concept is particularly relevant to Axel Honneth, as 

understanding his argument on recognition necessitates revisiting the dialectic of master and 

slave formulated by Hegel in his philosophy. Hegel raised a crucial issue in this context, 

emphasizing the necessity of awareness and acknowledgment of the existence of a counter-ego, 

a self with its own specificity and being. 

Hegel, through his aforementioned book, crystallized a new meaning of recognition, 

manifested in mutual recognition through the dialectic of master and slave. One of the major 

interpreters of Hegel's philosophy, Alexandre Kojeve (1902-1968), in his book "Introduction 
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to the Reading of Hegel," as well as Jacques Taminaux (1928-), considered Hegel to have 

made recognition one of the cornerstones of political philosophy. Moreover, investigating this 

phenomenon is inherently an inquiry into political philosophy. French philosopher Paul Ricoeur 

believes that Hegel's philosophy linked recognition to the will, as evidenced by his analysis of 

love relationships among humans, such as the love of man for woman and the love of parents 

for children. This same idea recurs in the philosophy of Axel Honneth, where love becomes a 

significant cornerstone in the trilogy of recognition he examines (Boumenir, Al-Zuawi, 2012, 

p. 42). Hegel's contribution involved analyzing the structure of traditional society, composed 

of masters and slaves, making him one of the pioneering philosophers to delve into this subject. 

Axel Honneth attempts to present a new concept of recognition based on the critical dialogue 

he sparked regarding what critical theory had offered, leading him to propose an alternative due 

to the demands of critique. Honneth's alternative emerged from his discussion of the works of 

three philosophers from the Frankfurt School, who are considered among the most prominent: 

Horkheimer, Adorno, and Habermas. Honneth criticized these philosophers for reducing the 

issue to its economic aspect, neglecting the social, psychological, normative, and ethical 

dimensions. While he appreciated and praised Habermas' communicative model, he also 

criticized it. His critique took two forms: direct criticism through his study titled "Ethical 

Consciousness and Class Domination" and indirect criticism embedded within his overall 

philosophy of recognition.  

Honneth argued that Habermas' significant focus on formal rules for successful 

communication led him to overlook crucial issues such as conflict and disagreement, which are 

characteristic of contemporary capitalist societies. Moreover, he believed that Habermas' theory 

of communicative action failed to address forms of injustice prevalent in society and lacked a 

moral dimension, thus closing off critical philosophy from engaging with experiences of 

violence, oppression, and injustice, which should be central concerns of critical thought 

(Baghoura, Al-Zuawi, 2012, pp. 166-168). Habermas, through his critical project, indeed 

centered social relations on language, considering it the framework within which 

communication and cultural and social interaction occur. However, despite the significance of 

language and its role in life, it is not possible to reduce all social relations to language alone. 

Honneth, on the other hand, constructed his thesis on recognition by critiquing his teacher 

Habermas, focusing on the individual human problems within their social context. These 

problems, such as contempt, humiliation, alienation, and recognition, were considered by 



 

77 
 

Horkheimer, Adorno, and Marcuse as social diseases, their causes attributed to the dominance 

of instrumental rationality, which contributed to the failure of successful societal development. 

Honneth was able to establish a new concept of recognition by critiquing the ideas of three 

philosophers from the Frankfurt School: Horkheimer, Adorno, and Habermas. He observed that 

the first generation of thinkers focused on the economic aspect, while the second generation, 

represented by Habermas, emphasized language. However, Honneth shifted his focus to the 

social, psychological, and ethical aspects of recognition. In this way, he outlined a path for 

Frankfurt School philosophical thought based on the recognition model. 

Hegel's idea of recognition stood in stark contrast to classical political philosophy, 

particularly with thinkers like Hobbes and Machiavelli, who viewed human conflict as arising 

from conflicting desires and interests, leading to animosity and struggle. Hegel's early 

philosophical ideas formed the basis for social philosophy in Honneth's work. Returning to 

Hegel's youthful philosophical thought, Honneth found the idea that all societies seek stability, 

but this stability can only be achieved through conflict that leads to mutual recognition. Thus, 

Honneth developed the theory of recognition articulated in his book "The Struggle for 

Recognition," published in 1985, which was closely related to Hegel's theory of alienation. 

Recognition is understood as a social, political, and ethical concept within contemporary social 

philosophy, distinct from classical political philosophy, which focused on the nature of 

governance systems based on values of freedom and justice. Contemporary social philosophy 

is concerned with human rights, citizenship, and various forms of social conflict in the modern 

world. 

Honeth, through his interpretation of the masterslave dialectic, arrived at an important 

conclusion, similar to that of Charles Taylor. This idea suggests that the formation of self and 

identity is closely linked to the notion of recognition between individuals or between the self 

and others. While many philosophical studies attribute the relationship between self and other 

to the German philosopher Fichte, who termed it "interpersonal shaping of subjectivity," 

Honneth argues that Hegel distinguished himself from Fichte by giving a broader meaning to 

recognition, represented in various forms and shapes. According to Honneth, humans do not 

easily attain recognition; rather, it requires struggle, as evidenced by human history. 

Recognition is achieved through ongoing conflict and negotiation between demands and 

responses. (Baghoura, Al-Zuawi, 2012, p. 171). 

Based on his return to Hegel's philosophy, Axel Honneth constructed his social 

philosophy on two pillars: firstly, the necessity of diagnosing social ailments that have become 
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a gloomy picture for individuals and society, contributing to the spread of alienation, 

recognition deficits, and oppression, thereby hindering the achievement of human dignity. 

Secondly, the regulation of standards and forms of recognition to achieve communal living and 

peace among individuals in society, thereby establishing the values of social justice. 

Furthermore, through his theory of recognition, Honneth points out an important issue: that the 

social sciences, particularly sociology, have not addressed issues of social tendencies from the 

perspective of recognition. They have neglected the evolutionary and material aspects. For 

example, the sociologist Emile Durkheim did not focus on forms of struggle and the fight for 

recognition except for the pragmatic approach in the United States, which briefly touched upon 

the concept of recognition. 

3- Key Features of Axel Honneth's Recognition Paradigm: 

Honneth presented his thesis on recognition, suggesting that mutual recognition among 

humans is capable of putting an end to all forms of conflict prevalent in our world today. In 

these conflicts, each party seeks to assert its dominance and control over the situation, often 

resulting in the oppression and marginalization of minorities and dissenting voices, leading to 

various forms of social injustice. From this perspective, he attempted to understand and 

interpret the existing forms of societal conflict and their implications within a new model based 

on the idea of mutual recognition between self and other. This concept and framework drew 

inspiration from the philosophies of Hegel, particularly the master-slave dialectic, and Herbert 

Marcuse (Honneth Axel, 2015, p. 01). 

Axel Honneth, through his articles and collective works, strives to elucidate the issue 

that social justice, for it to have a foundation in society, necessitates the existence of mutual 

recognition relationships among individuals and diverse minorities within the same social 

sphere. In his examination of modern societies, he begins with the premise of a theory built on 

the idea of social equality. As individuals achieve this equality within society, they are able to 

construct their personalities and identities despite their differences. The aim here is to allow all 

people, regardless of race, religion, or ideology, to shape their personal identities without 

creating distinctions or perpetuating racial discrimination. This concept is what he refers to as 

mutual recognition, enabling every individual to realize their selves amidst their differences. 

Thus, race, religion, and ideology do not matter in shaping these selves. 

Honneth aimed to establish a new theory in social philosophy by integrating a fresh 

perspective into critical theory. This was achieved through a fusion of Hegel's concept of 

recognition and Habermas's theory of communication, thereby transforming the traditional 
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understanding of conflict from a struggle for dominance to a struggle for recognition. He 

formulated a new concept of recognition to address the ethical, political, and social challenges 

faced by contemporary societies, drawing on sociological and psychological theories to deepen 

our understanding of social and behavioral dynamics (Abdulrahman Rahab, 2020). 

These principles formulated by Honneth were intended to delineate the guiding 

principles for social justice. It's widely acknowledged that the aspiration of all humanity is to 

achieve and establish the foundations of social justice in an era where liberalism, in its various 

political and economic forms, dominates the world. The formation of identity for the individual 

can only be realized through social recognition, where the individual becomes valuable both to 

themselves and to their community. This value is attained through positive interactions within 

one's community, overshadowing any feelings of contempt or humiliation. Such interactions 

significantly impact the construction of individual identities (Honneth Axel, 2015, p. 02). 

For Honneth, mutual recognition is the sole solution to ending the social conflicts prevalent in 

contemporary society. Based on this, achieving identity and selfhood for individuals is 

contingent upon achieving three models: love, rights, and solidarity. 

Love: According to Honneth, love is the interactive relationship between individuals. 

He describes love as the unique emotion capable of fostering the trust that exists within souls. 

This emotional force serves as the lifeline between the individual and the group to which they 

belong. Through love, one experiences a sense of belonging and self-confidence within oneself 

and society. This feeling serves as the primary motivation for participation in social life, 

allowing the self to be realized and affirmed. This also implies an intertwined relationship 

between emotional connections and an individual's ability to feel valued and respected, which 

enables them to develop self-respect and social recognition, according to Honneth. For 

example, a child's relationship with their mother represents one of the initial stages of mutual 

recognition. The mother fulfills the child's biological and emotional needs, expanding the 

child's social relationships to include others. Therefore, the mother serves as the primary model 

for mutual recognition (Nour al-Din Aloush, 2012, p. 150). The experience of love begins 

within the family, where children gain this sense of belonging and confidence, and its absence 

due to physical or verbal violence inevitably leads to a lack of confidence. Hence, the 

relationship between love and self-confidence is reciprocal. Honneth termed this initial love or 

relationship as "primary identification" to avoid limiting love solely to its sexual aspect. Instead, 

love encompasses all relationships expressed through friendship and family ties. Love initially 
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emerges from the realm of parenthood to extend into friendships and eventually permeates the 

entire society. 

Rights: While the first model of mutual recognition is based on the emotional aspect, 

the second model, which is based on reason rather than emotion, is the concept of rights or law. 

Rights constitute the second form of mutual recognition among humans, particularly from a 

legal perspective. Recognition alone ensures freedom for individuals, as every human possesses 

rights and duties guaranteed by the law. In his book "The Struggle for Recognition," Honneth 

argues that the absence of justice in any society results from the neglect of fair distribution of 

individual rights. In this scenario, conflict arises. Honneth's notion of justice must encompass 

all members of a society because conflict arises from oppression, inequality, and lack of 

fairness, as evidenced throughout human history. Through this form of recognition, self-esteem 

is achieved as individuals’ sense that society is morally obligated to respect their rights. Hence, 

the relationship between self-respect and legal recognition becomes a necessary connection. 

However, according to Honneth's perspective, this necessitates social respect for individuals 

within the framework of mutual recognition among humans, in addition to the social 

responsibility of all members of the community, regardless of their race, ethnicity, or religious 

beliefs. Rights ensure freedom for individuals, and while love may be limited to a specific 

group, the law encompasses the entire society, promoting coexistence and acceptance of diverse 

standards by ensuring equality in rights and duties. 

Solidarity: Solidarity is a form of recognition that embodies the image of social mutual 

assistance among people. Since the self always requires social respect, appreciation, and moral 

recognition for recognition to be achieved, Honneth believed that the first and second models 

were insufficient to ensure the establishment of a conflict-free social life. He saw the need to 

add a third model: solidarity. Honneth reached the conviction that achieving recognition 

through these mentioned forms is not easy because individuals often find themselves faced with 

what he termed as "refusal of recognition," as stated in experiences of contempt and disdain 

within societies. 

However, achieving recognition through these forms is not easy because, in many cases, 

it results in non-recognition, leading to what Axel Honneth called social contempt, disdain, and 

humiliation. Honneth stated that the experience of being deprived of rights is typically 

associated with losing one's self-respect, meaning the inability to consider oneself as an equal 

partner capable of interacting on an equal footing with peers. The state of recognition that the 

humiliated person is deprived of here is the cognitive consideration of moral responsibility 
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(Honneth Axel, 2016, p. 244). Today's societies suffer not only from the failure to achieve rights 

but also from the demand for respect in the name of humanity. This respect is achieved through 

recognition. Peoples have a great capacity for struggle and resistance; they do not focus solely 

on economic development but also aim to achieve the moral aspect expressed in forms of 

appreciation, respect, and human dignity. This is what Honneth's philosophy, in particular, and 

social philosophy, in general, have observed. (Baghoura, Al-Zuawi, 2012, p. 15). Through his 

study and research in Western cultural and intellectual history about forms of humiliation, Axel 

Honneth concluded that philosophers and specialists in social and humanistic studies who 

focused on conflict forms did not give any importance to forms of non-recognition represented 

by humiliation, degradation, exclusion, and social contempt. He makes an exception here for 

the French phenomenologist philosopher Michel Foucault. As is known to Western 

philosophical enthusiasts, Foucault is considered one of the philosophers of difference who 

raised many issues and topics that were taboo in Western thought, shedding light on them and 

subjecting them to analysis and critique. These issues revolved around forms of humiliation and 

degradation experienced by Western individuals. 

Foucault delved into madness, crime, and sexuality. Madness, as an illness, garnered 

attention only with this philosopher, who dedicated a book to it called "Madness and 

Civilization: A History of Insanity in the Age of Reason." He explored crime in his work 

"Discipline and Punish," and issues related to sexuality in his book "The History of Sexuality." 

However, Honneth provides some observations on Foucault's approach, noting that Foucault 

did not analyze humiliation in the forms he addressed in a clear and convincing manner. 

Honneth's philosophy emphasizes the necessity of paying attention to the victims of non-

recognition. From here, the concept of humiliation and its resistance appear in three forms: 

3-1-Physical and Psychological Humiliation: This occurs when physical or 

psychological harm is inflicted, such as in cases of torture, kidnapping, or rape. These actions 

often lead to a loss of self-confidence. 

3-2-Legal or Legal Humiliation: This happens when harm is caused by excluding or 

marginalizing individuals from their rights and duties, often due to reasons related to ethnicity, 

nationality, or religion. This is commonly experienced by expatriates in foreign countries, as 

well as by racial minorities and women. Such individuals feel marginalized and humiliated, 

leading to a loss of self-respect. (Honneth Axel, 2015, p. 02). 

3-3-Social or Social Humiliation: This occurs when individuals are harmed by not 

receiving recognition, leading to a loss of their social status. Examples include situations in the 
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workplace where an employee's qualifications are not recognized, leading to feelings of 

disrespect. This form of humiliation can contribute to social and political conflicts. (Honneth 

Axel, 2015, p. 02). All these forms lead to torture, rape, and slavery, which are manifestations 

of degradation experienced by individuals. Here, the self loses its essence and becomes 

embroiled in a state of conflict known as abjection. It becomes imperative to rescue individuals 

from this state through achieving recognition. This is what Axel Honneth sought to accomplish 

through his study of the social and cultural structures grounded in conflict for self-realization, 

which we previously discussed as contempt or disdain. When individuals experience a sense of 

social injustice and the resulting contempt and disdain, they are propelled into social and 

political conflicts aimed at altering the prevailing situation. This is done because the current 

state is unacceptable to any individual who understands the meaning of freedom, and human 

nature inherently rejects injustice and oppression. 

Conclusion: 

As a conclusion, Honneth argued for a philosophical alternative grounded in liberation 

based on social philosophy. He was able to offer a distinguished discourse in contemporary 

social philosophy, particularly concerning the theme of recognition, as one of the most 

important founding philosophers of this theory. He viewed recognition as an inherent 

characteristic of human nature, drawing from a philosophical anthropology derived from his 

predecessors, such as Young Hegelians and Mead, in addition to incorporating insights from 

the Frankfurt School through Habermas's philosophy. Through his thesis, Honneth made a 

sincere attempt to explore the struggle for recognition, aiming to establish a social theory. He 

acknowledges Hegel's ideas as his primary inspiration throughout his writings. Building on 

Hegel's concept and drawing from social psychology as Herbert Mead did, Honneth examined 

the harmonious relationship with the self, manifested in the three forms of recognition: love, 

right, and solidarity. The objective of this theory was to achieve social justice, which can only 

be realized on an ethical basis through self-esteem, facilitated by the three forms of recognition. 
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